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Introduction 

¢ƘŜ ǇŀǘƘ ǘƻ //±Ωǎ ǎŜƭŦ-study began in the fall of 2016, soon after the submission of the Interim 
Report to NECHE, when President Joyce Judy set the College on a five-year course of action, 
starting with a robust strategic planning initiative that gave rise to several significant 
institutional changes leading up to this comprehensive evaluation. In January 2018, after a year 
of discussion, data analysis, outreach, prioritizing, and planning, CCV launched its new strategic 
plan to the College community. Far from landing in the proverbial desk drawer, this new plan 
set in motion several major initiatives that are detailed in this self-study. The largest of these 
ǿŀǎ ǳƴŘŜǊǘŀƪŜƴ ƛƴ Wǳƭȅ нлмуΣ ǿƘŜƴ //±Ωǎ ŜȄŜŎǳǘƛǾŜ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ ŎƻƴǾŜƴŜŘ ƛƴ ǎǇŜŎƛŀƭ 
sessions to loƻƪ ŎƭƻǎŜƭȅ ŀǘ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ ǎǘǊǳŎǘǳǊŜΦ ¢Ƙƛǎ ǿƻǊƪ ŎǳƭƳƛƴŀǘŜŘ ƛƴ ǘƘŜ 
CŜōǊǳŀǊȅ нлмф ŀƴƴƻǳƴŎŜƳŜƴǘ ƻŦ //±Ωǎ ŦƛǊǎǘ ƳŀƧƻǊ ǎǘŀŦŦƛƴƎ ǊŜƻǊƎŀƴƛȊŀǘƛƻƴ ƛƴ ƛǘǎ ŦƛŦǘȅ-year 
history. The reorganization took effect in July and was completed in the fall of 2019, as the 
College began to turn its attention to reaccreditation. Thus, the timing of this self-study gave 
CCV an opportunity to look carefully at the first phase of its strategic plan implementation and 
at progress in addressing its strategic priorities. 

In December 2019, President Judy shared the first of her many overviews of the self-study 
ǇǊƻŎŜǎǎ ŀǎ ǇŀǊǘ ƻŦ ƘŜǊ ǊŜƎǳƭŀǊ ƻƴƭƛƴŜ tǊŜǎƛŘŜƴǘΩǎ ¦ǇŘŀǘŜǎ ǘƻ ŦŀŎǳƭǘȅ ŀƴŘ ǎǘŀŦŦΦ {ƘŜ ŀƴƴƻǳƴŎŜŘ 
that Dean of Academic Affairs Debby Stewart and Dean of Strategic Initiatives and Student 
Affairs Heather Weinstein would serve as co-chairs of the self-study process.  

Lƴ {ŜǇǘŜƳōŜǊ нлнлΣ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŦƛƴŀƭƛȊŜŘ ƳŜƳōŜǊǎƘƛǇ ŦƻǊ ǘƘŜ ƴƛƴŜ ǎǘŀƴŘŀǊŘ 
committees. The steering committee would include the standard committee chairs and co-
chairs and the two self-study co-chairs. In selecting membership for the standard committees, 
tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ǎƻǳƎƘǘ diverse ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ŀƳƻƴƎ //±Ωǎ staff, students, and 100% part-
time faculty, as well as geographic representation across Vermont. Most importantly, 
tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ƭƻƻƪŜŘ ŦƻǊ ǘƘƻǎŜ ǿƛǘƘ ŜȄǇŜǊƛŜƴŎŜ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ ǎǘŀƴŘŀǊŘǎΣ ǇŀǊǘƛŎǳƭŀǊƭȅ 
those who had actively served on academic program committees, student success initiatives, 
or, in the case of students, the Student Advisory and Leadership Council. Membership included 
a mix of employees with many years of experience at CCV and newer employees who would 
bring a fresh perspective to the table. 

In all, the standard committees had 63 members, including 17 faculty, 44 staff, and 2 students. 
Two faculty members from the CCV United Faculty union leadership were invited to participate, 
and one was able to join. Faculty are represented on all nine committees, and five faculty serve 
as committee co-chairs. Faculty representation on the standard committees increased from 20 
percent in 2011 to 27 percent in 2021.  

Staff committee members represented a variety of roles, including a new administrative 
assistant, coordinators of student advising, coordinators of teaching and learning, IT staff, 
ŘƛǊŜŎǘƻǊǎΣ ŀƴŘ ŘŜŀƴǎΦ 9ǾŜǊȅ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ƳŜƳōŜǊ ǿŀǎ ƻƴ ŀǘ ƭŜŀǎǘ ƻƴŜ committee, but 
ƻƴƭȅ ƻƴŜ ŎƻƳƳƛǘǘŜŜ ǿŀǎ ŎƘŀƛǊŜŘ ōȅ ŀ ƳŜƳōŜǊ ƻŦ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ, providing new leadership 
opportunities for staff. 
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The two student committee members were both experienced student leaders. One served as 
the student representative on Academic Council, and the other served on the Diversity, Equity, 
and Inclusion Task Force. They were very engaged in the process, conducting interviews, and 
actively participating in the discussions. 

Self-study co-chairs Debby Stewart and Heather Weinstein began by outlining the broad 
structure and timeframe for the committees to conduct their work. Their goals were to make 
sure the committees had the training, resources, and support they needed to work effectively 
and produce high-quality drafts of their chapters, and to give committee members a good 
understanding of the peer review accreditation process and the importance of authentic 
ƛƴǉǳƛǊȅΦ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŀƴŘ ǘƘŜ Ŏƻ-chairs were careful not to be too prescriptive in how the 
work of the committees unfolded to ensure there would be independence of thinking in the 
ŎƻƳƳƛǘǘŜŜΩǎ ǿƻǊƪΦ Lƴ ŦŀŎǘΣ ƭŀǘŜǊ ŦŜŜŘōŀŎƪ ŦǊƻƳ ǘƘŜ ŎƻƳƳƛǘǘŜŜǎ indicated that more direction 
and guidance would have been appreciated. 

The steering committee convened for the first time in October 2020. This was primarily a 
ǘǊŀƛƴƛƴƎ ǎŜǎǎƛƻƴ ǘƘŀǘ ƎŀǾŜ ŀƴ ƻǾŜǊǾƛŜǿ ƻŦ b9/I9Ωǎ ǇǊƻŎŜǎǎ ŀƴŘ ŜƳǇƘŀǎƛȊŜŘ ǘƘŜ ǊƻƭŜ ƻŦ ŜǾƛŘŜƴŎŜΣ 
candor, and an appreciation for what the College can gain from the vigorous exchange of ideas 
that should take place in each committee. 

The steering committee held monthly meetings through May 2021. In lieu of a group meeting in 
April, the self-study co-chairs met individually with the committee chairs and co-chairs to 
review drafts and provide feedback. Complete drafts of the nine chapters were due in May, and 
the self-study co-chairs worked through the summer pulling them together into a coherent 
ƴŀǊǊŀǘƛǾŜ ǿƛǘƘ ƻƴŜ //± ǾƻƛŎŜΦ //±Ωǎ ŘǊŀŦǘ ǎŜƭŦ-study was posted for public feedback in 
November of 2021. The self-study draft was also shared with NECHE for review and feedback, 
and this final report was submitted in January 2022. 

As the committees worked their way through the self-study process, President Judy regularly 
updated the Vermont State Colleges System Board of Trustees, and the chancellor and board 
chair were interviewed as well. She also continued to share information about the process with 
ŦŀŎǳƭǘȅ ŀƴŘ ǎǘŀŦŦ ǘƘǊƻǳƎƘ ƘŜǊ tǊŜǎƛŘŜƴǘΩǎ ¦ǇŘŀǘŜǎΣ ƘŜƭǇƛƴƎ ǇŜƻǇƭŜ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǾŀƭǳŜ ƻŦ ǇŜŜǊ 
review accreditation, the important role ǘƘŀǘ //±Ωǎ mission and purposes play in the process, 
and the many ways the self-study ties in with College strategic planning and student success 
initiatives. 

tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ǎŜƭŜŎǘŜŘ ƳŜƳōŜǊǎƘƛǇ ŀǎ ŘŜǎŎǊƛōŜŘ ŀōƻǾŜ ŀƴŘ ǊŜǾƛŜǿŜŘ ǘƘŜ ǇǊƻƧŜŎǘƛƻƴǎ ǘƻ 
ensure that they were aligned with College strategic priorities and integrated into operational 
plans. Academic Council and its academic committees routinely held discussions regarding self-
study topics. 

Because of the pandemic, all CCV academic centers were closed to the public during most of 
the self-study process, and CCV staff and faculty were working from home. But this part of our 
COVID story is not one of hardship; in fact, CCV flourished in many ways during this time. CCV is 
a statewide college with twelve academic centers distributed across Vermont and has always 
been an early adopter of technologies that would bring the College community together 
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remotely. Major institutional change is a theme of this self-study, which is also a testament to 
//±Ωǎ ǊŜǎƛƭƛŜƴŎȅ ƛƴ ŜƳōǊŀcing technology that positioned the College well for the disruption of 
the pandemic and for other challenges now and in the future. 
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Institutional Overview 

In 1970 Vermont Governor Deane Davis formed the Regional Community College Commission 
(RCCC) to explore bringing college access to the citizens of rural Vermont. At that time, only 
ŜƛƎƘǘ ƻŦ ±ŜǊƳƻƴǘΩǎ нрм ŎƛǘƛŜǎ ŀƴŘ ǘƻǿƴǎ ƘŀŘ ǇƻǇǳƭŀǘƛƻƴǎ ƻŦ млΣллл ƻǊ ƘƛƎƘŜǊΣ ŀƴŘ ƻǾŜǊ тл 
percent of Vermonters lived in the smaller rural communities. While the 1970 US Census 
showed that 57 percent of Vermonters had completed four years of high school, only 12 
percent had completed four years of college. The need for access to higher education was 
strong. 

Within two years, the experimental RCCC was renamed Community College of Vermont (CCV). 
Its tentative position in the state budget meant that this college would operate on minimum 
ŦǳƴŘƛƴƎ ŀƴŘ ƳŀȄƛƳǳƳ ŎǊŜŀǘƛǾƛǘȅΦ ¢ƘŜ ƎƻǾŜǊƴƻǊΩǎ Ǿƛǎƛƻƴ ǿŀǎ ǘƘŀǘ //± ǿƻǳƭŘ ǇǊƛƳŀǊƛƭȅ ǎŜǊǾŜ 
adult students. It would have no dorm rooms, no sports teams, makeshift classrooms, and 
minimal staff. It would have a 100 percent part-time faculty, drawing on the rich pool of 
ǘŀƭŜƴǘŜŘ ǇǊƻŦŜǎǎƛƻƴŀƭǎ DƻǾŜǊƴƻǊ 5ŀǾƛǎ ƪƴŜǿ ŜȄƛǎǘŜŘ ƛƴ ±ŜǊƳƻƴǘΩǎ ǊǳǊŀƭ ŎƻƳƳǳƴƛǘƛŜǎΦ ¢ƻ ǘƘŜǎŜ 
parameters, the passionate group of educators who brought CCV into being added another: 
//±Ωǎ ŦƻŎǳǎ ǿƻǳƭŘ ōŜ ǘƻ ǇǊƻǾƛŘŜ ǉǳŀƭƛǘȅ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ƛƴ ŀ ƳŀƴƴŜǊ ǘƘŀǘ ŀŘǳƭǘ ƭŜŀǊƴƛƴƎ 
theory of the time prescribed. Small, interactive courses would serve self-reliant students who 
have a voice in their learning. 

Setting up shop in rented storefronts in several downtowns across the state, CCV developed a 
model that was designed to fit the lives of the students it was intended to serve. Admission was 
open to all, leading CCV to develop a curriculum that would support and motivate students who 
had been out of school for some time or who had academic skills deficits. Classes were held in 
three-hour time blocks once per week to ease the challenges of childcare, work schedules, and 
commuǘƛƴƎΦ //±Ωǎ ǊŜǎƻƭǾŜ ǘƻ ǎŜǊǾŜ ǘƘƻǎŜ ƭƛǾƛƴƎ ƛƴ ǇƻǾŜǊǘȅ ƳŜŀƴǘ ǘƘŀǘ ƛǘǎ ǘǳƛǘƛƻƴ Ƴǳǎǘ ōŜ 
payable in full by federal Pell grants. To administer the work, CCV hired academic coordinators 
in each location whose jobs spanned advising students; planning and scheduling classes; hiring, 
training, and supporting faculty; and providing outreach in their local communities. This 
combination of part-time faculty, who were experts in their subject areas and often had 
professional experience in their fields, and academic coorŘƛƴŀǘƻǊǎΣ ǿƘƻ ƘŜƭŘ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜǎ 
and served in this broad, generalist role, became a practical solution to the complex problem of 
creating a functional structure that could be replicated across this sparsely populated state.  

In 1972, CCV became the fifth college in the Vermont State Colleges System (VSCS), housing its 
president and handful of central administrative personnel in Montpelier and later in offices 
adjacent to the VSCS office building in Waterbury. In 1975, CCV earned its first accreditation 
from the New England Association of Schools and Colleges. By 1984, CCV had established 
academic centers in 12 Vermont communities, bringing college classrooms within 25 miles of 95 
percent of Vermonters. By the mid-мффлǎΣ //±Ωǎ ŜƴǊƻƭƭƳŜƴǘ ƘŀŘ ŘƻǳōƭŜŘ ǿƛǘƘƛn ten years, and 
ƛƴŎǊŜŀǎƛƴƎ ƴǳƳōŜǊǎ ƻŦ //± ǎǘǳŘŜƴǘǎ ǿŜǊŜ ŀǇǇƭȅƛƴƎ ŦƻǊ ǘǊŀƴǎŦŜǊ ǘƻ ±ŜǊƳƻƴǘΩǎ ŦƻǳǊ-year colleges. 
Those colleges, which had resisted the presence of the upstart community college, took notice 
that CCV transfer students did very well in their upper-level course work, and they began 
opening their doors to CCV graduates. CCV established transfer agreements within the VSCS, 
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with the University of Vermont, and with private colleges across the region. With transferable 
credits came a new level of credibility, and before long, CCV became the second-largest college 
in Vermont, serving more in-state students than any other college in the state. 

//±Ωǎ ǳƴŎƻƴǾŜƴǘƛƻƴŀƭ ǎǘǊǳŎǘǳǊŜΣ ƘƻǿŜǾŜǊΣ ǇǊŜǎŜƴǘŜŘ ŎƘŀƭƭŜƴƎŜǎΦ Iƻǿ ǿƻǳƭŘ ŀ ŘƛǎǇŜǊǎŜŘΣ ǇŀǊǘ-
time faculty be able to provide programmatic consistency and academic quality across the 
curriculum? How would this loose collection of 12 academic centers communicate as one 
united institution to students, faculty, staff, and the broader community? How would CCV 
deliver its core program requirements in its smaller centers where there was no critical mass of 
students to run upper-level courses? 

In the 1980s and 1990s, CCV answered these questions. A system of essential learning 
objectives was established for all core courses in the curriculum. Faculty members taught the 
standard objectives, which they were free to add to, and they assessed student learning on the 
objectives in end-of-semester narrative evaluations. Staff and faculty regularly drove long 
distances for all-day meetings of the various committees and governing councils, and 
memoranda in pink envelopes circulated in droves through staff in-boxes. Marketing efforts 
were consolidated into a central operation. When the prospect of institutional e-mail came on 
the horizon in the early 1990s, CCV jumped at the chance to adopt the technology and create a 
ǎƘŀǊŜŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǇƭŀǘŦƻǊƳ ŦƻǊ ǘƘŜ //± ŎƻƳƳǳƴƛǘȅΦ Lǘ ǿŀǎƴΩǘ ƭƻƴƎ ōŜŦƻǊŜ //± ŎƻƴǾŜƴŜŘ ŀ 
task force to offer its first online course, in spring 1996, using AOL e-mail and a homegrown 
ƭŜŀǊƴƛƴƎ ǇƭŀǘŦƻǊƳΦ hƴƭƛƴŜ ƭŜŀǊƴƛƴƎ ǉǳƛŎƪƭȅ ƎǊŜǿ ŀƴŘ ƳŀǘǳǊŜŘ ǘƻ ōŜŎƻƳŜ //±Ωǎ ŀƴǎǿŜǊ ǘƻ ǘƘŜ 
challenge of program delivery in the rural centers, while also providing access to a rich variety 
of classes to rural students for the first time. Technology also presented a solution to the 
challenge of providing adequate library services, and the College soon created state-of-the-art 
online library access for students and faculty. 

CCV celebrated its 30th anniversary in the year 2000, having become an institution that 
embraces change, exploits technology, and stays passionately true to its core values, meeting 
students where they are, not just geographically, but also financially, academically, and as 
individual learners. CCV classes, including online classes, remain small, with an average size of 
14 studentsΣ ǊŜŦƭŜŎǘƛƴƎ //±Ωǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ƛƴǘŜǊŀŎǘƛǾŜΣ ǇŀǊǘƛŎƛǇŀǘƻǊȅ ƭŜŀǊƴƛƴƎΦ //± ŦŀŎǳƭǘȅ 
have always taken attendance, helping students become disciplined learners and supporting 
student success interventions. CCV continually seeks out and embraces technological solutions 
to its challenges. To this day, CCV enjoys an institutional culture that is hard-working, mission-
ŘǊƛǾŜƴΣ ŀƴŘ ǇŀǎǎƛƻƴŀǘŜ ŀōƻǳǘ ǘƘŜ ǇƻǿŜǊ ƻŦ ŜŘǳŎŀǘƛƻƴ ǘƻ ƛƳǇǊƻǾŜ ǇŜƻǇƭŜǎΩ ƭƛǾŜǎΦ 

//±Ωǎ Ƴƛǎǎƛƻn of access has always been its North Star. Through outreach, referrals, and word-
of-mouthτfar more than through paid advertisingτCCV has welcomed a steady stream of 
Vermonters through its doors, starting primarily with women in their late twenties and thirties 
preparing to enter or advance in the workforce while raising families. Though Vermont and, by 

extension, CCV lacked ethnic diversity, CCV served an economically diverse population of 
students from low-, middle-, and many higher-income families. In the 1990s, refugee 
resettlement initiatives began bringing families from war-torn areas around the world to 
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Vermont, primarily to Chittenden County, and CCV began serving students from eastern 
Europe, Southeast Asia, and Africa. Around this time, traditional college-age students began to 
ŎƻƳŜ ǘƻ //± ƛƴ ƭŀǊƎŜǊ ƴǳƳōŜǊǎΣ ŀǘǘǊŀŎǘŜŘ ōȅ //±Ωǎ ŦƭŜȄƛōƛƭƛǘȅ ŀƴŘ ƭƻǿ ǘǳƛǘƛƻƴ ǊŀǘŜǎΦ 

!ŦǘŜǊ ǘƘŜ ǘǳǊƴ ƻŦ ǘƘŜ ŎŜƴǘǳǊȅΣ ǎǘŀǘŜ ƭŜŀŘŜǊǎ ōŜƎŀƴ ǘƻ ǘŀƪŜ ƴƻǘŜ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ŘŜŎƭƛƴƛƴƎ ōƛǊǘƘǊŀǘŜ 
and its potential impact on the future labor force. At the same time, employers expressed 
growing concerns that Vermont workers did not have the skills necessary for their 21st-century 
ƧƻōǎΦ //±Ωǎ Ƴƛǎǎƛƻƴ ƻŦ ŀŎŎŜǎǎ ōŜƎŀƴ ǘƻ ƘŀǾŜ ŀƴ ƛƴŎǊŜŀǎƛƴƎƭȅ ǇǊŜǎǎƛƴƎ ǇǳǊǇƻǎŜΣ ŀƴŘ ŜƴƘŀƴŎŜŘ 
partnerships with schools and businesses would be required to meet the challenge. Recognizing 
±ŜǊƳƻƴǘΩǎ ƭƻƴƎ-standing disparity between its high rate of high school completion and its low 
rate of high school seniors transitioning to college, CCV began actively partnering with high 
schools and technical centers across the state to offer a free 12-week course called Introduction 
to College Studies (ICS), now named Introduction to College and Careers (ICC). The course was 
designed to be a gateway to Dual Enrollment and college for Vermont high school students. The 
relationships and expertise gained from the success of the ICC program positioned CCV to 
become a central partner in the design and delivery of Act 77, passed by the Vermont 
legislature in 2013, which funded Dual Enrollment and Early College programs for high school 
juniors and seniors. 

At the same time, adult Vermonters were enjoying high rates of employment but were often 
either underemployed or needed skill development to meet the demands of their jobs. With 
funding from US/DOL TAACCCT I and II grants, CCV developed new career readiness programs 
to support the needs of many large employers, bringing CCV classes into the workplace. Close 
partnerships with regional medical centers provided opportunities for students to move directly 
into full time jobs upon completion of a 15-ǿŜŜƪ ǇǊƻƎǊŀƳΦ //±Ωǎ ƳŀƧƻǊ ŦǳƴŘƛƴƎ ǇŀǊǘƴŜǊΣ ǘƘŜ WΦ 
Warren and Lois McClure Foundation, funded a special program to support soldiers returning 
from the wars in Iraq and Afghanistan, who were facing high levels of unemployment, to help 
them access their Post-911 GI Bill education benefits and transition to civilian life. In 2017, CCV 
entered into a partnership with the State of Vermont to provide training and professional 
ŘŜǾŜƭƻǇƳŜƴǘ ŦƻǊ ±ŜǊƳƻƴǘΩǎ ŎƘƛƭŘŎŀǊe providers, serving 3,000 providers per year. The McClure 
CƻǳƴŘŀǘƛƻƴ ŀƭǎƻ ǇǊƻǾƛŘŜŘ ŦǳƴŘƛƴƎ ǘƻ ǎǳǇǇƻǊǘ //±Ωǎ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ±ŜǊƳƻƴǘ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 
Corrections to provide CCV classes for the first time to people in prison in Vermont. 

These and other enhanced partnerships have helped CCV dramatically expand its reach. Once 
largely ignored by the larger higher education, governmental, and business communities, CCV 
ƴƻǿ ŜƴƧƻȅǎ ŀƴ ŜȄǘŜƴǎƛǾŜ ƴŜǘǿƻǊƪ ƻŦ ǇŀǊǘƴŜǊǎ ŀƴŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎΦ //± ƛǎ ǊŜƎǳƭŀǊƭȅ ƛƴǾƛǘŜŘ ǘƻ άǎƛǘ 
at ǘƘŜ ǘŀōƭŜέ ǘƻ ŜȄǇƭƻǊŜΣ ŎƻƭƭŀōƻǊŀǘŜΣ ŜƴƎŀƎŜ ƛƴ ǎƘŀǊŜŘ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎΣ ǇǳǊǎǳŜ ŦǳƴŘƛƴƎ 
opportunities, and partner to get new programs up and running, enabling the College to deliver 
its mission in constantly evolving ways. 

Similarly, relationships and partnerships have allowed CCV to make progress in its mission of 
providing the most affordable tuition possible for students. This has been a continual challenge 
for CCV. Historically, Vermont has funded K-12 education at one of the highest levels in the 
nation, while ranking last or near-last in support for public higher education. These policies 
ƳŀŘŜ //±Σ ±ŜǊƳƻƴǘΩǎ ƻƴƭȅ ŎƻƳƳǳƴƛǘȅ ŎƻƭƭŜƎŜΣ ƘƛƎƘƭȅ ǘǳƛǘƛƻƴ ŘŜǇŜƴŘŜƴǘΦ //± ƎǊŜǿ ǘƻ ōŜŎƻƳŜ 
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one of the most expensive community colleges in the nation, while at the same time remaining 
by far the most affordable college in the state. To help students navigate the challenges of 
paying for college, CCV has financial aid counselors in all twelve academic centers, providing 
direct support to students. Their work is supplemented ōȅ //±Ωǎ ƭƻƴƎ-standing partner, the 
Vermont Student Assistance Corporation (VSAC), which provides outreach, career and financial 
aid advising, and additional grant support for CCV students. 

For decades, CCV has chipped away at the problem of affordability by being frugal, creative, 
and conservative in budgeting. As a top priority, CCV has held tuition within range of the Pell 
federal grant. In 2020, a key funding partner established the Endowment for Life Gap Grants, 
providing just-in-time grants to help students pay for textbooks or meet basic needs for food, 
transportation, and childcare. These grants are an unprecedented, highly flexible resource for 
CCV students that can make the difference between staying in school and dropping out. In 
addition, high numbers of Vermont high school students enrolling in Dual Enrollment and Early 
College programs at CCV earn free college credits while in high school.  

!ƭǎƻ ƛƴ нлнлΣ ǘƘŜ aŎ/ƭǳǊŜ CƻǳƴŘŀǘƛƻƴ ƎŀǾŜ ŀ ǎǇŜŎƛŀƭ ƎƛŦǘ ƻŦ ŀ ŦǊŜŜ //± ŎƻǳǊǎŜ ǘƻ ±ŜǊƳƻƴǘΩǎ 
graduating high school class to compensate for the many disappointments these students 
suffered as their last months of high school were overtaken by the pandemic. The Vermont 
legislature replicated this program for 2021 high school graduates, expanding it to include all 
four Vermont State Colleges. COVID relief funding from the state and federal governments also 
provided access to free college courses. In 2021, a new 802 Opportunity Grant funded by the 
state and VSAC now provides two years of free tuition and fees at CCV for any student whose 
family income is $50,000 or lessτanother example of what CCV is now able to accomplish with 
ƛǘǎ ŎƻƳƳƛǘǘŜŘ ǇŀǊǘƴŜǊǎΦ //±Ωǎ ŜƴǊƻƭƭƳŜƴǘ Ƙŀǎ ƎǊƻǿƴ ŀǎ ±ŜǊƳƻƴǘŜǊǎ ǘŀƪŜ ƳŀȄƛƳǳƳ ŀŘǾŀƴǘŀƎŜ 
of these opportunities. If the state needs further proof that college attendance rates are driven 
by household economics, these programs make it clear that when cost is addressed, 
Vermonters will continue their education. 

Over the past twenty years, CCV has recognized that its mission of access and affordability can 
only have meaning for Vermonters if it is accompanied by an equally mission-driven focus on 
measurable student success. To deepen understanding of the effectiveness of a CCV education, 
ǘƘŜ /ƻƭƭŜƎŜ ƧƻƛƴŜŘ ǘƘŜ [ǳƳƛƴŀ CƻǳƴŘŀǘƛƻƴΩǎ !ŎƘƛŜǾƛƴƎ ǘƘŜ 5ǊŜŀm (ATD) initiative in 2009 and 
began building a culture of evidence that revealed both strengths and surprisingly stubborn 
deficits in student retention and degree completion. In 2011, CCV was named an ATD Leader 
College for committed leadership, use of evidence to improve programs and services, broad 
engagement, and systemic institutional improvement. Since then, CCV has persistently pursued 
a variety of initiatives to improve rates of retention and credential completion, using data to 
guide and assess progress. These have included a new first-year experience course 
requirement, stepped-up focus on new-student orientation and new-student appointments, 
24/7 access to online tutoring, a new peer mentoring program, embedded librarians in 
research-intensive classes, and expanded career services. 

CCV also boldly addressed issues with its longtime practice of relying solely on Accuplacer 
assessment scores for placing students in classes, hoping to improve success rates among a 
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growing population of students in basic skills classes. Recognizing that an assessment score is 
just one of many factors to be considered in determining college readiness, CCV adopted a new 
Directed Self-Placement (DSP) model that uses assessment scores and surveys together with 
enhanced dialogue with advisors, while putting students in charge of their own decisions about 
ǘƘŜ ŎƻǳǊǎŜǎ ǘƘŜȅ ǿƛƭƭ ǘŀƪŜΣ ǊŜƛƴŦƻǊŎƛƴƎ ƻƴŜ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƻǊƛƎƛƴŀƭ ŎƻǊŜ ǾŀƭǳŜǎ ƻŦ ŦƻǎǘŜǊƛƴƎ ǎŜƭŦ-
reliant learners.  

With the launch of its new strategic plan in 2018, CCV recommitted to its mission of access, 
affordability, and student success. The plan is a living blueprint for the work of the College, 
designed to guide work through a changing environment. It uses a framework of four pillars to 
define goals: create pathways and programs for academic and career success; cultivate 
teaching and learning excellence; engage the community and cultivate partnerships; and 
increase organizational capacity and sustainability. 

As detailed in this self-study, CCV has already made significant progress in implementing the 
plan. A re-imagined curriculum moves from programmatic silos to a model of meta-majors that 
offer students meaningful credentials within a variety of career clusters. Meta-majors provide 
ǘƘŜ ŦƭŜȄƛōƛƭƛǘȅ ǎǘǳŘŜƴǘǎ ƴŜŜŘ ŦƻǊ ǎƳƻƻǘƘ ǘǊŀƴǎŦŜǊ ŀƭƻƴƎ //±Ωǎ Ƴŀƴȅ нҌ2 pathways that help 
ensure students can complete B.A. degrees within 120 credits. CCV has introduced flexible new 
course delivery options and developed several shorter-term, stackable credentials. During the 
COVID shutdown, CCV began offering courses in five different online formats, as well as new 
Flex classes that students complete online at their own pace. An earn-as-you-learn 
apprenticeship model gives students opportunities to work in their fields of study. Along with 
expanded faculty training and development, CCV brought in the consulting firm, Inside Track, to 
introduce research-based advising practices, including the coaching model used in academic 
and financial aid advising. Partnerships with state, business, education, and philanthropic 
groups have expanded significantly. In 2019, the first major staffing reorganization in CCV 
history redesigned the role of the academic coordinator to support specialization in advising for 
student success and faculty support and development. 

The strategic planning process began with a data-rich environmental scan, and in 2020, CCV 
introduced four top-level metrics for measuring progress in strategic plan implementation. The 
practice of using quality data to inform decision making, begun with ATD more than ten years 
ago, has now become habit at CCV. Data routinely informs managerial decisions, budget 
development, improved student outcomes, and assessing progress. Staff and faculty are 
learning to use their own data in their academic centers and in their classrooms to improve 
student outcomes. Recently, the approach to using data has become more focused on finding 
the stories behind the numbers. As President Judy recently observed in an update to staff and 
faculty, it can be hard to put a human face on all the metrics the College creates. Looking at a 
low graduation rate, for example, can be discouraging. But looking more closely at the students 
who started out intending to graduate in a given year but did not get there begs many 
questions and fuels a more compelling conversation. These students are the main reason for 
going to such lengths to develop the metrics in the first place. 
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The strategic plan is serving CCV exceptionally well, and it was timed to allow the College to 
pause in the fifth year of its implementation to revisit it in light of a comprehensive evaluation, 
to update priorities, and to incorporate the work called for in projections for the future. 

In 2017Σ //±Ωǎ ǇŀǊǘ-time faculty voted to unionize. The first negotiations led to an agreement 
that felt balanced and fair to all sides, and CCV is strongly committed to both the letter and the 
spirit of the agreement. The agreement ǊŜŘŜŦƛƴŜŘ //±Ωǎ ŀǇǇǊƻŀŎƘ ǘƻ ƘƛǊƛƴƎ ŀƴŘ ǿƻǊƪƛƴƎ ǿƛǘƘ 
faculty. It brought consistency to our practices, and when the new coordinator of teaching and 
learning position was designed as part of the staffing reorganization, it responded to faculty 
feedback calling for more transparency, improved consistency, and closer relationships with 
their hiring coordinators. 

Amid the many dramatic events of the year 2020, CCV held a shortened celebration of its 50th 
anniversary, convened the nine Standard committees to undertake the drafting of this self-
study, and did the unthinkableτclosed all 12 academic centers, transitioned staff to work from 
home, and moved all classes to a fully online format.  

CCV took a hard look at issues of diversity, equity, and inclusion, not just out in the world, but 
within its own community and in its policies, assumptions, and behaviors. CCV formed its first 
college-wide DEI task force to advance diversity, equity, and inclusion. Several groups and 
ŎƻƳƳƛǘǘŜŜǎ ŀŎǊƻǎǎ ǘƘŜ /ƻƭƭŜƎŜ ǿŜǊŜ ŀǎƪŜŘ ǘƻ ƛŘŜƴǘƛŦȅ at least ƻƴŜ Ǝƻŀƭ ƻǊ ƛƴƛǘƛŀǘƛǾŜ ǘƻ ŀŘǾŀƴŎŜ 
equity within CCV, and the DEI Task Force was charged with supporting and coordinating these 
goals. !ŎŀŘŜƳƛŎ /ƻǳƴŎƛƭ ŀƴŘ ƛǘǎ ŎƻƳƳƛǘǘŜŜǎ ǊŜǾƛŜǿŜŘ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŎǳǊǊƛŎǳƭǳƳ ǘƘǊƻǳƎƘ ǘƘŜ ƭŜƴǎ 
of diversity, equity, and inclusion and implemented curricular changes to strengthen those 
perspectives. Academic Council is also working closely with the VSCS General Education group 
to develop a new system-wide framework to incorporate DEI learning outcomes into every 
ǊŜǉǳƛǊŜŘ ƎŜƴŜǊŀƭ ŜŘǳŎŀǘƛƻƴ ŎŀǘŜƎƻǊȅ ƻǊ άŎƭǳǎǘŜǊΦέCCV United Faculty formed an Anti-Racism 
²ƻǊƪƛƴƎ DǊƻǳǇΣ ǿƘƛŎƘ Ƙŀǎ ŘŜǾŜƭƻǇŜŘ ŀ ǊŜŎƻƳƳŜnded list of curricular changes to increase 
ǎǘǳŘŜƴǘΣ ŦŀŎǳƭǘȅΣ ŀƴŘ //± ŎƻƳƳǳƴƛǘȅ ŜƴƎŀƎŜƳŜƴǘ ǿƛǘƘ ŎǳǊǊŜƴǘ ŀƴŘ ƘƛǎǘƻǊƛŎŀƭ ǇŜǊǎǇŜŎǘƛǾŜǎ ƻƴ 
ŘƛǎŎǊƛƳƛƴŀǘƛƻƴ ŀƴŘ ŜǉǳƛǘȅΦ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŘŜǾŜƭƻǇŜŘ ŀ ǊǳōǊƛŎ ǘƻ ŀǇǇƭȅ ŀ 59L ƭŜƴǎ 
when creating and updating policiesΣ ŀƴŘ ƛƴ нлнмΣ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŎǊŜŀǘŜŘ ŀ ƴŜǿ ƭŜŀŘŜǊǎƘƛǇ 
position, executive director of human resources, diversity, equity, and inclusion. This key role 
is ŎƘŀǊƎŜŘ ǿƛǘƘ ƛƴŎƻǊǇƻǊŀǘƛƴƎ 59L ǇŜǊǎǇŜŎǘƛǾŜǎ ƛƴ //±Ωǎ ƳŀƴŀƎŜƳŜƴǘ ƻŦ ƘǳƳŀƴ ǊŜǎƻǳǊŎŜǎ ŀƴŘ 
with advancing and coordinating the equity work of the College.  

A decade ago, steadily declining birth rates over the prior 18 years began to result in declining 
numbers of high school graduates in Vermont. Low levels of state support, coupled with the 
demographic enrollment declines, did not position the VSCS campus colleges well as they faced 
dramatic revenue losses due to the COVID pandemic. With the VSCS campus-based colleges 
pushed to a fiscal crisis point, the chancellor at the time submitted a controversial proposal to 
ŎƭƻǎŜ ǘǿƻ ƻŦ ±ŜǊƳƻƴǘΩǎ ŦƻǳǊ ǎǘŀǘŜ ŎƻƭƭŜƎŜǎΦ Lƴ ǊŜǎǇƻƴǎŜΣ ǘƘŜ ƎƻǾŜǊƴƻǊ ŀƴŘ ǘƘŜ ±ŜǊƳƻƴǘ 
legislature committed to saving the campuses, and the legislature convened the Select 
Committee on the Future of Public Higher Education in Vermont. CCV President Joyce Judy was 
asked to chair the select committee, which recommended that the VSCS campus institutions 
(Northern Vermont University, Castleton University, and Vermont Technical College) be 
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combined into one entity within the System. Because of its many successful statewide 
partnerships and its long-standing ability to plan for shifting enrollment levels and operate 
within a balanced budget, CCV would remain a separate institution, while combining many 
back-office administrative operations with the new institution as a cost-saving measure. The 
difficult work of consolidating the three campus colleges has been undertaken by the VSCS, 
with many CCV staff members serving on various committees for the expertise they have to 
offer. 

Dynamic new program offerings and enhanced partnerships across the state have brought CCV 
a new level of recognition and respect. CCV is seen increasingly as a powerful resource and a 
reliable partner. As the executive director of the J. Warren and Lois McClure Foundation said 
receƴǘƭȅ ŀōƻǳǘ ǘƘŜƛǊ ƎƛŦǘ ƻŦ ŀ ŦǊŜŜ //± ŎƻǳǊǎŜ ǘƻ ŀƭƭ ƻŦ ±ŜǊƳƻƴǘΩǎ нлнл ƘƛƎƘ ǎŎƘƻƻƭ ƎǊŀŘǳŀǘŜǎΣ 
ά//± ǿŀǎ ǘƘŜ ǊƛƎƘǘ ǇŀǊǘƴŜǊΦ ¢ƘŜȅ Φ Φ Φ ǿŜǊŜ ǿƛƭƭƛƴƎ ǘƻ ŘǊŜŀƳ ōƛƎΣ Ǌǳƴ ǿƛǘƘ ǘƘƛǎ ƛŘŜŀΣ ǎŎŀƭŜ ǎǳǇǇƻǊǘ 
ǉǳƛŎƪƭȅΣ ŀƴŘ ƳŜŜǘ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΦέ ¢Ƙƛǎ ƛǎ ŀ ǘǊǳŜ ǊŜŦƭŜŎǘƛƻƴ ƻŦ //±Ωǎ ŀōƛƭƛǘȅ ǘƻ ŎǊŜŀǘŜ ƛƳǇŀŎǘŦǳƭ 
and trusting relationships. 

¢ƻŘŀȅΣ ƴƛƴŜ ƻŦ ±ŜǊƳƻƴǘΩǎ нрм ŎƛǘƛŜǎ ŀƴŘ ǘƻǿƴǎ ƘŀǾŜ ǇƻǇǳƭŀǘƛƻƴǎ ƻŦ млΣллл ƻǊ ƘƛƎƘŜǊΣ ŀƴŘ тр 
percent of Vermonters live in the smaller rural communities. The 2020 US Census shows that 93 
percent of Vermonters have completed high school, and 38 percent have completed four or 
ƳƻǊŜ ȅŜŀǊǎ ƻŦ ŎƻƭƭŜƎŜΦ ²ƘƛƭŜ ǘƘŜ ŘƛǎǘǊƛōǳǘƛƻƴ ƻŦ ±ŜǊƳƻƴǘΩǎ ǇƻǇǳƭŀǘƛƻƴ Ƙŀǎ ƴƻǘ ŎƘŀƴƎŜŘ ƳǳŎƘΣ 
ǘƘŜ ǇƻǇǳƭŀǘƛƻƴ ƛǎ ƳƻǊŜ ŜŘǳŎŀǘŜŘΦ {ǘƛƭƭΣ ±ŜǊƳƻƴǘ ŦŀŎŜǎ ōƛƎ ŎƘŀƭƭŜƴƎŜǎΣ ŀƴŘ //±Ωǎ ǊƻƭŜ in providing 
solutions is more central than ever before. The questions CCV faces today feel much more 
pressing than those faced by the founders 50 years ago. How will CCV turn the curve and retain 
more students through completion of a meaningful credential? How can CCV advisors and 
faculty help students cut through the mountains of information in their daily lives to find 
trusted sources of information that will support them in their quest for meaning, purpose, 
focus, and opportunity? What will the role of //±Ωǎ ǎƳŀƭƭŜǊ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊǎ ōŜ ƛƴ ŀ Ǉƻǎǘ-
pandemic online environment? 

¢ƘŜ ƭŀǎǘ ǘŜƴ ȅŜŀǊǎ ƘŀǾŜ ōǊƻǳƎƘǘ ǳƴǇǊŜŎŜŘŜƴǘŜŘ ŎƘŀƭƭŜƴƎŜǎ ǘƻ ±ŜǊƳƻƴǘΩǎ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴ 
landscape. There were times when CCV chose to move forward and times when the College 
was pushed. Either way, CCV can always be relied upon to be thoughtful, open to change, and 
persistent in seeking solutions with dedication, pragmatism, and optimism. This self-study tells 
the story of a determined college undergoing major changes while staying true to the 
institution that opened its doors 50 years ago. 
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Standard One: Mission and Purposes 

Description 

From its inception in 1970, CCV has focused on making higher education accessible and 
affordable to the citizens of Vermont. In AY2009 as part of its strategic planning process, the 
mission was revised to emphasize the College's "abiding commitment" to student success, as 
the result of an increased focus on persistence and completion. In 2009 CCV also joined the 
Achieving the Dream (ATD) initiative, which provided connections to the data and practices of 
peer institutions and led to a number of initiatives, including a required first-year experience 
and a series of pilots with developmental students that ultimately resulted in the adoption of 
directed self-placement.  

Lƴ !¸нлмт //±Ωǎ Ǿƛǎƛƻƴ ǎǘŀǘŜƳŜƴǘ ǿŀǎ ŀƳŜƴŘŜŘ ǘƻ ƘƛƎƘƭƛƎƘǘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ 
efforts to collaborate with others in the state for the benefit of Vermont and Vermonters. 
Because of its distributed nature, the College has never embraced the traditional concept of a 
άŎŀƳǇǳǎΦέ  Lƴ ŦŀŎǘΣ ǘƘŜǊŜ ŀǊŜ ƴƻ ǇǊƛƳŀǊȅ ƻǊ ǎŀǘŜƭƭƛǘŜ ƭƻŎŀǘƛƻƴǎΦ 9ǾŜƴ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ 
are distributed throughout its 12 academic centers.  The community and by extension the state 
ƛǘǎŜƭŦ ƛǎ //±Ωǎ ŎŀƳǇǳǎΥ 

CCV is deeply rooted in Vermont communities, providing students opportunities for 
academic and professional growth through flexible, innovative programs and exemplary 
support services. CCV will cultivate a rich network of partners through collaboration and 
workforce development to create vibrant and economically thriving Vermont 
communities. 

In addition to its mission and vision statement, the College has also identified eight values that 
guide its work.  In 2017 a comprehensive strategic planning process that engaged over 150 CCV 
members and 25 external partners defined these values as collaboration, empowerment, 
engagement, innovation, integrity, learning, respect, and sustainability. They can be found in 
their entirety online, along with the mission and vision statements, and are prefaced by the 
following affirmation: 

CCV holds at its core the belief that education has the power to transform lives, inspire 
families, and strengthen communities. We believe all people are entitled to a high-
quality, affordable postsecondary education, and all students have the ability to learn.  

The actions that have been implemented since the development of its 2018-2028 Strategic Plan 
ŀǊŜ ǘƘŜƳǎŜƭǾŜǎ ŀ ǊŜŦƭŜŎǘƛƻƴ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ŀŎŎŜǎǎΣ ŀŦŦƻǊŘŀōƛƭƛǘȅΣ ŀƴŘ ǎǳŎŎŜǎǎΦ 
These include the incorporation of Inside Track coaching methods, the implementation of 
Aviso, an early alert advising tool, and the introduction of new course delivery formats as 
discussed in Standards Four and Five. Even during the unprecedented events of 2020, President 
Joyce Judy challenged the College community to meet newly-developed persistence and 
success metrics for part-time students who experience lower rates of retention and 
completion: 

¶ Improve retention by 5 percent for part-time students. 

¶ Increase the 3-year completion rate for part-time degree students by 5 percent.  
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¶ Boost credit momentum by increasing the number of students taking at least 9 credits in 
a semester by 5 percent. 

CCV began in 1970 with a desire to bring higher education opportunities to the rural 
communities of Vermont so that anyone with the potential to benefit could participate. More 
than fifty years later, the three central tenets oŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ Ƴƛǎǎƛƻƴτaccess, affordability, 
and successτcontinue to resonate deeply within the CCV community and drive its efforts 
forward. 

Appraisal 

CCV regularly surveys its faculty and staff to solicit their input on multiple topics, including the 
impact of the mission on their daily work.  The College administers the Faculty Survey of College 
and Academic Center Services (Faculty Survey) annually and the Employee Engagement Survey 
biannually.  In 2020, 158 staff members responded to the survey, the second highest response 
rate (85%) achieved thus far. One highlight of the results was the nearly universal 
acknowledgement by staff (99%) that their work contributes to the overall mission and goals of 
the College. The faculty response rate to the AY2020 survey was lower than staff (37%), but still 
ŘŜƳƻƴǎǘǊŀǘŜǎ ǘƘŜ ǊŜƭŜǾŀƴŎŜ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ Ƴƛǎǎƛƻƴ ŀƳƻƴƎ ƛǘǎ ǇŀǊǘ-time faculty; 90 percent of 
respondents agreed or strongly agreed that the CCV mission informs their instructional 
planning and teaching.   

The College also regularly seeks and values student input. Student engagement and satisfaction 
is gauged through the Community College Survey of Student Engagement (CCSSE), which has 
been administered on a three- or four-year cycle since 2008. In the 2021 CCSSE survey, 52 
ǇŜǊŎŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ŀŦŦƻǊŘŀōƛƭƛǘȅ ƛǎ ǘƘŜ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ 
commitments followed by student success (33%) and access (15%). In addition, on a scale of 1 
(very little) to 4 (very much), student respondents reported that the College provides them with 
strong support (3.14) to help them succeed.  

For much of its history, CCV was able to achieve greater access for students through growing 
enrollment. However, over the last decade, enrollments have declined both nationally and in 
Vermont. According to the American Association of Community Colleges (AACC) July 2020 
report on Trends in Community College Enrollment and Completion DataΥ ά.Ŝǘween fall 2017 
and fall 2018, the decline in enrollment continued nationwide in community colleges, although 
the decrease was less pronounced than in previous years for both men and women, all age 
ŎŀǘŜƎƻǊƛŜǎΣ ŀƴŘ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ŜƴǊƻƭƭƳŜƴǘ ƛƴǘŜƴǎƛǘȅΦέ At CCV the overall number of unduplicated 
students declined from 7116 in fall of 2011 to 5104 in the pre-pandemic fall of 2019.    

As a result, CCV stepped up its efforts to improve access and success among students who have 
the most to benefit from higher education such as secondary students. The number of Early 
College students who enroll full-time at CCV to complete their senior year in high school has 
more than tripled from 56 students in AY2015 to 176 students in AYнлнмΦ ±ŜǊƳƻƴǘΩǎ ƘƛƎƘ 
school completion rate is among the highest in the nation; however, post-secondary 
participation is among the lowest, and this is particularly true for students in special 
populations. According to the 2018 NESSC Annual Report, the last date Vermont submitted 
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data, the state is consistently 10 percentage points lower than the New England average and 
more than 2 percentage points below the lowest performing state. On average, only 52 percent 
of Vermont high school students go on to any post-secondary education, and the data is worse 
for students in marginalized populations, including economically-disadvantaged students whose 
continuation rate is 36 percent, while the continuation rate for those who are not 
economically-disadvantaged is 58 percent.  

From fall 2016 through summer 2019, nearly 4,000 students participated in Dual Enrollment at 
CCV, either through concurrent coursework at their high school/technical center or by taking 
CCV courses while still enrolled in secondary education. Fifty-six percent of technical center 
students participating in concurrent enrollment during this period were first-generation college 
students. Furthermore, early engagement demonstrates clear dividends. Data from AY2017 
indicate that 73 percent of technical center students were enrolled in a post-secondary degree 
program within 16 months of high school graduation.  

Because of the importance of connecting early with students to impact their aspirations, CCV 
has also spent the last decade engaging more purposefully with seventh- to tenth-grade 
students. During AY2016, for example, 690 pre-teens participated in mock classes at CCV 
academic centers around the state during Access Day. Students connect with faculty and staff 
at these events and learn first-hand about the opportunities available to them in high school. In 
AY2019, more than twice as many middle school students (1450) participated in a CCV Access 
Day.   

The College also offers a non-credit Introduction to College and Careers (ICC) course to eighth- 
and twelfth-grade students throughout Vermont with special focus on ninth and tenth graders. 
ICC introduces students to career exploration, college financing, and academic skill formation. 
When it became clear that transportation to an academic center was a barrier for some 
students, particularly those from rural communities, CCV expanded its offerings in secondary 
schools and ran the course during the school day. Although free to all students, ICC targets 
students with barriers to post-secondary education that include being low-income or first-
generation or having a documented disability. Between fall 2016 and summer 2019, 1,338 
students enrolled in ICC across all 14 Vermont counties. Of these, 739 (55%) were first 
generation students. The overall course success rate for ICC was 79 percent in AY19, an 
increase from 69 percent the previous year.  Among the 515 ICC completers who graduated 
from high school in 2018 and 2019, 370 (72%) matriculated in college within 16 months of 
graduation. This is in contrast to the continuation rate of Vermont high school students who go 
on to any post-secondary education (52%) cited in the 2018 NESSC Annual Report.  

Along with its efforts to engage younger students, the College has increased its efforts to 
support working adults. In 2009 the State of Vermont, along with higher education leaders, 
signed a compact to increase the percentage of Vermonters who have completed a college 
degree to 60 percent by 2019. In 2015 the state received a Lumina Foundation State Policy 
Academy grant, and CCVτas part of a diverse group of stakeholdersτendorsed a new, higher, 
and more inclusive statewide goal: ōȅ нлнрΣ тл ǇŜǊŎŜƴǘ ƻŦ ±ŜǊƳƻƴǘΩǎ ǿƻǊƪƛƴƎ-age adults will 
possess a postsecondary degree or credential of value. This is an ambitious goal that will take 
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considerable energy and resources to achieve. According to Advance Vermont, only 53 percent 
of all working Vermonters aged 25-64 hold a post-secondary credential, and only 45 percent of 
Black and 34 percent of Native American Vermonters hold a post-secondary credential.  

Over the last decade, CCV has shifted its traditional academic programs to a model that focuses 
on meta-majors designed around career clusters. The new approach balances both structure 
and flexibility, allowing students within a cluster area to align their coursework with their goals 
without losing momentum toward the completion of a credential or degree. The approach also 
addresses the demands of career paths within Vermont, which often require generalization 
rather than specialization due to the rural nature of the state. Between fall 2012 and fall 2021, 
CCV archived ten associate degree programs, added two programs, and transitioned four others 
resulting in a net change from 20 programs in 2012 to 12 programs in 2021.  

The trend to consolidate its associate degree programs into meta-majors has been 
accompanied by the creation of short-term stackable certificate programs to meet immediate 
workforce needs, such as afterschool and youth work, clinical medical assisting, cybersecurity 
fundamentals, funeral director, graphic design, and pharmacy technician. Since 2016, CCV has 
added 16 certificate programs. Furthermore, in a move to create greater collaboration and 
synergy among its varied offerings, President Judy charged the dean of academic affairs in 2017 
with oversight of ǘƘŜ /ƻƭƭŜƎŜΩǎ ŎǊŜŘŜƴǘƛŀƭǎ ŀƴŘ ǘǊŀƛƴƛƴƎ ǇǊƻƎǊŀƳǎ ŀƭƻƴƎ ǿƛǘƘ ŘŜƎǊŜŜ ŀƴŘ 
certificate programs.  As a result, since 2018, CCV has established three new registered 
apprenticeships and one new pre-apprenticeship: medical assisting, manufacturing production 
technician, and pharmacy technician, plus an LNS-LPN pre-apprenticeship to apprenticeship 
program. In the last several years the College has also worked closely with the State of Vermont 
to provide career advising, professional development, registry and data management, and 
system leadership services to early childhood and afterschool professionals across all regions of 
Vermont. In 2020 Northern Lights at CCV provided 187 trainings covering 23 different topics to 
3165 registrants, and staff provided over 3600 career advising and technical assistance 
consultations to early childhood and afterschool professionals. 

Prior learning assessment (PLA) options at CCV also provide working adults with the 
opportunity to translate their on-the-job college-level learning into college credits. Besides its 
long-standing portfolio courses, CCV has built 12 competency-based pathways (CBPs) since 
2018, allowing students to earn credit for courses based on their college-level learning achieved 
through life experience. CBPs include Introduction to Business, Computerized Accounting, 
Principles of Management, Principles of Marketing, Spreadsheets & Professional Field 
Experience, plus six options for early childhood courses. Recent research conducted by the 
Western Interstate Commission for Higher Education (WICHE) and the Council for Adult and 
Experiential Learning (CAEL) reviewed the impact of PLA on adult student outcomes at 72 
postsecondary institutions, including //±Υ ά5ŀǘŀ ƻƴ ƳƻǊŜ ǘhan 230,000 adult students showed 
that those with PLA credits were far more likely to complete a postsecondary credential. 
Credential completion was 15 percentage points higher for adult students with PLA than adult 
ǎǘǳŘŜƴǘǎ ǿƛǘƘƻǳǘ t[!Φέ  
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In addition to the efforts described above, CCV has recently implemented several internal 
changes to better support credential completion among adult students, particularly those 
students who may have been unsuccessful in earlier attempts. As the result of a 
recommendation from a college-wide task force charged with thinking about the adult student, 
Academic Council approved a major revision of its amelioration policy in 2020, including a new 
provision allowing students who return to the College after an extended period away to request 
ŀ άŦǊŜǎƘ ǎǘŀǊǘέ ǿƛǘƘ ǊŜƎŀǊŘ ǘƻ ǘƘŜƛǊ Dt!Φ ¢ƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜ ǊŜǾƛŜǿŜŘ ǘƘŜ ǇƻƭƛŎȅ ǿƛǘƘ 
advisors and almost immediately began receiving requests from students. CCV also partnered 
with ReUp coaches in 2020 to reach out to adults who stopped out of CCV before completing a 
degree. Over the course of the year, ReUp coaches helped 324 adult students re-enroll at CCV.  
During the spring 2021 semester, CCV enrolled 168 ReUp students, 82 of them persisting from 
the previous semester and 86 newly enrolled.  

CCV is the most affordable college in Vermont. The average published cost of one college credit 
ŀŎǊƻǎǎ ±ŜǊƳƻƴǘΩǎ ǇǳōƭƛŎ ŀƴŘ ǇǊƛǾŀǘŜ ŎƻƭƭŜƎŜǎ ŀƴŘ ǳƴƛǾŜǊǎƛǘƛŜǎ ƛǎ Ϸммнн ƛƴ AY2022, more than 
плл ǇŜǊŎŜƴǘ ƘƛƎƘŜǊ ǘƘŀƴ //±Ωǎ ƛƴ-state tuition cost for the same year, and yet because the 
College is highly tuition-dependent, its tuition ranks near the bottom of affordability 
nationwide. To address this, the College has continued to focus on helping students to navigate 
the challenges of paying for college and on collaborating with statewide partners who can 
provide financial support for students.  

Financial aid counselors in all 12 academic centers provide direct support to students. Their 
ǿƻǊƪ ƛǎ ǎǳǇǇƭŜƳŜƴǘŜŘ ōȅ //±Ωǎ ƭƻƴƎǎǘŀƴŘƛƴƎ ǇŀǊǘƴŜǊΣ ǘƘŜ ±ŜǊƳƻƴǘ {ǘǳŘent Assistance 
Corporation (VSAC), which provides outreach, career and financial aid advising, and additional 
grant support. In addition, CCV has worked to increase other types of support for students by 
funneling Ƴŀƴȅ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǇƘƛƭŀƴǘƘǊƻǇic gifts back to students. In 2012 CCV awarded 429 
scholarships averaging $932. In 2020 the average award was nearly the same; however, CCV 
more than quadrupled the number of students (1929) receiving support. The amount of aid 
disbursed in microgrants also increased from a little more than $139,000 in AY2016 to nearly 
$211,000 in AY2020. This was the result, in part, of a key funding partner who established the 
Endowment for Life Gap Grants to help students pay for textbooks, food, transportation, and 
childcare. These just-in-time grants are extremely important in helping students to overcome 
the life barriers that might otherwise result in dropped courses and lost momentum. On a scale 
of 1 (very little) to 4 (very much), 61 percent of students in the 2021 CCSSE survey rate the 
/ƻƭƭŜƎŜΩǎ ŜƳǇƘŀǎƛǎ ƻƴ άǇǊƻǾƛŘƛƴƎ ǘƘŜ ŦƛƴŀƴŎƛŀƭ ǎǳǇǇƻǊǘ ȅƻǳ ƴŜŜŘ ǘƻ ŀŦŦƻǊŘ ȅƻǳǊ ŜŘǳŎŀǘƛƻƴέ ŀǎ ŀ 
3 or 4. 

In 2020, another longstanding partner, the J. Warren & Lois McClure Foundation, gave a special 
ƎƛŦǘ ƻŦ ŀ ŦǊŜŜ //± ŎƻǳǊǎŜ ǘƻ ±ŜǊƳƻƴǘΩǎ graduating seniors. Six hundred high school graduates 
took advantage of the gift during the fall 2020 semester and 90 percent of them completed the 
course. In addition, 44 percent continued their enrollment the next semester. The Vermont 
legislature replicated the program for 2021 high school graduates, expanding it to include all 
four Vermont State Colleges (VSCS). In 2021, a new 802 Opportunity Grant funded by the State 
and VSAC provided two years of free tuition and fees at CCV for any student whose family 
income is $50,000 or less. The VSCS in coordination with the Vermont Department of Labor 



   

 

 

17 

 

 

offered free classes and training for any Vermonter whose jobs were affected by COVID-19. The 
Vermont Community Foundation also partnered with CCV to create the Early College Plus 
program, which offered $1,000 stipends to high school seniors enrolled at CCV who pursue 
certificates in IT and graphic design. As multiple funding sources became available to Vermont 
students in 2021, CCV focused on keeping its message to students simple. The College created a 
scholarship page on its public website, hosted internal webinars to engage a wide variety of 
staff around the opportunities that existed, and developed a simple process through its 
financial aid services to award funds to students. In just six weeks, from mid-June to the end of 
Wǳƭȅ нлнмΣ //±Ωǎ ƴŜǿ ǎŎƘƻƭŀǊǎƘƛǇ ǇŀƎŜ ǿŀǎ ǾƛŜǿŜŘ р,700 times.   

Lƴ aŀȅ нлнмΣ tǊŜǎƛŘŜƴǘ WǳŘȅ ǎƘŀǊŜŘ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ //±Ωǎ !¸2020 persistence and success goals 
with the College community, continuing her efforts to rally staff and faculty around the 
strategic plan and its metrics. While the three-year graduation rate of part-time students was 
increased by five percent, the College fell short of its goal to increase the retention rate of part-
time students by five percent. It also failed to increase by five percent the number of students 
enrolled in at least nine credits a semester. It is difficult to say how these results were impacted 
by COVID, but it will be important for CCV to achieve progress on its persistence and success 
goals for part-time students who comprise more than 80 percent of the student body. 

The influx of new scholarships and COVID funding has only served to underscore the 
ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŦƛŦǘȅ-year emphasis on affordability. When financial barriers are 
removed and processes simplified, students enroll. In fall 2021, for example, CCV saw an 8 
percent increase over fall 2019 enrollment. As funding related to the pandemic wanes, the 
College will need to remain focused on its efforts to advocate with the legislature and funders 
on behalf of those students who might otherwise be left out of the benefits that higher 
education promises. Fortunately, CCV has a long history of building relationships with statewide 
and community organizations, employers, and philanthropic partners. Those relationships are 
critical to helping the College achieve its mission.  

Projections 

Action Responsibility Timeline 

Develop a plan to achieve substantive 
progress on persistence and success 
rates for part-time students  

 

tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ 

 

2021-23 

Evaluate the impact of access, success, 
and affordability initiatives on student 
persistence and success 

 

tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ 

 

2021-23 
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Standard Two: Planning and Evaluation 

CCV engages in comprehensive, broad-based, and data-informed planning and evaluation at all 
ƭŜǾŜƭǎ ƻŦ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΦ ¢ƘŜ /ƻƭƭŜƎŜ Ƙŀǎ ŎǳƭǘƛǾŀǘŜŘ ŀ άŎǳƭǘǳǊŜ ƻŦ ŜǾƛŘŜƴŎŜΣέ ǳǎƛƴƎ ŀ ǊŀƴƎŜ ƻŦ 
data to establish goals, make strategic decisions, create plans, and assess outcomes. The 
responsibility for continuous improvement at CCV is shared throughout the College across 
teams and academic centers. 

Planning 

Description 

CCV consistently uses data to inform decisions, assess progress, and guide strategy.  The 
department of institutional research (IR), comprised of a director, research associate, and data 
analyst, supports this work by culling and curating data.  Additionally, the IR team provides 
essential support to staff and faculty in interpreting and making meaning of the data.   

The director of institutional research and planning plays an instrumental role in working with 
teams to identify data needs, establish appropriate key performance indicators, and assess 
ǇǊƻƎǊŜǎǎΦ  ¢ƘŜ ŘƛǊŜŎǘƻǊ ŦǊŜǉǳŜƴǘƭȅ ǇŀǊǘƴŜǊǎ ǿƛǘƘ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ όt/ύΣ !ŎŀŘŜƳƛŎ /ƻǳƴŎƛƭ 
(AC), student affairs, enrollment services, and other College groups. For example, throughout 
AY-2021, the IR director worked with the Adult Student Taskforce to create an outcomes plan 
that aligns with theory of change for adult programming, structures, and services. This 
ƻǳǘŎƻƳŜǎ Ǉƭŀƴ ǿƛƭƭ ǎŜǊǾŜ ŀǎ ŀ ƎǳƛŘŜǇƻǎǘ ǘƻ ŀǎǎŜǎǎ ǘƘŜ ǘŀǎƪ ŦƻǊŎŜΩǎ ǿƻǊƪ ƛƴ ǘƘŜ ŎƻƳƛƴƎ ȅŜŀǊǎΦ  

At CCV, the strategic plan ǎŜǊǾŜǎ ŀǎ ǘƘŜ ƎǳƛŘŜǇƻǎǘ ŦƻǊ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǇƭŀƴƴƛƴƎΣ ǊŜǎƻǳǊŎŜ 
allocation, and forward momentum. Strategic planning at CCV is a collaborative and continuous 
process that positions the organization to anticipate trends, to think in a structured way about 
its strengths and challenges, and to provide a meaningful framework for focusing and aligning 
the work of the College.  

The 2018-2028 Strategic Plan was informed by broad-based input and diverse perspectives.  
The development process was robust, commencing in January 2017 when President Judy 
appointed a Strategic Planning Committee (SPC) comprised of two faculty and eight staff 
members from a cross section of administrative functions and areas. The College hosted 13 
structured listening sessions to gather the views of staff, faculty, Academic Council, students, 
and external partners, resulting in a SWOT analysis. Over 150 members of the CCV community 
and 25 external partners participated in identifying the critical factors that should be 
considered ƛƴ //±Ωǎ ǎǘǊŀǘŜƎƛŎ ǇƭŀƴΦ  

Since a central tenet of strategic planning at CCV is to align the organization with its 
environment, members of the SPC undertook an Environmental Scan, engaging in research 
about the opportunities and issues facing Vermont and conducting interviews with nearly 20 
ǘƘƻǳƎƘǘ ƭŜŀŘŜǊǎ ŦǊƻƳ ±ŜǊƳƻƴǘΩǎ ōǳǎƛƴŜǎǎΣ ƎƻǾŜǊƴƳŜƴǘΣ ŜŘǳŎŀǘƛƻƴΣ ŀƴŘ ǎƻŎƛŀƭ ǎŜǊǾƛŎŜǎ ǎŜŎǘƻǊǎΦ 
¢ƘŜǎŜ ŦƛƴŘƛƴƎǎΣ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜ {²h¢ ŀƴŀƭȅǎƛǎΣ ƭŜŘ ǘƻ ǘƘŜ /ƻƭƭŜƎŜΩǎ нлму-2028 Strategic Plan, 
which articulates priority efforts over the next ten years in four distinct pillars. Each pillar is 
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further broken down into strategic priorities, which set the direction for specific, measurable 
outcomes across the College.   

Enrollment planning and management at CCV is systematic and aligned with the strategic plan, 
ŀƴŘ ƛǘǎ Ǝƻŀƭ ƛǎ ǘƻ ǇƻǎƛǘƛǾŜƭȅ ƛƳǇŀŎǘ //±Ωǎ institutional goals. In 2020, the College developed its 
Enrollment Management Plan (EMP). The EMP establishes a holistic framework integrating the 
operational goals and strategies for admissions, financial aid, marketing and communications, 
and secondary education initiatives. The EMP provides direction for operational key steps 
related to recruitment, enrollment, financial aid as a retention strategy, and secondary 
education initiatives. 

Year-long and integrated program and course planning serves as another key tool in achieving 
//±Ωǎ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ƎƻŀƭǎΦ ¢ƘŜ ŘŜŀƴ ƻŦ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΣ ŀǎǎƻŎƛŀǘŜ ŀŎŀŘŜƳƛŎ 
deans, and regional directors engage coordinators of teaching and learning (CTLs) in a cyclical 
planning and evaluation process. CTLs assess historical enrollment data on a semester-to-
semester basis to inform course offerings and scheduling. This data-informed, systematic 
approach ensures students have access to the courses they need while enabling CCV to 
maintain healthy and sustainable enrollment patterns. 

Appraisal 

CCV establishes ȅŜŀǊƭȅ ƛƴǎǘƛǘǳǘƛƻƴŀƭ Ǝƻŀƭǎ ǘƻ ƳŜŀǎǳǊŜ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǊŀǘŜƎƛŎ ǿƻǊƪΦ  
These goals serve as key indicators to assess whether the strategic plan is effectively advancing 
ǘƘŜ /ƻƭƭŜƎŜΩǎ ƳƛǎǎƛƻƴΥ   

¶ Retention. For degree-seeking students who are enrolled part-time, achieve a 5 percent 
ƛƴŎǊŜŀǎŜ ƛƴ ǘƘŜ /ƻƭƭŜƎŜΩǎ ȅŜŀǊ-one to year-two retention rate for entering part-time 
degree students, from a recent three-year average of 37 percent to 39 percent 
(alignment with Strategic Pillars I, II, III). 

¶ Credit momentum. For degree-seeking students who are enrolled part-time, achieve a 5 
percent increase in the share of degree students who enroll in nine to 11 credits, from a 
recent three-year average of 17.0 percent to 17.9 percent (alignment with Strategic 
Pillars I, II, III). 

¶ Credential completion. Achieve a 5 percent increase in the three-year completion rate 
for part-time, degree-seeking students, from a recent three-year average of 8.5 percent 
to 9.3 percent (alignment with Strategic Pillars I, II, III). 

¶ Course cancellation rate. Reduce the three-year course cancellation rate average from 
17 percent to 15 percent or less in year one, while maintaining the necessary class size 
average and availability of relevant and attractive course offerings (alignment with 
Strategic Pillar IV). 

//±Ωǎ ƘƛƎƘ ум ǇŜrcent part-time enrollment is reflected in its 40 percent retention rate.  CCV 
retains 54 percent of its first-time, full-time students year-to-year, yet retains only 37 percent 
of its part-time population. Additionally, research demonstrates that momentum is a strong 
predictor of student retention and credential attainment over time. For these reasons, CCV 
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leadership decided to focus on increasing outcomes for part-time, degree-seeking students. 
¢ƘŜ ƛŘŜƴǘƛŦƛŜŘ ǘŀǊƎŜǘǎ ƛƭƭǳǎǘǊŀǘŜ //±Ωǎ ǇǊŀŎǘƛŎŜ ƻŦ ǳǎƛƴƎ Řŀǘa to inform the forward direction of 
the College and underscore its commitment to improving student outcomes. 

The importance of planning and evaluation at CCV is strongly emphasized by College leadership. 
For instance, President Judy introduced the institutional goals to the CCV community during the 
Ŧŀƭƭ нлнл tǊŜǎƛŘŜƴǘΩǎ ¦ǇŘŀǘŜΦ ¢ƘŜ ǎǇǊƛƴƎ нлнм tǊŜǎƛŘŜƴǘΩǎ ¦ǇŘŀǘŜ ŦŜŀǘǳǊŜŘ Řŀǘŀ illustrating the 
organizationΩs progress toward meeting the goals. Additionally, strategic communication, the 
hub of effective change management, is developing into standard practice among team leaders. 
aŜǎǎŀƎŜǎ ŀōƻǳǘ ƴŜǿ ŀƴŘ ƻƴƎƻƛƴƎ ƛƴƛǘƛŀǘƛǾŜǎ ƻŦǘŜƴ ǊŜƛƴŦƻǊŎŜ //±Ωǎ ƛƴǎǘƛǘǳǘƛƻƴŀƭ Ǝƻŀƭǎ ŀƴŘ 
ƘƛƎƘƭƛƎƘǘ ŀ ǇǊƻƧŜŎǘΩǎ ŀƭƛƎƴƳŜƴǘ ǿƛǘƘ ǘƘŜ ǎǘǊŀǘŜƎƛŎ ǇƭŀƴΦ 9ƴƎŀƎƛƴƎ ŘŜŀƴǎ ŀƴŘ ƳŀƴŀƎŜǊǎ ƛƴ ǘǊŀƛƴƛƴƎ 
on this communication framework will further support adoption of this practice, ultimately 
ŜƭŜǾŀǘƛƴƎ ǘƘŜ ŎƻƳƳǳƴƛǘȅΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ Ƙƻǿ /ƻƭƭŜƎŜ ƛƴƛǘƛŀǘƛǾŜǎ ǎǳǇǇƻǊǘ ǘƘŜ ǎǘǊŀǘŜƎƛŎ ǇƭŀƴΦ 

Since many of the reports and documents connected to data and planning are housed on the 
ǎǘŀŦŦ ƛƴǘǊŀƴŜǘ ǎȅǎǘŜƳΣ ŦŀŎǳƭǘȅ ŀǊŜ ƻŦǘŜƴ ǳƴŀōƭŜ ǘƻ ŀŎŎŜǎǎ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ ŘǊƛǾŜǎ //±Ωǎ 
evaluation processes. Expanding faculty access to data and planning documents will help to 
ŎƻƴƴŜŎǘ ǘƘŜƳ ƳƻǊŜ ƳƛƴŘŦǳƭƭȅ ǘƻ //±Ωǎ Ǝƻŀƭǎ ŀƴŘ ƛƴƛǘƛŀtives. Additionally, directors and deans 
will host virtual sessions for faculty and interested staff to provide context, supporting an 
ƛƴŦƻǊƳŜŘ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ǘƘŜ Řŀǘŀ ŀƴŘ ŀ ŘŜŜǇŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǊŀǘŜƎƛŎ ǿƻǊƪΦ 

The framework for the strategic plan (SP) is rooted in guided pathways (GP), a national 
community college reform model. The College has made steady progress toward implementing 
GP: 

¶ Reorganized its academic staff (in alignment with SP Priority Nine);  

¶ Created program maps for all credentials (in alignment with SP Priority One);   

¶ Implemented an evidence-based coaching methodology informed by the latest 
behavioral science research (in alignment with SP Priority Five); 

¶ Adopted a retention technology tool (in alignment with SP Priority Five); and 

¶ Increased career services capacity (in alignment with SP Priority Five). 

While CCV has made great progress, an important focus for the College in 2021-2023 will be 
weaving the elements of guided pathways into an integrated, cohesive student experience.  To 
support this work, in fall 2021, CCV hired a grant-funded position to support career learning, a 
cornerstone of the GP model. This role focuses on building capacity to operationalize career 
learning essential objectives, strengthening relationships with employers willing to offer work-
based learning (WBL) experiences, and creating program-aligned events to promote out-of-
class career learning and networking.   

CCV recognizes the importance of regular and systematic updates on strategic plan 
implementation goals and accomplishments. These updates support the change process by 
celebrating accomplishments, acknowledging bumps and unanticipated detours, and laying out 
the path forward. The effort required to manage the College through the pandemic hampered 
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ƭŜŀŘŜǊǎƘƛǇΩǎ ŎŀǇŀŎƛǘȅ ǘƻ ŀŘƘŜǊŜ ǘƻ ǘƘŜ ŜǎǘŀōƭƛǎƘŜŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŎȅŎƭŜ but cyclical updates 
resumed in fall 2021.  

College and departmental planning efforts purposefully and systematically integrate strategic 
plan priorities. For example, a 2020 admissions goal was to ŎƻƳǇƭŜǘŜ άǇƘŀǎŜ ǘǿƻ 
implementation of Slate CRM software and revise the admissions process to focus on simplicity, 
ŦƭŜȄƛōƛƭƛǘȅΣ ŀƴŘ ŀǳǘƻƳŀǘƛƻƴΦέ ¢Ƙƛǎ ƻǇŜǊŀǘƛƻƴŀƭ Ǝƻŀƭ ŀƭƛƎƴǎ ǿƛǘƘ ǘƘŜ ǎǘǊŀǘŜƎƛŎ ǇǊƛƻǊƛǘȅ ǘƻ develop 
άŀƴ ƛƴǘŜƎǊŀǘŜŘ ǎȅǎǘŜƳ ƻŦ ǎǘǳŘŜƴǘ ǎŜǊǾƛŎŜǎ ǘƘŀǘ ǎǳǇǇƻǊǘǎ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘέ ό{t tǊƛƻǊƛǘȅ 
FiveύΦ ¢ƘŜ ŀŘƳƛǎǎƛƻƴǎ Ǝƻŀƭ ŀƭǎƻ ǎǳǇǇƻǊǘǎ ǘƘŜ нлнл ŦƛƴŀƴŎƛŀƭ ŀƛŘ ŘŜǇŀǊǘƳŜƴǘΩǎ Ǝƻŀƭ ǘƻ ƛƴŎǊŜŀǎŜ 
the enrollment yield of degree-seeking applicants that plan to use financial aid. As a result of 
this aligned and strategic departmental planning, beginning in spring 2021, students were able 
to access a financial aid checklist and submit required financial aid documents during the 
admissions process. Additionally, this newly integrated system allowed 486 spring 2021 
students who were unable to self-register online to request enrollment through a new Slate-
based form. 

CCV has a long history of fiscal responsibility and has managed to maintain a balanced budget in 
the face of an increasingly complex and volatile marketplace. In 2019, in accordance with Pillar 
IV of the strategic plan, the dean of administration led efforts to implement a bottom-up 
budgeting process. Further, in spring 2021, to increase transparency, the dean shared an 
overview of the budget planning process with CCV staff. In fiscal years 2020 and 2021, the new 
budgeting approach was disrupted by VSCS-wide issues, the pandemic, and COVID relief 
legislation; despite these challenges, CCV maintained a balanced budget during both fiscal 
years. For the past five years, an enrollment trend analysis has informed a budget plan 
assuming a five percent decline in enrollment, enabling the College to meet its budget 
expectations.  

Evaluation 

Description 

//±Ωǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ƛƴŦƻǊƳŜŘ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ƛǎ ŜǾƛŘŜƴŎŜŘ ƛƴ ǘƘŜ ǊŜǎƻǳǊŎŜǎ ƛǘ Ƙŀǎ ŘŜŘƛŎŀǘŜŘ 
to collecting, compiling, and assessing evaluative data. Since 2008, CCV has participated in the 
Community College Survey of Student Engagement (CCSSE) every three years. CCV uses the 
CCSSE to measure student engagement over time and to compare its results to those of its peer 
ƛƴǎǘƛǘǳǘƛƻƴǎΦ Lƴ ǘƘŜ ȅŜŀǊǎ ǘƘŀǘ //{{9 ƛǎ ƴƻǘ ŀŘƳƛƴƛǎǘŜǊŜŘΣ ǎǘǳŘŜƴǘǎ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ //±Ωǎ {ǳǊǾŜȅ ƻŦ 
Student Engagement or another college-wide survey. For instance, in fall 2020, students 
participated in the CCV Student Textbook Survey, and in spring 2021, the College launched its 
Media Preferences Survey. Also in spring 2021, for the first time, students participated in the 
national #RealCollege survey, helping CCV understand the lived experiences of its students 
outside the classroom. 

CCV also surveys its faculty and staff to gather input and assess engagement, administering the 
Faculty Survey annually and the Employee Engagement Survey in 2016 ŀƴŘ нлнлΦ //±Ωǎ ƛƴǘŜƴǘ 
was to survey staff every other year; however, a change in human resources management 
resulted in a four-year gap in survey administration. Additionally, leadership surveyed its staff 
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in August 2020 and May 2021 to solicit input on remote working arrangements and to inform 
ǘƘŜ /ƻƭƭŜƎŜΩǎ /h±L5 ǇƭŀƴΦ  

Accessing and interpreting data to effect change is an important part of the day-to-day work for 
many CCV staff.   The intranet houses reports that staff use to manage and evaluate admissions, 
registration, academic programs, and semester enrollment and retention data.  To support the 
/ƻƭƭŜƎŜΩǎ ǿƻǊƪ ƛƴ ƳŜŜǘƛƴƎ ƛǘǎ ƛƴǎǘƛǘǳǘƛƻƴŀƭ Ǝƻŀƭǎ ŀƴŘ ƛƳǇǊƻǾƛƴƎ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎΣ Lw ŀƴŘ ƻǘƘŜǊ 
teams provide a range of reports and data, including analyses on retention for new degree 
cohorts, 6-year degree completion rates, new student progress, and completion of gateway 
ŎƻǳǊǎŜǎ ƛƴ ȅŜŀǊ ƻƴŜΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ Lw ǘŜŀƳ ǇǊƻŘǳŎŜǎ ŀƴ ŀƴƴǳŀƭ ǳǇŘŀǘŜ ƻŦ //±Ωǎ ǇǊƻƎǊŜǎǎ ƛƴ 
meeting its institutional goals, providing a valuable analysis of the data.  

At CCV, Academic Council (AC) oversees the evaluation of academic programs. Academic 
committees conduct a Program Review and Continuous Improvement Process (PReCIP) review 
once every five years, in accordance with Vermont State College Policy 101. Recent program 
reviews include Liberal Studies in 2020, Behavioral Science in 2019, and STEM, Information 
Technology, and Environmental Science in 2017. 

In fall 2018, academic committees revamped the program assessment process, starting by 
conducting a program outcome assessment audit using a common tool. Committee members 
then created plans and schedules for program outcome assessments of each of the degrees and 
certificates associated with their respective committees. Additionally, AC adopted a shared 
template for assessment reports. In 2019, academic committees enacted the program outcome 
assessment plans, and as of spring 2021, sixteen program outcome assessment reports had 
been completed. 

Graduation surveys and input from external stakeholders also inform the evaluation of 
academic programs. At least annually, each academic committee meets with an advisory board 
ŎƻƳǇǊƛǎŜŘ ƻŦ ŜƳǇƭƻȅŜǊǎΣ ǇǊŀŎǘƛǘƛƻƴŜǊǎΣ ŀƴŘ ŜȄǇŜǊǘǎ ƛƴ ŦƛŜƭŘǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ŎƻƳƳƛǘǘŜŜΩǎ 
programs. Advisory boards provide critical feedback on curriculum and program requirements. 
For instance, in response to feedback from their advisory board, in 2019 the Allied Health 
Committee decided to split the Medical Billing and Coding course into two discrete courses and 
transformed the Medical Assisting A.S. program to a certificate program embedded in the 
Health Sciences A.S. degree.   

CCV believes that strong pedagogy, quality teaching, and effective course design are critical to 
student learning and success. At CCV, coordinators of teaching and learning (CTLs) evaluate 
pedagogy, teaching performance, and course design, and then provide faculty with the 
feedback they need to improve their practice. Per the Faculty Evaluation Policy, CTLs formally 
evaluate new faculty during their first year of teaching and every four years thereafter. CTLs use 
ŀ ŎƻƳƳƻƴ ƻōǎŜǊǾŀǘƛƻƴ ŀƴŘ ŜǾŀƭǳŀǘƛƻƴ ŦƻǊƳ ōŀǎŜŘ ƻƴ //±Ωǎ tǊƛƴŎƛǇƭŜǎ ƻŦ DƻƻŘ ¢ŜŀŎƘƛƴƎ ŀƴŘ 
assess confidential student feedback gathered from digital course evaluation forms. 
Additionally, CTLs use a common checklist to evaluate online courses and, effective 2021, a 
rubric to assess and improve online course design. 
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The Hartness Library staff are also dedicated to using evaluation to support continuous 
improvement. Hartness Library staff embed the Librarian Interaction Survey in the signature 
lines of their email. The survey is also linked in the chat reference service, where users are 
prompted to take a brief survey on their experience. The library also distributes a survey to the 
users of the Embedded Librarian service, asking both faculty and students to provide feedback 
on the service and how well the librarian helped students learn the research skills needed in 
that class. These survey results are reviewed periodically to discover areas in need of 
improvement. 

Appraisal 

CCV regularly evaluates the efficacy of its operational and administrative activities. As discussed 
in Standard Seven, in 2018, the organization evaluated enrollment trends and facility use of its 
Springfield academic cŜƴǘŜǊΦ !ŦǘŜǊ ŎƻƴŘǳŎǘƛƴƎ ŀ ŘŜƳƻƎǊŀǇƘƛŎ ŀƴŘ ŜƴǊƻƭƭƳŜƴǘ ŀƴŀƭȅǎƛǎΣ //±Ωǎ 
leadership decided to stop offering on-ƎǊƻǳƴŘ ŎƭŀǎǎŜǎ ŀǘ //±Ωǎ {ǇǊƛƴƎŦƛŜƭŘ ƭƻŎŀǘƛƻƴ, effective fall 
2019. The College does retain CCV-{ǇǊƛƴƎŦƛŜƭŘΩǎ ǇƘȅǎƛŎŀƭ ŦƻƻǘǇǊƛƴǘ ŀƴŘ ŎƻƴǘƛƴǳŜǎ ǘƻ ƻŦŦŜǊ 
student support services there several days a week. Despite the absence of on-ground class 
offerings, in fall 2020, enrollment at CCV-Springfield increased 18 percent with the center 
serving 131 students. CCV-{ǇǊƛƴƎŦƛŜƭŘΩǎ ŀōƛƭƛǘȅ ǘƻ ƛƴŎǊŜŀǎŜ ŜƴǊƻƭƭƳŜƴǘ ǿƛǘƘ млл ǇŜǊŎŜƴǘ ƻƴƭƛƴŜ 
ŎƻǳǊǎŜ ƻŦŦŜǊƛƴƎǎ ŘŜƳƻƴǎǘǊŀǘŜǎ ǘƘŀǘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ŀŎŎŜǎǎΣ ŀ ŎƻǊŜ ǘŜƴŀƴǘ ƻŦ //±Ωǎ ƳƛǎǎƛƻƴΣ ƛǎ 
evolving in some communities. 

CCV believes the evaluation of instruction supports teaching excellence, which is a primary 
factor in student learning and achievement. CTL classroom observations and student feedback 
on course evaluation forms are components of the teaching evaluation process at the College.  
While some research raises the possibility that student feedback on course evaluation forms 
cannot be adjusted to account for bias, CCV, nonetheless, believes these surveys are an 
important component of a wholistic evaluation and provide valuable feedback that can be used 
to improve teaching.  

Feedback collected from the course evaluation forms provides aggregate data so faculty can 
see how student scores for their courses compare to other courses within the program and to 
CCV courses generally. CTLs regularly review course feedback results and pay particular 
attention to themes or patterns that emerge in the data over time. CTLs and faculty partner 
during the faculty evaluation process to assess course feedback from students. In 2021, CTLs 
engaged in professional development focusing on how to conduct high quality observations and 
evaluations to improve teaching and learning. In 2022, the College will draft a professional 
development plan for CTLs, ensuring that the staff who conduct evaluations of teaching are 
solidly rooted in their understanding of effective pedagogy.  

At CCV, PReCIP reviews and program outcome assessment plans establish a cycle of continuous 
improvement, positioning the College to enact informed plans to address gaps in learning, 
ŀŘƧǳǎǘ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΣ ŀƴŘ ŀƭƛƎƴ ǇŜŘŀƎƻƎȅ ǘƻ ƭŜŀǊƴŜǊǎΩ ƴŜŜŘǎΦ CƻǊ ŜŀŎƘ //± ǇǊƻƎǊŀƳ ŀƴŘ 
certificate, academic committees formed a detailed plan to gather learning evidence and assess 
student achievement. For instance, in fall 2019, the Business and Math Committee evaluated a 
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pilot capstone assignment intended to assess multiple program outcomes. Results showed 
students had the lowest performance rate on the program outcome considered by the 
committee to be the most comprehensive of the outcomes, with only 61.8 percent of students 
exceeding or meeting expectations. An analysis revealed the language on the shared rubric did 
not parallel the wording on the assignment. As a result, the rubric will be revised to better align 
with the project assignment. Additionally, the committee learned that the assignment was not 
ŀ ǎƛƎƴƛŦƛŎŀƴǘ ŦŀŎǘƻǊ ƛƴ ǎǘǳŘŜƴǘǎΩ ƎǊŀŘŜǎ ŦƻǊ ƻƴŜ ƻŦ ǘƘŜ ǎŜŎǘƛƻƴǎ ƛƴ ǘƘŜ ǇƛƭƻǘΣ ƭƛƪŜƭȅ ŎƻƴǘǊƛōǳǘƛƴƎ ǘƻ 
fewer students submitting the assignment. When the common assignment is transitioned from 
pilot to implementation, the committee will encourage faculty teaching the capstone course to 
require and weight the assignment, so there is enough data to support a robust evaluation of 
the outcomes.  

The Information Technology Committee also evaluated outcome assessment pilot assignments 
in fall 2019.  Culminating projects assigned in three program courses were evaluated using a 
common rubric.  The data collected showed encouraging results, as the target outcome of 75 
ǇŜǊŎŜƴǘ ƻŦ ǎǘǳŘŜƴǘ ŀǊǘƛŦŀŎǘǎ ǘƻ ōŜ ǊŀǘŜŘ άǎǳŎŎŜǎǎŦǳƭ ƻǊ ǾŜǊȅ ǎǳŎŎŜǎǎŦǳƭ ƛƴ ƻǾŜǊŀƭƭ ŎƻƴǘŜƴǘ 
ŘŜǾŜƭƻǇƳŜƴǘέ ǿŀǎ ŜȄŎŜŜŘŜŘ ƛƴ ǘƘŜ ǘƘǊŜŜ ŎƻǳǊǎŜǎΦ  However, the committee noted that 
άŜȄŎŜǇǘƛƻƴ ƘŀƴŘƭƛƴƎ ŀƴŘ ŦǳƴŎǘƛƻƴŀƭƛǘȅ ŎƻƴǎƛǎǘŜƴǘƭȅ ǊŜŎŜƛǾŜŘ ƭƻǿŜǊ rubric scores across courses 
ŀƴŘ ŀǎǎƛƎƴƳŜƴǘǎέ ŀƴŘ ŘŜǘŜǊƳƛƴŜŘ ǘƘŀǘ ǎǘǳŘŜƴǘ ŀǘǘŀƛƴƳŜƴǘ ƻŦ ǘƘŜǎŜ ǎƪƛƭƭǎ ǊŜǉǳƛǊŜǎ ŦǳǊǘƘŜǊ 
evaluation. The analysis concludes that class sizes were small, and therefore more student data 
will be collected to better understand how results might be used for program improvement. 
Like the Business and Math Committee, the Information Committee also observed assignment 
details need to be adjusted to better align with the common rubric.  

The 2020 General Education PReCIP report highlights the review of writing-based outcomes 
through sampling of research paper assignments. The 2017 assessment showed only 32 percent 
of sample papers were determined to meet expectations. These findings resulted in a revision 
of English Composition essential objectives to focus more explicitly on the writing skills 
necessary to successfully write a college-level paper. Additionally, the committee developed 
faculty guidelines for the course and created a new training called Comp Camp, which was 
offered to faculty in September 2017. The committee assessed student writing again in 2019, 
with 40 percent of papers meeting expectations. This eight-percentage point increase is 
encouraging, suggesting the changes to curriculum and faculty support contributed to 
increased student achievement. In spring 2021, the committee gathered faculty to explore best 
practices for teaching composition and to identify next steps. 

CCV has an established history of using data gathered through the PReCIP evaluation process to 
inform curriculum adjustments and impact student learning.  Further, in recent years, academic 
committees have developed solid plans to systematically measure student learning through 
assessing program outcomes. As committees transition from pilot assessments to full 
implementation of their assessment plans, the College will create a process for reporting the 
collective results of PReCIP and program outcome assessments more broadly, beyond AC and 
academic committees. 
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The strong and systematic evaluation and improvement of instruction, programs, and services 
ƛǎ ǘƘŜ ōŜŘǊƻŎƪ ƻŦ //±Ωǎ ŜŦŦƻǊǘǎ ǘƻ ƛƳǇǊƻǾŜ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎΦ ! February 2021 analysis ƻŦ //±Ωǎ 
strategic student outcome goals shows that the College met its target to grow the three-year 
completion rate for part-time degree seeking students by 5 percent. The College did not, 
however, meet its established target to increase student retention for part-time students by 5 
percent, nor did it meet its goal related to credit momentum. The percentage of degree 
students who enrolled in six to eight credits in fall 2019 was 39.6 percent, 7.8 percent short of 
the 42.9 percent target. The year-one to year-two retention rate for part-time degree students 
who entered CCV in fall 2019 fell to 36 percent, or -2.8 percent, from the previous three-year 
average.  

Lǘ ƛǎ ƴƻǘ ŎƭŜŀǊ ǘƻ ǿƘŀǘ ŘŜƎǊŜŜ ǘƘŜ ǇŀƴŘŜƳƛŎ ƛƳǇŀŎǘŜŘ ǎǘǳŘŜƴǘ ǎǳŎŎŜǎǎΣ ŀƴŘ ōȅ ŜȄǘŜƴǎƛƻƴΣ //±Ωǎ 
progress in meeting its student outcome goals. The College plans to analyze progress again in 
spring 2022 and fall 2022. Enacted strategies to support increased credit momentum, retention, 
and completion include adopting an evidence-based coaching methodology, engaging in 
ŎƻŀŎƘƛƴƎ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǘƻ ŜǎǘŀōƭƛǎƘ ǎǘǳŘŜƴǘǎΩ ŎǊŜŘŜƴǘƛŀƭ ƎƻŀƭǎΣ ŀƴŘ ŘŜǘŜǊƳƛƴƛƴƎ ǎǘǳŘŜƴǘǎΩ 
completion timelines. In AY2022, the College will use Aviso, its retention technology tool, to 
send targeted messages reflecting relevant behavioral science research to part-time students. 
The advising team will also establish and implement key performance metrics determining what 
percentage of new students will complete an educational plan before completing 15 credits.  

CCV has fostered a culture of inquiry and evidence, where both planning and evaluation are the 
hub of continuous improvement. Decisions that years ago were informed by anecdotal 
information are now based on evaluation of a range of data. Likewise, strategies are informed 
by research and emerging best practices. CCV will work to systematize communication and 
expand faculty access to planning and evaluation documents, engaging the broader College 
ŎƻƳƳǳƴƛǘȅ ƛƴ //±Ωǎ ƛƳǇǊƻǾŜƳŜƴǘ ŜŦŦƻǊǘǎΦ 

Projections 

Action Responsibility Timeline 

Draft a CTL professional development plan focusing on pedagogy, 
supervision, and crucial conversations 

RDs, CTLs 2021-22 

Establish a Plan for Planning which identifies plans, purpose of 
plans, proposed cycles, responsible staff, and location where 
plans will be housed and accessed 

PC 2021-22 

Expand access of data, plans, and reports to faculty PC, IR  2022-23 

Create a process for reporting the collective results of PReCIP and 
program outcome assessments more broadly, beyond AC and 
academic committees 

Academic 
Dean, AC 

2023-24 
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Standard Three: Organization and Governance 

Description 

As the only community college and open-access institution in the state, the Community College 
of Vermont (CCV) provides the primary entry to higher education in Vermont. CCV has no 
central campus but rather 12 academic centers statewide. //±Ωǎ ƻǊƎŀƴƛȊŀǘƛƻƴal design supports 
ŀŎŎŜǎǎΣ ŀ ŎƻƳǇŀǎǎ Ǉƻƛƴǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƳƛǎǎƛƻƴΣ ŀƴŘ ŦŀŎǳƭǘȅ ŀƴŘ ǎǘŀŦŦ ǎǳǊǾŜȅǎ ƛƭƭǳǎǘǊŀǘŜ ǘƘŀǘ ǘƘŜ 
/ƻƭƭŜƎŜΩǎ ŜƳǇƭƻȅŜŜǎ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǘƘŜƛǊ ǿƻǊƪ ŎƻƴǘǊƛōǳǘŜǎ ǘƻ ǘƘŜ Ƴƛǎǎƛƻƴ ƻŦ //±Φ ¢ƘŜ 
ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ŜƴǾƛǊƻƴƳŜƴǘ ǎǳǇǇƻǊǘǎ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ ƛnformed decision making, and employees 
work together across divisions ǘƻ ŀŘǾŀƴŎŜ //±Ωǎ ƳƛǎǎƛƻƴΦ   

CCV is currently one of four institutions in the Vermont State Colleges System (VSCS), 
comprised of the Community College of Vermont, Vermont Technical College, Castleton 
University, and Northern Vermont University. All employees of CCV are employed by the VSCS 
and are subject to VSCS Policies and Procedures. CCV has a manual of institutional policies and 
procedures that guide specific aspects of operation outside of those covered in the VSCS policy 
manual. All policies and procedures are public and available on the employee portal and the 
College and system public web sites.  

Governing Board  

The VSCS is a publicly chartered corporation formed by legislative act in 1961. Vermont State 
Statute established the purpose, corporation, and power of the VSCS governance system. A 
Board of Trustees (BOT) governs the corporation of the VSCS, having full authority over 
administration, system operations, financial affairs, and selection and appointment of officers 
and employees. The composition of the 15-member board includes the sitting governor of 
Vermont and 13 members who serve four-year terms: five members appointed by the 
governor, four appointed by the board, and four from the General Assembly who are elected to 
serve by the state legislature. Additionally, the VSCS Student Government Association selects 
one student member to serve a one-year term with eligibility for re-election to a second term.   

BOT members accept and fulfill their roles as fiduciaries of the VSCS. Section A of the VSC 
Manual of Policies and Procedures describes the board, and its authority is further outlined in 
the Institutional Bylaws. Trustee responsibilities are further described in the Trustee Handbook. 
Board members are required to submit an annual conflict of interest form attesting adherence 
to VSC Policy 207, which defines and describes guidelines to address any actual or potential 
conflict of interest while in service to the system.   

The board is responsible for hiring and evaluating the chancellor, who functions as the chief 
executive officer for the system. The chancellor represents VSCS interests with the governor, 
state agencies, and General Assembly. Additionally, in consultation with the chancellor, the 
board has the full authority to recruit, hire, and retain the college CEOs. The board annually 
ŀǇǇƻƛƴǘǎ //±Ωǎ ǇǊŜǎƛŘŜƴǘΣ ŘŜƭŜƎŀǘƛƴƎ ǎǳǇŜǊǾƛǎƛƻƴ ƻŦ ǘƘŜ ǇǊŜǎƛŘŜƴǘ ǘƻ ǘƘŜ ŎƘŀƴŎŜƭƭƻǊΦ The 
ŎƘŀƴŎŜƭƭƻǊ ŘŜƭŜƎŀǘŜǎ ǘƘŜ ƻƴƎƻƛƴƎ ƳŀƴŀƎŜƳŜƴǘ ƻŦ /ƻƭƭŜƎŜ ƻǇŜǊŀǘƛƻƴǎ ǘƻ //±Ωǎ ǇǊŜǎƛŘŜƴǘΣ ŀƴŘ 
ǘƘŜ ǎȅǎǘŜƳ ōȅƭŀǿǎ ŀƴŘ ǇƻƭƛŎƛŜǎ ǇǊƻǾƛŘŜ ŀ ǎǘǊǳŎǘǳǊŜ ǘƻ ƎǳƛŘŜ ǘƘŜ ǇǊŜǎƛŘŜƴǘΩǎ ŘŜŎƛǎƛƻƴ-making. In 
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ǊŜŎƻƎƴƛǘƛƻƴ ƻŦ //±Ωǎ ǳƴƛǉǳŜ Ƴƛǎǎƛƻƴ ǿƛǘƘƛƴ ǘƘŜ ±{/{Σ ǘƘŜ ōƻŀǊŘ ǇǊƻǾides a wide latitude in 
ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ǘƻ //±Ωǎ ǇǊŜǎƛŘŜƴǘ ŀƴŘ ƛǘǎ ǎŜƴƛƻǊ ƭŜŀŘŜǊǎΦ Annually, the chancellor conducts a 
ŦƻǊƳŀƭ ǇŜǊŦƻǊƳŀƴŎŜ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ ǇǊŜǎƛŘŜƴǘΣ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ǇǊŜǎƛŘŜƴǘΩǎ ǎŜƭŦ-assessment and 
goals. The chancellor then presents the board with a copy of the review and written evaluation.   

The BOT has four permanent committees that carry out the work of the board: Education, 
Personnel, and Student Life (EPSL); Finance and Facilities; Audit; and Long-range Planning. 
Board members are assigned either to the EPSL Committee or to the Finance and Facilities 
Committee. Three board members are elected to serve on the Audit Committee, which is 
responsible for risk assessment and management along with regulatory compliance. Additional 
committees include an Executive Committee and a Nominating Committee.  

The VSCS governance structure provides several channels of communication to the BOT. The 
board complies with Vermont Open Meeting laws, providing advance notice of agendas and the 
opportunity for public comment during its meetings. Since the onset of the pandemic, board 
meetings have been conducted virtually, which has provided a new opportunity for 
constituencies who cannot attend Board meetings in-person to observe the proceedings. 
Meeting minutes are accessible on the VSC website. 

Systematic collaboration among the four VSCS institutions fosters the exchange of ideas, 
collaborative problem solving, and synergy among member colleges. Council of Presidents 
(COP), comprised of the four college presidents and the chancellor, works closely with the 
board to set policies and procedures for the system. In 2020, COP began meeting several times 
ŀ ǿŜŜƪ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜ ǇŀƴŘŜƳƛŎΣ ŘŜŎƭƛƴƛƴƎ ŜƴǊƻƭƭƳŜƴǘǎΣ ŀƴŘ ǘƘŜ ǎȅǎǘŜƳΩǎ ƳƻǳƴǘƛƴƎ ŦƛǎŎŀƭ 
challenges. Business Affairs Council (BAC), Council of Academic Officers (CAO), and Student 
Affairs Council (SAC) assemble the representative deans from each of the institutions to engage 
in collective thinking about relevant issues, discuss promising practices, and advance shared 
goals. Additionally, leaders from other functional areas including financial aid, admissions, 
information technology, and registrarial services meet regularly and collaborate often. 

Internal Governance 

//±Ωǎ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ ǎǘǊǳŎǘǳǊŜ Ǉƻǎƛǘƛƻƴǎ ǘƘŜ /ƻƭƭŜƎŜ ǘƻ ŦǳƭŦƛƭƭ ƛǘǎ Ƴƛǎǎƛƻƴ ŀƴŘ ǇǳǊǇƻǎŜΦ //±Ωǎ 
twelve academic centers, along with its substantial online offerings and flexible student 
ǎŜǊǾƛŎŜǎΣ ǇǊƻǾƛŘŜ ±ŜǊƳƻƴǘŜǊǎ ŎǊƛǘƛŎŀƭ ŀŎŎŜǎǎ ǘƻ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǇǊƻƎǊŀƳǎ ŀƴŘ ǎŜǊǾƛŎŜǎΦ //± 
employs 160 staff, and each region has academic, administrative, and technical staff who 
support students and the 760 part-time faculty who teach in its academic centers and online. 

In 2019, CCV implemented a transformative reorganization. Prior to the reorganization, staff at 
//±Ωǎ ǘǿŜƭve centers reported to deans and executive directors. An important aim of 
restructuring was to streamline academic center administration into one team, fostering a 
strengthened culture of collaboration, a cohesive College community, and shared best practices 
across all centers. The twelve academic centers were grouped into a new configuration 
comprised of three regions. Each of the regions now has a dedicated regional director (RD) of 
community engagement and academic centers. RDs provide supervisory and administrative 
oversight to the centers in their region and participate in regional community engagement and 
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partnership cultivation. The staff who serve in the new RD positions report to the dean of 
ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΣ ŀƭǎƻ ŀ ƴŜǿ ǊƻƭŜΦ ¢ƘŜ w5 ŀƴŘ ŘŜŀƴ Ǉƻǎƛǘƛƻƴǎ ŀƭƭ ǎŜǊǾŜ ƻƴ //±Ωǎ 
senior leadership team.  

The restructuring of the coordinator of academic services role impacted the greatest number of 
CCV staff, shifting the core focus of work for the 40 coordinators who served in this position. 
Prior to the reorganization, coordinators of academic services (CAS) had three significant focal 
areas in their work: students, faculty, and community outreach. However, for some time, staff 
in the CAS role had expresses concerns that the work had grown well beyond a manageable 
scope. The reorganization divided the CAS work into two distinct roles, coordinators of student 
advising (CSA) and coordinators of teaching and learning (CTL), fostering a new level of depth 
and focus in their work.    

Advising and coaching students is the core function of the CSA role. CSAs help students identify 
academic, career, and transfer goals; select academic programs and register for classes; and 
develop the skills needed to meet goals. Lƴ //±Ωǎ ƴŜǿ ƳƻŘŜƭΣ нп /!{ ƳƻǾŜŘ ƛƴǘƻ ǘƘŜ /{! ǊƻƭŜΣ 
taking on advising loads of approximately 220 degree and non-degree students per coordinator, 
well below the median of 441 students per advisor in community colleges reported by the 
National Academic Advising Association.   

Under this new organizational structure, all faculty are hired and supervised by 16 CTLs, who 
are deployed regionally and according to their areas of expertise. This configuration was 
designed to address a longtime desire among CCV faculty for their hiring coordinator to have 
more knowledge in their discipline area. CTL responsibilities include course planning; hiring, 
supervising and evaluating faculty; professional development planning; and managing the 
administrative responsibilities of the faculty union agreement.  On average, CTLs have oversight 
for 55-65 course sections each semester.  In addition to their work with faculty, CTLs participate 
in curriculum committee work and broader community engagement with employers that fall 
within their discipline areas, from allied health to environmental science to the arts. 

//±Ωǎ Governance Policy designates the president as the chief executive officer of the college 
and establishes that the president has final decision-making authority concerning affairs of the 
College. By organizational design and policy, the president is primarily advised by the three 
main governance bodies of the college: Presidents Council, Academic Council, and College 
Council.  Committees such as the Diversity, Equity, and Inclusion Committee; the Faculty 
Advisory Committee on Technology; and Group Redesign to Advance Colleague and 
Institutional Effectiveness (GRACIE), include representation from a cross section of departments 
and locations. Faculty, staff, and student participation on these groups facilitates broad-based 
College input and ensures the president and CCV leadership consider a range of relevant 
perspectives in decision making.   

//±Ωǎ ǎŜƴƛƻǊ ƭŜŀŘŜǊǎ ǎƛǘ ƻƴ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ όt/ύΦ //±Ωǎ ǇǊŜǎƛŘŜƴǘ ŀƴŘ t/ ǇǊƻǾƛŘŜ ƭŜŀŘŜǊǎƘƛǇ 
consistent wiǘƘ ǘƘŜ /ƻƭƭŜƎŜΩǎ Ƴƛǎǎƛƻƴ ŀƴŘ ƎƻŀƭǎΣ ǿƻǊƪ ǘƻ ŦƻǎǘŜǊ ŀ ƘƛƎƘ-performing culture, and 
ŀŘǾŀƴŎŜ ǘƘŜ ƛƴǎǘƛǘǳǘƛƻƴΩǎ ǎǘǊŀǘŜƎƛŎ ƎƻŀƭǎΦ PC members set the course of the organization, 
develop the annual budget, and ensure implementation of and adherence to College and VSCS 
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ǇƻƭƛŎƛŜǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎΦ t/Ωǎ ŎƻƳǇƻǎƛǘƛƻƴ ƛƴŎƭǳŘŜǎ ǘƘŜ ǇǊŜǎƛŘŜƴǘ; the five deans, the three RDs; 
the Executive Director of Human Resources, Diversity, Equity, and Inclusion; and a co-chair of 
College Council. Guests regularly attend these council meetings so that leadership can learn 
from and consider recommendations by key CCV community members, advisory groups, and 
consultative teams from within the College. RDs serve as a primary communication conduit 
between staff working in academic centers and PC.  

College Council (CC) serves as a collective voice for CCV staff, providing recommendations to 
tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŀƴŘ ŘŜǾŜƭƻǇƛƴƎ ŀƴŘ ƛƳǇƭŜƳŜƴǘƛƴƎ ŎƻƭƭŜƎŜ-wide initiatives with guidance 
from PC. CC was established in 1985 and was reorganized in 2011 to ensure balance in both 
geographic representation and representation between academic and administrative staff. 
//±Ωǎ Ŧǳƭƭ ǎǘŀŦŦ ŀƴƴǳŀƭƭȅ ŜƭŜŎǘ ǘǿƻ Ŏƻ-chairs to CC; each serves as a member of PC and GRACIE in 
alternating years. CCV's president is an ex-officio member of CC and provides direct 
communication between staff representatives and PC.   

At CCV, Academic Council (AC) is the governing body charged with ensuring the quality and 
effectiveness of all academic programs. Five academic committees develop, evaluate, and 
modify programs to improve accessibility and quality. A sixth committee is focused on 
promoting practices within advising and classroom contexts that support increased student 
achievement, retention, and credential completion. All academic committees are led by faculty 
and staff co-chairs and are comprised of faculty and staff members. /ƘŀƛǊŜŘ ōȅ ǘƘŜ /ƻƭƭŜƎŜΩǎ 
ŘŜŀƴ ƻŦ ŀŎŀŘŜƳƛŎ ŀŦŦŀƛǊǎΣ !/Ωǎ ŎƻƳǇƻǎƛǘƛƻƴ ƛƴŎƭǳŘŜǎ ǘƘŜ ŦŀŎǳƭǘȅ ŀƴŘ ǎǘŀŦŦ Ŏƻ-chairs of the 
academic committees, a faculty representative on policy, a student representative, the dean of 
student affairs and strategic initiatives, and other administrators the academic dean appoints 
for annual membership. The council approves new academic programs brought by its 
curriculum committees, oversees the integrity of programs and the degree-granting process, 
and recommends academic policies to PC for approval.     

Lƴ нлмтΣ //±Ωǎ ŦŀŎǳƭǘȅ ǾƻǘŜŘ ƛƴ ŦŀǾƻǊ ƻŦ ǳƴƛƻƴƛȊƛƴƎ ŦƻǊ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ōȅ ǘƘŜ !ƳŜǊƛŎŀƴ 
CŜŘŜǊŀǘƛƻƴ ƻŦ ¢ŜŀŎƘŜǊΩǎ union (AFT) and CCV United Faculty. In 2018, the College entered into 
its first union agreement. As part of this agreement, union leadership appoints AC faculty co-
chairs and curriculum committee faculty members. Additionally, the union agreement codifies 
faculty-majority representation on curriculum committees.  Both the union agreement and 
Governance Policy limit the number of non-faculty AC members to 14, ensuring the council 
serves as a significant forum for faculty on aspects of teaching and learning at CCV.  

In addition to the three principal governing bodies, the Student Advisory and Leadership 
Council (SALC) serves as a forum for the discussion of student-related issues and initiatives. 
While the dean of student affairs has general responsibility for the student council, a student 
leader and council ŀŘǾƛǎƻǊ ǿƻǊƪ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ǘƻ ŜǎǘŀōƭƛǎƘ ǘƘŜ ŎƻǳƴŎƛƭΩǎ ŀƎŜƴŘŀ and facilitate 
meetings. SALC is open to all students in the College, and every effort is made to have 
representation from all academic centers. Whenever possible, the SALC student leader also 
serves as the AC student representative, serving as a valuable liaison between SALC and AC.  
Additionally, student membership on the DEI Committee and other College groups ensures that 
ǎǘǳŘŜƴǘ ǇŜǊǎǇŜŎǘƛǾŜǎ ƛƴŦƻǊƳ ŀƴŘ ƘŜƭǇ ǎƘŀǇŜ ǎƻƳŜ ƻŦ //±Ωǎ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ƛƴƛǘƛŀǘƛǾŜǎΦ   
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Appraisal  

The VSCS Board of Trustees ensures the quality and integrity of the College. As the governance 
body of CCV, the BOT engages in decision making that impacts CCV operations, including 
reviewing and approving academic programs, approving budgets, establishing tuition rates, and 
hiring and evaluating the VSCS chancellor and college presidents. The College ensures the board 
is regularly apprised of its strategic initiatives. For instance, after the launch of the 2018-2028 
Strategic Plan, CCV presented to the board an outlined alignment ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǊŀǘŜƎƛŎ 
priorities with the Six Priorities to Support the Mission of the VSCS. In fall 2020, CCV submitted 
its VSCS Strategic Action Plan, and in June 2021, the president met with board members to 
ǊŜǾƛŜǿ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǇǊƻƎǊŜǎǎ ƛƴ ƳŜŜǘƛƴg its established goals.  

Annually, prior to its retreat, the board performs an assessment using a self-evaluation 
ƛƴǎǘǊǳƳŜƴǘΦ ¢ƘŜ ǘƻƻƭ ƳŜŀǎǳǊŜǎ ƳŜƳōŜǊǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ōƻŀǊŘ ŜŦŦŜŎǘƛǾŜƴŜǎǎ ƛƴ ŦƻǳǊ ōǊƻŀŘ 
areas: accountability, transparency, role clarity, and succession. A 2021 gap analysis produced a 
published action plan noting planned action items, responsible persons, timeline, and progress.  
Identified action steps include creating a board-level dashboard with metrics to promote data-
informed accountability, providing regular development sessions to ensure the board 
understands its fiduciary and decision-making authority, and making transparency a key success 
metric. 

In response to significant declines in enrollment and escalating fiscal pressures on the ǎȅǎǘŜƳΩǎ 
residential colleges, the BOT engaged in long-range planning and developed a 2019 whitepaper, 
{ŜǊǾƛƴƎ ±ŜǊƳƻƴǘΩǎ {ǘǳŘŜƴǘǎ ōȅ {ŜŎǳǊƛƴƎ ǘƘŜ CǳǘǳǊŜ ƻŦ ǘƘŜ ±ŜǊƳƻƴǘ {ǘŀǘŜ /ƻƭƭŜƎŜǎ {ȅǎǘŜƳ. 
System leaders then embarked on listening tours and solicited input from constituents as they 
developed a plan to address VSCS challenges. In April 2020, the chancellor submitted a 
controversial proposal to the board, recommending the closure of three residential campuses. 
The proposal sparked intense public outcry, and, ultimately, the board did not endorse the 
plan.   

CƻƭƭƻǿƛƴƎ ǘƘŜ ŦŀƛƭŜŘ ǇǊƻǇƻǎŀƭΣ ǘƘŜ ǎǘŀǘŜΩǎ ƭŜƎƛǎƭŀǘǳǊŜ ŎǊŜŀǘŜŘ ǘƘŜ Select Committee on the 
Future of Higher Education in Vermont ǘƻ άassist the State of Vermont in addressing the urgent 
needs of the Vermont State Colleges.έ ±ŜǊƳƻƴǘΩǎ ƭŜƎƛǎƭŀǘǳǊŜ ŀǇǇƻƛƴǘŜŘ //± tǊŜǎƛŘŜƴǘ WƻȅŎŜ 
Judy as committee chair, and to help drive its work, the Select Committee engaged the National 
Center for Higher Education Management Systems (NCHEMS) as a consultative body. In January 
нлнмΣ ǘƘŜ ŎƻƳƳƛǘǘŜŜ ǇǳōƭƛǎƘŜŘ b/I9a{Ω preliminary analysis recommending the consolidation 
ƻŦ ǘƘŜ ǎȅǎǘŜƳΩǎ ǘƘǊŜŜ ǊŜǎƛŘŜƴǘƛŀƭ ƛƴǎǘƛǘǳǘƛƻƴǎ ƛƴǘƻ ŀ ŎƻƳōƛƴŜŘ ŜƴǘƛǘȅΦ  b/I9a{Ω 
ǊŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŀŎƪƴƻǿƭŜŘƎŜ //±Ωǎ ǎǘŀōƭŜ ŦƛƴŀƴŎƛŀƭ ǎƻƭǾŜƴŎȅ ŀƴŘ ƛǘǎ ŎǊƛǘƛŎŀƭ ǊƻƭŜ ƛƴ ±ŜǊƳƻƴǘΩǎ 
higher education and workforce ecosystems. In February 2021, the BOT endorsed a plan to 
combine the VSCS residential colleges into a single entity and to retain CCV as a separately 
accredited institution. Under the leadership of a new system chancellor, cross-institution 
working groups and leaders are enacting a five-year transformation plan. A transformed VSCS 
organizational model that is fiscally sustainable will ensure CCV is positioned to deliver 
affordable, accessible, and high-quality education to Vermonters in the decades to come.  
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¢ƘŜ ŦƻǳǊǘƘ ǇƛƭƭŀǊ ƻŦ //±Ωǎ 2018-2028 Strategic Plan calls on the College to increase its 
organizational capacity and sustainability and to fortify its structure and systems. In response to 
Pillar IV, PC initiated an eighteen-month transformative reorganization process. Leadership 
carefully considered the question of organizational capacity and sustainability by taking a hard 
look at the staffing model that, by and large, served CCV for nearly fifty years. Several factors 
prompted College leadership to initiate the work, including an acknowledgement of a 
challenging higher education landscape requiring different approaches, new systems and 
ǇǊƻŎŜǎǎŜǎ ƴŜŎŜǎǎƛǘŀǘŜŘ ōȅ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŦƛǊǎǘ ŦŀŎǳƭǘȅ ǳƴƛƻƴ ŀƎǊŜŜƳŜƴǘΣ ŀnd recognition that 
successful implementation of the strategic plan requires organizational capacity for change.  

The staff role redesign was informed through an inclusive process that included three focused 
conversations with CAS staff and a proposal from a small task force comprised of four 
coordinators, one ŀǎǎƻŎƛŀǘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΣ ŀƴŘ ǘǿƻ ǎŜƴƛƻǊ ƭŜŀŘŜǊǎΦ Lƴ CŜōǊǳŀǊȅ нлмфΣ //±Ωǎ 
president announced the restructuring of roles to staff and shared the implementation 
timeline. The memo indicated the College would assess enrollment trends, student outcomes, 
and staff and faculty feedback to gauge the success of the reorganization: 

¶ Enrollment trends will increase as CCV reaches more deeply into communities to build 
partnerships, meet the needs of employers, and serve more students. 

¶ Student outcomes will improve, including successful transfer, credential completion, and 
retention. 

¶ Staff will report improved focus and balance, clarity, and efficiencies in their work. 

¶ Faculty will report enhanced support from coordinators and increased professional 
development opportunities.  

In fall 2019, coordinators of academic services transitioned to the new CSA and CTL roles. CSAs 
began working to integrate newly learned coaching skills into their advising practices; CTLs  
started forging relationships with faculty in their oversight areas and creating new systems to 
administer the union agreement. In March 2020, the pandemic disrupted the transition as 
faculty, students, and staff adjusted to the rapid pivot to a 100 percent online learning 
environment and remote work. Despite the significant disruption COVID caused, in 2020, the 
College gathered data to conduct an initial assessment of the reorganization.  The assessment 
preliminarily shows the reorganization has supported CCV in meeting some of its objectives and 
signals there is still work to be done in some areas. 

¶ Enrollment. Despite a nationwide dip in community college enrollment in 2020, //±Ωǎ 
enrollment remained steady with an unduplicated count of 5,102 students, just two 
fewer students than the fall 2019 unduplicated headcount of 5,104. The reorganization 
positioned CSAs to serve students who responded to an opportunity to take free classes, 
and CTLs were able to support faculty and adjust offerings to accommodate increased 
demand.  

¶ Student Outcomes.  As discussed in Standards Two and Eight, a February 2021 analysis of 
//±Ωǎ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜ Ǝƻŀƭǎ ǎƘƻǿǎ ǘƘŀǘ ǘƘŜ /ƻƭƭŜƎŜ ƳŜǘ ƛǘǎ ǘŀǊƎŜǘ ǘƻ ƎǊƻǿ ǘƘŜ three-
year completion rate for part-time, degree-seeking students by 5 percent. The College 
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did not, however, meet its established target to increase student retention for part-time 
students by 5 percent, nor did it meet its goal related to credit momentum.   

¶ Staff feedback. The 2021 Staff Engagement Survey shows a significant increase in areas 
reflecting the investment in systematic and structural changes CCV has made through the 
reorganization. 

 2020 2018 2014 2012 2010 

Organization has efficient methods for 

receiving and responding to suggestions for 

change 

80% 60% 67% 59% 49% 

The amount of work I am expected to do is 

reasonable 

78% 72% 65% 66% 54% 

I have the right tools and resources to do 

my job well 

89% 80% 83% 86% 86% 

CCV attributes these gains to redesigning staff roles. The survey also contained open-
ended questions which the CCV IR office analyzed and grouped by theme. On the item, 
ά²Ƙŀǘ ǿŀǎ ǘƘŜ ōŜǎǘ ŎƘŀƴƎŜ ǘƘŀǘ //± ƳŀŘŜ ǘƘƛǎ ȅŜŀǊΚέ ǘƘŜ Ƴƻǎǘ ŦǊŜǉǳŜƴǘ ǊŜǎǇƻƴǎŜǎ 
pertained to remote work, followed by the staff reorganization, ŀƴŘ //±Ωǎ ǊŜǎǇƻƴǎŜ ǘƻ 
the pandemic.   

¶ Faculty feedback. Results of the 2021 Faculty Survey of College and Academic Center 
Services reveal mixed results regarding the staff reorganization. Faculty responses 
remain static from 2019 to 2021 for faculty reporting they received requested 
information about effective teaching methods (81%) and teaching materials relevant to 
courses (78%). The percentage of faculty reporting that their messages were returned in 
a timely manner also remained static from 2019 to 2021 (91%). However, in 2019, 85 
percent of faculty reported having a positive, respectful working relationship with their 
coordinator versus 84 percent in 2021. Further, fewer faculty reported that their 
concerns were heard and addressed by their coordinator or another center staff 
member, with 85 percent positive respondents in 2019 versus 81 percent in 2021.The 
survey did illustrate a significant increase for the identified professional development 
success indicator. Notably, the number of faculty reporting they were informed of 
training opportunities increased from 75 percent in 2019 to 90 percent in 2021. To 
address the gaps in faculty supervision and support, as indicated in Standard Two, the 
College will draft a CTL professional development plan focusing on effective supervision, 
crucial conversations, and evaluation of pedagogy and instructional methodology. 

For several years College Council (CC) has elected to focus on projects that promote work-life 
ōŀƭŀƴŎŜΣ ǿŜƭƭƴŜǎǎΣ ŀƴŘ ǊŜƭŀǘƛƻƴǎƘƛǇΦ t/ ŀǇǇǊƻǾŜŘ //Ωǎ ǇǊƻǇƻǎŜŘ олȄо ƛƴƛǘƛŀǘƛǾŜΣ ŀ ǇǊƻƎǊŀƳ ǘƘŀǘ 
encourages full-time employees to engage in wellness activities for thirty minutes during the 
workday, three times a week. Leadership views this popular program as both a value-added 
benefit and an important investment in staff health. The College absorbs the cost of release 
time, over $50,000 annually, so staff can participate in this initiative. In addition to 30x3, in 
нлмфΣ t/ ŜƴŘƻǊǎŜŘ //Ωǎ ǇǊƻǇƻǎŀƭ ŦƻǊ ǘƘŜ Employee Health and Wellness Financing Program.  
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This program allows eligible employees to finance the purchase of health and wellness 
equipment and memberships up to $1,500 a year through payroll deduction once every fiscal 
year. Further, in 2020, CC cultivated its peer mentor program for new staff that PC had 
approved in 2019. Since March 2020, CC has developed a Peer Mentor Guide, and 20 new staff 
have been mentored by 13 mentors.  When asked to reflect on the program, one mentee 
ǎƘŀǊŜŘΣ ά[My mentor] was invaluable in guiding me through some perplexing problems and 
reminding me of ǇǊƻǘƻŎƻƭǎ ŀƴŘ ǇǊƻŎŜǎǎŜǎ ŦƻǊ ǾŀǊƛƻǳǎ ǊƻǳǘƛƴŜ ǘŀǎƪǎΦέ CC has grown to play an 
important role in the College, identifying initiatives that staff value and that enrich the fabric of 
//±Ωǎ ŎǳƭǘǳǊŜΦ   

CCV contracts with vendors to deliver services for which it does not have sufficient in-house 
capacity. Vendor contracts are all initiated and reviewed through the departments whose 
budgets are supporting the cost of the contract. The College systematically assesses vendor 
products, evaluating quality, user-experience, and achievement of goals. For instance, the 
student affairs office reviews monthly reports from Tutor.com, its online tutoring vendor, and 
retains the ability to review tutoring session transcripts for each interaction with the service.   

By design, C/±Ωǎ ƳƻŘŜƭ ŜƳǇƭƻȅǎ ŀ млл ǇŜǊŎŜƴǘ ǇŀǊǘ-time faculty, bringing faculty with expertise, 
ǇǊƻŦŜǎǎƛƻƴŀƭ ŦƛŜƭŘ ŜȄǇŜǊƛŜƴŎŜΣ ŀƴŘ ŀ ƭƻǾŜ ƻŦ ǘŜŀŎƘƛƴƎ ǘƻ //±Ωǎ ƻƴ-ground and online classrooms. 
Through participation on AC, faculty play critical roles in course development, program 
outcome assessment, and professional development related to teaching and learning. A faculty 
majority on the AC curriculum committees ensures that faculty are involved in the development 
and review of new course proposals. Additionally, all faculty are encouraged to submit course 
proposals to the appropriate curriculum committee for review, and all faculty are invited to 
comment on proposed curriculum changes. Annually, AC, limited by policy to 14 non-faculty 
members, determines approved curriculum changes through a majority vote.   

CCV affords its faculty considerable academic freedom in teaching their courses. Faculty retain 
full responsibility to select and use course materials to meet the AC approved and standardized 
essential objectives for a course. Faculty also create course descriptions for each class whereby 
they establish their teaching methodology, grading policy, evaluation criteria, and attendance 
and participation policies. Furthermore, faculty play an instrumental role in fostering teaching 
excellence through professional development. From March 2020 through summer 2021, 55 
faculty were involved in developing and presenting over 75 virtual trainings, averaging 20 to 30 
active participants at each event. Training topics included course design, active learning in 
synchronous teaching, and assessment strategies.  

The Faculty Advisory Committee on Technology (FACT) is an all-faculty committee reporting to 
t/Φ C!/¢Ωǎ Ƴƛǎǎƛƻƴ ƛǎ ǘƻ ƛƳǇǊƻǾŜ ŎƻƳƳǳnication between CCV faculty and staff about the 
ǘŜŎƘƴƻƭƻƎȅ ǊŜǎƻǳǊŎŜǎ ƴŜŜŘŜŘ ŦƻǊ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΦ C!/¢Ωǎ ŦŀŎǳƭǘȅ ŎƘŀƛǊ ŦŀŎƛƭƛǘŀǘŜǎ ǘƘŜ 
committee meetings, prepares reports, and presents recommendations to both PC and AC. 
FACT was formed in 2014, and, to date, PC has adopted and implemented all FACT 
recommendations. From 2019 to 2021, the group was instrumental in training faculty to use 
Canvas and Zoom and launching Aviso.  
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Faculty currently choose their level of participation over and above teaching their classes. CCV 
actively recruits faculty to take part in many College initiatives beyond AC and FACT, including 
participating in strategic planning, advancing DEI at the College, and preparing this self-study. In 
AY2021, five faculty served on the DEI Committee and 16 served on NECHE self-study groups. 
Many CCV faculty are practitioners in their fields with limited availability to participate in 
meetings and consume College communications, and yet, CCV recognizes that connecting its 
part-time faculty to its strategic initiatives is critical. In AY2024, the College will create a plan to 
increase faculty engagement in the work of improving student outcomes.  

Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ŎƻŘƛŦȅƛƴƎ ŦŀŎǳƭǘȅΩǎ ǊƻƭŜs, the collective bargaining agreement between CCV and 
CCV United Faculty (UF) provides faculty a formalized process to resolve issues with the College. 
The dean of academic center administration oversees the faculty contract and serves as the 
contact person for UF leaders. A group of CCV senior leaders and UF stewards meet regularly; 
meeting topics have ranged from COVID response planning to student services to implicit bias 
in student complaints. In 2020, both CCV administration and UF leaders began working to 
resolve grievances informally, effectively reducing the number of formal grievances. For 
instance, in AY2019, UF filed 12 formal grievances.  In AY2020, seven formal grievances were 
submitted, and in AY2021, UF forwarded only three grievances and subsequently withdrew 
one.  From March 2021 to August 2021, five grievances were settled informally.  The interaction 
between UF leaders and CCV administration is cordial and collaborative, with both parties 
working to develop a strong relationship.   

CCV administrators regularly engage SALC, soliciting student input to inform policy, shape 
decisions, and review services. For example, in 2017 SALC students reviewed the Student Code 
of Conduct Policy, providing valuable feedback as the policy was in development. Student 
feedback also informed changes in the course evaluation windows and shaped language 
changes in the Financial Aid Policy. While creating course schedules during the pandemic, CCV 
administrators sought input from SALC to inform the structure of the spring and summer 2021 
semesters. SALC works to enhance communication between students and administration, 
fosters student activism, and provides invaluable perspective and guidance to the College. In 
нлнмΣ t/ ŀǇǇǊƻǾŜŘ ŀ {![/ ǇǊƻǇƻǎŀƭ ǘƻ ŎǊŜŀǘŜ ŀƴŘ ǇǳōƭƛǎƘ ŀ {![/ .ǳƭƭŜǘƛƴΦ ¢ƘŜ ǎǘǳŘŜƴǘǎΩ Ǝƻŀƭ ŦƻǊ 
the bulletin, ƛƴ ǇŀǊǘΣ ƛǎ ǘƻ άǎŜǊǾŜ ŀǎ ŀƴ ŀŘŘƛǘƛƻƴŀƭ Ǉƻƛƴǘ ƻŦ ŎƻƴǘŀŎǘ ōŜǘǿŜŜƴ //± ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘ 
body to get feedback and provide vital informationΦέ CCV also works to recruit students to 
participate in initiatives beyond SALC. For example, in 2017 the College hosted a listening 
session with students to inform the strategic plan, and in 2020, CCV formed the DEI Committee 
which holds five seats for student representatives. CCV will continue to work to increase 
student engagement across the College and include student voice in its most important 
discussions. 

Projections 

Action Responsibility Timeline 

5ŜŦƛƴŜ ŀƴŘ ŎǳƭǘƛǾŀǘŜ //±Ωǎ ǊƻƭŜ ǿƛǘƘƛƴ ǘƘŜ ƴŜǿ ±{/{ ǘǿƻ- 
institution organizational structure 

President 2023-25 
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Continue the assessment of the role redesign to evaluate 
efficacy and impact 

PC 2021-23 

Create a two-year plan to engage faculty in improving student 
outcomes 

RDs, CTLs 2023-24 

Draft a CTL professional development plan focusing on 
pedagogy, supervision, and crucial conversations 

RDs, CTLs 2021-22 
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Standard Four: The Academic Program  

The academic program at CCV fulfills the mission and vision of the College by providing high 
quality, affordable, and accessible degree and certificate programs that support student success 
and prepare students to contribute meaningfully to the economic and civic vitality of their 
ŎƻƳƳǳƴƛǘƛŜǎΦ !ǎ ƻǳǘƭƛƴŜŘ ƛƴ //±Ωǎ strategic planΣ ŘŜŎƭƛƴŜǎ ƛƴ Ǿƛǘŀƭ ǎŜƎƳŜƴǘǎ ƻŦ ±ŜǊƳƻƴǘΩǎ 
population combined with increasing demand for a skilled workforce require flexibility and 
efficiency in educational programs. Through the work of Advance Vermont, the State has 
identified a goal to ƘŀǾŜ тл ǇŜǊŎŜƴǘ ƻŦ ±ŜǊƳƻƴǘΩǎ ǿƻǊƪŦƻǊŎŜ ƘƻƭŘƛƴƎ ŀ Ǉƻǎǘ-secondary 
credential of value by 2025. As of 2018, only 53 percent of the workforce held a post-secondary 
credential of value. CCV plays a significant role in helping the State achieve this goal by 
providing flexible meta-major programming through a variety of accessible formats. 

Grounded in national research and recommendations such as /ƻƳǇƭŜǘŜ /ƻƭƭŜƎŜ !ƳŜǊƛŎŀΩǎ 
Pillars of SuccessΣ //±Ωǎ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴ ƻǳǘƭƛƴŜǎ ŀ ǎƘƛŦǘ ǘƻǿŀǊŘ ǎǘǊŜŀƳƭƛƴŜŘ ǇǊƻƎǊŀƳ ǇŀǘƘǿŀȅs 
with flexible meta-major degrees based on career clusters, focused stackable certificate 
programs, and high-value embedded credentials. The plan calls for the adoption of new course 
formats to provide greater access to programming and strengthened measures to support 
faculty in the design of rigorous and engaging curriculum. The plan also stresses the importance 
of assessing program-level learning outcomes and systemic use of assessment findings in 
faculty professional development and programmatic decision-making.   

Description 

//± ƻŦŦŜǊǎ мн ŀǎǎƻŎƛŀǘŜ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳǎ ŀƴŘ нн ŎŜǊǘƛŦƛŎŀǘŜ ǇǊƻƎǊŀƳǎΦ 9ƭŜǾŜƴ ƻŦ //±Ωǎ ŘŜƎǊŜŜ 
programs and 18 ƻŦ ƛǘǎ ŎŜǊǘƛŦƛŎŀǘŜ ǇǊƻƎǊŀƳǎ Ƴŀȅ ōŜ ŎƻƳǇƭŜǘŜŘ ŜƴǘƛǊŜƭȅ ƻƴƭƛƴŜΦ ¢ƘŜ /ƻƭƭŜƎŜΩǎ 
largest degree program is the A.A. in liberal studies accounting for 16 percent of fall 2020 
degree-seeking students. Programs in behavioral science (12%), early childhood education 
(12%) and business (12%) follow, while undeclared students made up 11 percent of the fall 
2020 cohort. Enrollment trends in degree programs have remained relatively stable over the 
Ǉŀǎǘ ŦƛǾŜ ȅŜŀǊǎΣ ŀƭǘƘƻǳƎƘ ǘƘŜ ŀŘŘƛǘƛƻƴ ƻŦ //±Ωǎ ƘŜŀƭǘƘ ǎŎƛŜƴŎŜ ǇǊƻƎǊŀƳ ŀǇǇŜŀǊǎ ǘƻ ƘŀǾŜ 
decreased the percentage of students enrolled in liberal studies. In fall 2019, when the health 
science program was first offered, it accounted for 5 percent of degree students. By fall 2020, 
health science accounted for 11 percent of associate degree students. Technology students 
have also increased in recent years, going from 2.5 percent of degree students in fall 2019 to 
3.4 percent of degree students in fall 2020. Allied health preparation is the largest certificate 
program, accounting for 47 percent of fall 2020 certificate students. The allied health 
preparation certificate prepares students for entry into VeǊƳƻƴǘ ¢ŜŎƘƴƛŎŀƭ /ƻƭƭŜƎŜΩǎ ǇǊŀŎǘƛŎŀƭ 
nursing program as part of a long-standing partnership between the two colleges. Medical 
billing & coding (10%), clinical medical assisting (9%), childcare (7%), and bookkeeping (7%) are 
other popular certificates. Taken together, enrollment trends mirror state workforce 
opportunities in healthcare, early childhood, and social services. 

CCV associate degree programs require 60 credits for completion, at least 15 of which must be 
earned in residence at CCV. Certificate programs (24-35 credits) are designed to nest within 
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degree programs and provide focused learning that can be completed within two or three full-
time semesters for more immediate career impact. Certificate programs require a minimum of 
nine credits of CCV coursework. Degree and certificate programs together provide a platform 
for direct entry into the workforce, further education, and continued life-long learning. Program 
learning outcomes, degree requirementsτincluding recommended and required program 
sequencing as outlined in program checklists and semester mapsτand course information are 
published on the public website and in the CCV catalog.  

! ŎŜƴǘǊŀƭ Ǝƻŀƭ ƻŦ //±Ωǎ Ƴƛǎǎƛƻƴ ƛǎ ǘƻ ǇǊƻǾƛŘŜ ŀŎŎŜǎǎ ǘƻ ŜŘǳŎŀǘƛƻƴ ŦƻǊ ŀƴȅƻƴŜ ǿƘƻ Ƴŀȅ ōŜƴŜŦƛǘ ƛƴ 
Vermont and beyond. CCV is an open admissions college using a process of Directed Self-
Placement to assist students in choosing courses that meet their academic skill level. The 
Admissions Policy governs entry to the College and outlines steps required of all incoming 
students, including the completion of basic skills assessments and the submission of prior 
college transcripts. The College offers developmental courses in math and English and partners 
with local community resources such as Vermont Adult Learning to provide students with 
access to pre-college level programming in diverse locations around the state. The Basic Skills 
Policy requires that students successfully complete 50 percent of the first 12 credits of basic 
skills courses taken to remain in good academic standing.  

Applicants under the age of 16 are required to meet additional criteria before enrolling in 
college-level coursework including demonstration of college readiness through basic skills 
assessments. The college also offers a non-credit Introduction to College and Careers (ICC) 
course to high school students and others throughout Vermont. This course provides career 
exploration, introduces college financing, and reinforces the academic skills and habits that lead 
to success in college; it is highly recommended for any secondary student interested in taking 
college-level coursework. Between fall 2016 and summer 2019, 1,338 students enrolled in ICC 
across all 14 Vermont counties. Of these, 739 (55%) were first generation students. 

CCV classes are offered across three semesters at 11 academic center locations and through the 
Center for Online Learning. Enrollment data and past trends are used to plan course offerings 
with an eye toward ensuring programmatic access across the state, reducing course 
cancellations, and maintaining sustainable enrollment in alignment with guidance provided by 
tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ όt/ύ ŀƴŘ ǘƘŜ ŘƛǊŜŎǘƻǊ ƻŦ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ǊŜǎŜŀǊŎƘΦ /ƻǳǊǎŜǎ ŀǊŜ ƻŦŦŜǊŜŘ ƛƴ 
multiple formats whenever possible. Course schedules are available online through the website 
and linked through the portal. Planning tools provided through the portal allow students to see 
core program courses planned for upcoming semesters to assist in making course choices.  

Student access to programs relies on an evolving system of course formats intended to 
overcome the geographical and lifestyle challenges facing students. Over 80 percent of CCV 
degree students attend part-time and over 80 percent of students work full- or part-time jobs in 
addition to attending classes. Course formats have grown to include online, synchronous, 
hybrid, and Flex courses. In addition, the college offers courses in accelerated formats. 
Accelerated courses range from seven-week online classes to week-long on-ground classes with 
substantial pre- and post-coursework. All courses follow the policies of the VSCS and CCV, 
including ǘƘŜ /ƻƭƭŜƎŜΩǎ Credit Hour Policy, regardless of format or delivery location. The Credit 
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Hour Policy requires that courses consist of 15 hours of instruction time per credit, with student 
out-of-class workload equaling two hours for each hour of direct instruction.  

Since its inception, the College has designed courses for maximum interaction between 
students and faculty. Small seminar-style classes provide students with the opportunity to 
ŜƴƎŀƎŜ ƛƴ ŀŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ŎƻƴǎƛǎǘŜƴǘ ǿƛǘƘ //±Ωǎ ǇǊƛƴŎƛǇƭŜǎ ƻŦ ƎƻƻŘ ǘŜŀŎƘƛƴƎ and learning. Even 
as course formats have evolved, their design has continued to support engagement. Online 
courses, for example, are consistent with on-ground courses in class size and emphasis on 
discussion. The College has developed several resources to assist faculty and Coordinators of 
Teaching and Learning (CTLs) in assuring the quality of academic programming and delivery 
across all formats. Examples include Best Practices in Online Teaching, Course Design Rubric, 
and Faculty Guide for Flex Courses. A Canvas site was also created to support synchronous 
course faculty. In addition, the College has a robust program of faculty professional 
development detailed in Standard Six.  

CƻǊ ǿŜƭƭ ƻǾŜǊ нл ȅŜŀǊǎΣ //±Ωǎ ƻƴƭƛƴŜ ŎƻǳǊǎŜǎ ƘŀǾŜ ǇǊƻǾƛŘŜŘ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǘƘŜ ŦƭŜȄƛōƛƭƛǘȅ ǘƻ 
complete coursework from any location and to manage their time throughout the week in a 
way that recognizes competing responsibilities and priorities. The proportion of sections 
offered in an asynchronous online format has steadily increased from 35 percent of the 
/ƻƭƭŜƎŜΩǎ ŎƻǳǊǎŜ ǎŜŎǘƛƻƴǎ ƛƴ AY2017 to 44 percent in the pre-pandemic period of AY2020.  

In addition to its standard online format, the College has offered several other formats to 
support student access in a rural state where travel can be difficult. A variation of online 
learning consists of hybrid classes that meet both in-person and online, as seen in some allied 
health and lab science courses. Only 2 percent of fall 2019 courses were offered in a hybrid 
ŦƻǊƳŀǘΦ ¢ƘŜǊŜ ǿŀǎ ŀ ǎƭƛƎƘǘ ƛƴŎǊŜŀǎŜ ǘƻ о ǇŜǊŎŜƴǘ ƛƴ Ŧŀƭƭ нлнл ŀǎ ǇŀǊǘ ƻŦ //±Ωǎ ǇŀƴŘŜƳƛŎ ǎǘǊŀǘŜƎȅΦ 
Since 2016 the College has also offered less than 1 percent of overall courses through 
telepresence technology, which connects students from dispersed academic centers and 
provides synchronous faculty-student interaction. As a result of the pandemic, the College 
began using Zoom to provide synchronous interaction. In fall 2020, 8 percent of all course 
sections were offered in this new format combining real-time courses with geographical 
flexibility.  

In 2018, the College received a grant to develop flexible, self-paced, online courses leading to 
digital credentials to meet the needs of the sǘŀǘŜΩǎ ǿƻǊƪƛƴƎ ŀŘǳƭǘ ǇƻǇǳƭŀǘƛƻƴ ŀƴŘ ƘŜƭǇ ǘƘŜƳ 
achieve momentum toward a certificate or associate degree. Flex courses are designed by a 
faculty member with relevant content expertise and an instructional designer. These courses 
replace the week-by-week time-bound participation of traditional online courses with modules 
that may be completed within a time frame that works best for the student. The course model 
emphasizes direct faculty-student interaction. Students in Flex courses earn digital credentials 
ǘƘǊƻǳƎƘ //±Ωǎ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ Credly, which can be shared through social media platforms to 
provide immediate recognition of learning. Coursework may then be applied to CCV degree 
programs. The first Flex courses were offered in spring 2020 and the program has grown to 
include over 25 course offerings in fall 2021. As of May 2021, 129 21st Century Skills© badges 
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have been awarded through a CCV partnership with Education Design Lab and 265 digital 
course badges have been awarded through the Flex program. 

In addition to the formats discussed above, accelerated coursesτcourses offered in a 
condensed timeframeτare another CCV strategy to encourage student momentum toward 
degree completion. Since the fall of 2017, seven to eight percent of courses have been offered 
in accelerated formats. In 2016, Academic Council developed guidelines for accelerated 
courses, which reinforce that all courses in accelerated and other formats must comply with 
//±Ωǎ /ǊŜŘƛǘ IƻǳǊ Policy.  

Furthermore, CCV has policy mechanisms in place to facilitate degree completion in alignment 
with institutional academic integrity. Independent studies and small group instruction courses 
ŀǊŜ ŀǇǇǊƻǾŜŘ ōȅ ǘƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜ ƻƴ ŀ ŎŀǎŜ-by-case basis to ensure timely degree 
completion when scheduled course offerings are unavailable or fail to gain sufficient 
enrollment. Requests for substitutions or waivers of degree requirements are also approved by 
ǘƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǇǊƛƻǊ ŎǊŜŘƛǘ ƻǊ ŜȄǇŜǊƛŜƴŎŜǎΣ ǎǳŎƘ ŀǎ ǿƻǊƪ-based 
learning experiences, are applied to degree programs where appropriate. Waiver requests do 
not carry college credit but are approved when students would be better served by taking other 
or more advanced coursework. 

Assuring Academic Quality 

Academic affairs of the College are overseen by Academic Council (AC) and associated academic 
committees. There are five curriculum committees responsible for programmatic and 
disciplinary oversight: Arts, Communication and Humanities (ACH); Business and Math; Science 
and Allied Health (SAH); Social Science and Professions (SSP); and Technology. There is a sixth 
academic committee related to Advising and Teaching Excellence (ATE).  Each committee is led 
by faculty and staff co-chairs who are also members of AC and each committee is affiliated with 
a dean or associate dean who provides resources and works on behalf of the committee with 
partner institutions and organizations. Curriculum committees, comprised primarily of faculty 
and coordinators of teaching and learning (CTLs), design and review programs, curriculum 
content, and program outcome measures, in collaboration with advisory committees, 
additional faculty and staff, community partners, and statewide organizations. Curriculum 
committees maintain consistency across courses through a system of common essential 
learning objectives that are created, reviewed, and updated regularly through a well-defined 
curriculum change process. The ATE committee, comprised primarily of faculty and 
coordinators of student advising (CSAs), works in collaboration with the other committees to 
support student success and retention. 

Anyone in the College community may propose a new program; however, the rigorous process 
is governed by VSCS Policy 102 Approval of New Degrees and Majors. Development begins by 
convening employers and other stakeholders to determine viability and rationale for program 
creation. A standard rubric is used in the preliminary review process to determine whether 
program development should move forward. If a new program appears promising, the College 
develops a proposal using the VSCS shared template. Approval requires proposal review by the 
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Council of Presidents (COP); the Chancellor; the Education, Personnel & Student Life committee 
(EPSL) of the Board of Trustees; and, finally, the full BOT.   

Changes to program and/or course curriculum, including the adoption of new courses and the 
deletion of existing courses, may also be proposed by any faculty or staff. Curriculum 
committees discuss proposals and may consult with others to ensure the quality, currency, and 
relevancy of the curricular changes. All changes under consideration are communicated broadly 
and faculty and staff are invited to provide feedback. After the review period has ended and 
changes have been approved by AC, they are once again shared with the College community. In 
the AY2021 Faculty Survey of College and Academic Center Services (Faculty Survey), 77 
percent of faculty responded that they were aware of the process for proposing changes or 
additions to the CCV curriculum and 83 percent of faculty responded that they were aware of 
the CCV curriculum committees and knew which committee(s) have oversight of the course(s) 
they teach. The College also informs students in a timely manner, reflecting all changes in the 
catalog, updating information on the web, and advising students of available options, including 
the use of waivers or course substitutions.  

VSCS Policy 101 Program Review and Continuous Improvement (PReCIP) requires degree 
programs to undergo a comprehensive review every five years. Curriculum committees conduct 
the review over the course of an academic year working in concert with the associate academic 
dean (AAD) for the program area to produce a PReCIP report, which includes analysis of 
enrollment, retention, graduation trends, evaluation of student learning outcome assessment, 
graduate and student feedback, evaluation of academic resources and support, and continuous 
improvement plans. PReCIP reports are shared with external reviewers representing degree-
related employment sectors and VSCS colleagues from similar programs. Reviewers make 
recommendations for continuous improvement in a final report, and those recommendations 
are shared with curriculum committees, the academic dean, the president, and trustees.  

In addition to the systematic program review under VSCS Policy 101, curriculum committees 
ensure the quality and currency of their programs through regular meetings with their advisory 
boards. Advisory boards are comprised of industry professionals and may include faculty 
representatives from both secondary sending institutions and baccalaureate receiving 
institutions. In thŜ ǎǇǊƛƴƎ ƻŦ нлмфΣ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŀƴƴǳŀƭ ǎǘŀǘŜǿƛŘŜ ŀŘǾƛǎƻǊȅ ōƻŀǊŘ 
meeting, over 20 people from industry joined faculty and staff to explore innovative solutions 
ŦƻǊ ƳŜŜǘƛƴƎ ±ŜǊƳƻƴǘΩǎ ǿƻǊƪŦƻǊŎŜ ƴŜŜŘǎΦ ¢ƘŜǎŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ƛƴŎƭǳŘŜŘ ŀ ƎǊŜŀǘŜǊ ŜƳǇƘŀǎƛǎ on 
developing stackable certificates and new apprenticeship options. To help facilitate and bring 
value to the discussion, Vermont Economic & Labor Market Information Director Mat Barewicz 
ǇǊŜǎŜƴǘŜŘ ƻƴ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ±ŜǊƳƻƴǘΩǎ ǿƻǊƪŦƻrce future.  This advisory 
board feedback led to the addition of 15 new certificates programs. In spring 2020, because of 
the challenges presented by COVID-19, advisory board discussions took place remotely through 
Zoom. Advisory board feedback from these discussions underscored the need to expand or 
enhance STEM programming, increase career exploration and work-based learning, and 
strengthen student skills in entrepreneurship, problem solving, and communication. 
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CCV curriculum committees and the academic dŜŀƴΩǎ ƻŦŦƛŎŜ ŀƭǎƻ ŀŎǘƛǾŜƭȅ ƳƻƴƛǘƻǊ ŜƴǊƻƭƭƳŜƴǘ 
trends as part of ongoing analysis of program sustainability. VSCS Policy 109 requires annual 
review of all associate degree programs with fewer than 20 current students and fewer than 
five graduates in any of the three preceding years. Reports generated under this policy include 
enrollment and graduate trends for all certificate and degree programs and are reviewed by the 
Board of Trustees for potential action. Since 2016, CCV has not had any degree programs that 
meet the policy definition of low-enrolled. Nevertheless, CCV pays close attention to programs 
during course planning to ensure adequate course delivery across the state. In fall 2020, the 
only active degree program below 50 students was professional studies, which shares courses 
with other robustly enrolled programs. 

When a degree program or certificate is archived, the AAD communicates directly with 
individual students and works with their advisors around how best to support them in program 
completion. This communication includes a schedule of planned course offerings, particularly 
those that will eventually be archived, as part of a teach-out plan. Additionally, independent 
studies, course substitutes, and other strategies are employed to meet studentsΩ ƴŜŜŘǎ ǿƘŜƴ ŀ 
program is eliminated so that students may complete successfully.   

Coordinators of teaching and learning (CTLs) are responsible for the hiring and supervision of 
ŦŀŎǳƭǘȅΦ /¢[ǎ ƘƻƭŘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƻǊ ƘƛƎƘŜǊΣ ƻŦǘŜƴ ƛƴ ŀƴ ŀǊŜŀ ƻŦ ǘƘŜ ŎǳǊǊƛŎulum they oversee. 
Most CTLs also serve on the curricular committees for those areas. CTLs ensure that contractual 
obligations are met and provide teaching and learning support for faculty throughout the 
preparation and teaching of classes. CTLs also provide oversight of all courses offered for CCV 
credit offsite, such as contracted courses or high school and technical center courses through 
Dual Enrollment. More information regarding CTL oversight and its role in teaching and learning 
can be found in Standard Six.  

Faculty qualifications are articulated in the Faculty Hiring Criteria and Conditions of 
9ƳǇƭƻȅƳŜƴǘ tƻƭƛŎȅΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘ ŦƻǊ ŀƭƭ ŦŀŎǳƭǘȅ ǘƻ ƘƻƭŘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƛƴ ŀ ŦƛŜƭŘ 
relevant to their teaching assignment. All CCV faculty, regardless of teaching location or 
ƳƻŘŀƭƛǘȅΣ Ƴǳǎǘ ŎƻƳǇƭŜǘŜ ǘƘŜ ǎŀƳŜ ƘƛǊƛƴƎ ǊŜǉǳƛǊŜƳŜƴǘǎ ƛƴŎƭǳŘƛƴƎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ /ƻƭƭŜƎŜΩǎ 
faculty orientation, and Introduction to Online Teaching (IOT) for those teaching an online, 
synchronous, or hybrid course. The Faculty Evaluation Policy requires that new faculty and 
faculty in the bargaining unit are regularly evaluated through a process that includes classroom 
observation, discussion, and final summative evaluation. Faculty are supported through 
professional development offered by academic ŎƻƳƳƛǘǘŜŜǎ ŀƴŘ ǘƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜΦ 

Undergraduate Degree Program and General Education and the Major or Concentration 

Each CCV associate degree program requires 60 credits of college-level learning, including 33 
credits of general education. All CCV degree programs share two common program outcomes: 
one that reflects the common VSCS graduation standards in writing, information literacy, oral 
communication, and quantitative reasoning, and the other that is related to exploration and 
preparation for further education and career pursuits.  
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Degree program design integrity is based on the synergy between program courses and general 
education learning. Degree progression begins with core general education competencies and 
introductory program courses, advances through areas of general education inquiry and core 
program courses and ends with an integrative general education course shared by all programs 
and capstone program experiences. The integration of general education curriculum and 
program courses is reinforced through program checklists and semester maps; the former 
visually representing requirements for general education and programmatic requirements side-
by-side and the latter providing a semester-by-semester recommended sequence of 
progression. 

Core program requirements (CPRs) are designed to provide foundational theoretical knowledge 
and skills in introductory courses, while encouraging practical application and interdisciplinary 
learning through subsequent requirements. bƛƴŜ ƻŦ //±Ωǎ мн ŀǎǎƻŎƛŀǘŜ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳǎ 
include either a capstone course or a work-based learning experience to apply learning, 
enhance skillsets, gain professional experience, and make connections within their respective 
fields. For example, students enrolled in Portfolio & Project Development, a capstone course 
required in the design and media studies program, complete a professional portfolio. 
Professional Field Experience (PFE), which includes a minimum placement of 80 hours, is 
required in five degree and certificate programs. The medical assisting certificates also require 
internships for completion.  

Recent initiatives to increase value and encourage credential attainment have included efforts 
to embed industry-recognized credentials into degree and certificate programs. In addition to 
the Flex digital credentials and 21st Century Skills badges discussed above, credentials have 
been embedded into the bookkeeping, clinical medical assisting, and cloud computing 
certificate programs. In addition, several individual courses including Customer Service, 
Principles of Manufacturing, and Manufacturing Processes contain embedded credentials. 

//±Ωǎ ƎŜƴŜǊŀƭ ŜŘucation program significantly exceeds the required 20 credits for an associate 
degree. General education requirements are included in the online catalog and are listed in 
ŜǾŜǊȅ ŘŜƎǊŜŜ ǇǊƻƎǊŀƳΦ //±Ωǎ Ǿƛǎƛƻƴ ƻŦ ŀƴ ŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴ ƛǎ ŀǊǘƛŎǳƭŀǘŜŘ ƛƴ ǘƘŜ Ŏŀǘŀƭƻg 
description of the general education program, namely to develop engaged, self-directed, and 
collaborative learners who demonstrate core competencies in the graduation standards of 
effective communication, quantitative reasoning, and information literacy; who recognize and 
apply strategies of inquiry for the sciences, social sciences and the arts and humanities; and 
who embrace the challenge, complexity, and wonder of our interconnected world. Oversight of 
the general education program is shared by curriculum committees and Academic Council (AC).  

//±Ωǎ ƎŜƴŜǊŀƭ ŜŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳ Ƙŀǎ ƭƻƴƎ ōŜŜƴ ŎŜƴǘŜǊŜŘ ƻƴ ŀ ǘƘǊŜŜ-tiered structure of core 
competencies, areas of inquiry, and culminating integrative approaches. In 2021, the general 
education program was modified as part of a system-wide effort to create a shared VSCS 
general education framework. Work began in 2020 when the BOT charged VSCS faculty with 
creating a common general education framework that would provide transparency for students 
and facilitate direct movement within the system. Faculty representatives from all VSCS 
institutions met throughout AY2021 to identify shared general education characteristics and 
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ŘŜǾŜƭƻǇ ŀ ƴŜǿ ŦǊŀƳŜǿƻǊƪ ƻŦ ǎŜǾŜƴ ŎƻƴǘŜƴǘ άŎƭǳǎǘŜǊǎέτintroductory written expression, 
mathematics, digital and computing literacy, social science, natural science, arts and aesthetics, 
and humanistic perspectivesτeach with specific outcomes, including outcomes that 
ŘŜƳƻƴǎǘǊŀǘŜ ƭŜŀǊƴƛƴƎ ƛƴ ŘƛǾŜǊǎƛǘȅΣ ŜǉǳƛǘȅΣ ŀƴŘ ƛƴŎƭǳǎƛƻƴ ό59LύΦ Lƴ ǎǇǊƛƴƎ нлнмΣ //±Ωǎ !cademic 
Council voted on and approved the new framework.  

CCV also maintains distinct general education requirements, including two common 
experiences, Dimensions of Self & Society (Dimensions) and Seminar in Educational Inquiry 
(SEI), which serve as bookends in every CCV degree program. Dimensions is a first-semester 
seminar required of all degree and certificate students providing students with a strong 
foundation in critical inquiry, career exploration, and academic culture. This course also 
introduces students to information literacy skills and the Hartness Library, preparing them for 
the writing and research courses that are an integral part of their CCV programs. SEI is the 
ƛƴǘŜƎǊŀǘƛǾŜ ŎŀǇǎǘƻƴŜ ƻŦ //±Ωǎ ƎŜƴŜǊŀƭ ŜŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳ in which students explore 
interdisciplinary strategies of investigation, reflect on the knowledge and critical thinking skills 
they have gained in their educational career, and apply those skills to the holistic examination 
of ethical and substantive issues, problems, and themes. 

Within most areas of the general education program, students have flexibility to choose from a 
variety of courses. Credit hours overseen by curriculum committees support the strength of arts 
and humanities within the CCV general education program. Over 28 percent of the credit hours 
delivered from summer 2019 to spring 2020 were under this department, while the social 
science and science-allied health departments each accounted for 24 percent of the credit 
hours delivered during that same period. The business and math department accounted for 18 
percent and the technology department accounted for the remaining 6 percent of credit hours 
delivered.  

The general education program also reinforces the development of the VSCS graduation 
standards in writing, information literacy, oral communication, and quantitative reasoning by 
embedding these skills in the early core general education competencies and reinforcing them 
through later general education coursework. The writing, research, and information literacy 
sequence consists of three courses: English Composition, a research and writing Intensive (RWI) 
course, and SEI, the last of which requires the completion of a research paper component to 
meet the graduation standards for writing and information literacy. 

A recent study of liberal studies graduates reveals that in each category of general education 
courses (effective writing, oral communication, quantitative reasoning, information literacy, 
and multidisciplinary analysis) 85 to 95 percent of students rated their preparation as good or 
excellent. While these indirect measurements indicate significant success with preparing 
students to be broadly educated citizens, few direct assessments of general education courses 
exist. Currently a reflective essay has been piloted in SEI; it asks students to discuss how they 
have integrated the different disciplines in their own educational pathway. As with other 
common assignments, the essays are graded using a common rubric and collected each 
semester for later norming.  
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Transfer Credit 

//±Ωǎ Acceptance of Transfer Credit and Other Forms of External Credit Policy outlines the 
requirements for applying external learning to CCV degree and certificate programs. 
Transferred credits must be from a regionally accredited institution or recognized by both the 
U.S. Department of Education and the Council for Higher Education Accreditation and must be 
graded at a satisfactory level (C- or better). Additional information in the policy guides 
acceptance of prior learning credits, credits by examination, military credits, and credits for 
non-collegiate instruction and training. As outlined in VSCS Policy 108 Transfer of Credit, the 
system maintains a single course database and a single official transcript format. Credits earned 
ǿƛǘƘƛƴ ǘƘŜ ±{/{ ŀǊŜ ƴƻǘ ŎƻƴǎƛŘŜǊŜŘ ǘǊŀƴǎŦŜǊ ŎǊŜŘƛǘǎ ŀŎǊƻǎǎ ±{/ ƛƴǎǘƛǘǳǘƛƻƴǎΦ //±Ωǎ ŎǊƛǘŜǊƛŀ ŦƻǊ 
acceptance of transfer of credit, related policies, and a list of institutions with which the College 
has articulation agreements and transfer pathways appear on the public website. 

Integrity in the Award of Academic Credit 

//±Ωǎ Credit Hour Policy ƛǎ ŎƻƴǎƛǎǘŜƴǘ ǿƛǘƘ b9/I9Ωǎ Policy on Credits and Degrees. In addition, 
CCV has developed policies and guidelines to ensure that courses in various formats conform to 
these expectations including the Independent Study Policy, Small Group Instruction Policy, and 
course format guidelines mentioned previously. //±Ωǎ Evaluation System Policy provides 
guidance for recording student progress in coursework and was modified in 2020 to include a 
consistent framework for converting numerical grade calculations to letter grades. Additional 
policies, including the Attendance Policy and the Academic Integrity Policy, support the 
integrity of academic credit.  

To ensure that a student who registers for an online course is the same student who completes 
the course and receives academic credit, CCV employs the VSCS secure login system for the 
portal and learning management system. Activating an account and password on these systems 
requires new students to verify their identity by supplying the college ID number issued to them 
when they were accepted for admission and the last four digits of their Social Security number. 
VSC Policy 502 Computing and Telecommunications Conditions of Use ŦƻǊōƛŘǎ ǎƘŀǊƛƴƎ ƻƴŜΩǎ 
password, user identity, or address. A violation of this type would also violate //±Ωǎ !ŎŀŘŜƳƛŎ 
Integrity Policy and the Student Code of Conduct Policy and ProceduresΣ ǊŜǎǳƭǘƛƴƎ ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ 
possible dismissal.  

The Academic Integrity Policy requires that faculty members submit an academic incident 
report for any violation that affects a student's final course grade. To support both faculty and 
students, Hartness Library provides tutorials related to plagiarism, proper citation, and the use 
of resources to support student awareness and understanding of academic integrity. 
Additionally, faculty can utilize lockdown browser and anti-plagiarism tools (e.g., TurnItIn) in 
their Canvas courses to further encourage academic integrity. 

Student academic progress is governed by three key policies: Academic Standing Policy, 
Academic Forgiveness Policy, and Satisfactory Academic Progress Policy. Students suspended or 
dismissed from the College may appeal to the academic dean for early readmission or 
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readmission after dismissal. The Academic Forgiveness Policy was modified in 2020 to include 
two options: Amelioration and Fresh Start. The revision of the policy enables students in a 
variety of situations to mitigate the impact of unsuccessful semesters.  

The Courses Offered in Collaboration with Other Organizations Policy governs credit-bearing 
courses offered through partnerships with employers, statewide organizations, and secondary 
institutions. These courses must be approved by the academic dean and taught by qualified 
faculty and must maintain the academic standards for credit award. Faculty hiring and course 
supervision are the responsibility of an appropriate CTL, and courses must follow college 
policies and stated learning objectives. Additionally, the College employs a director of 
secondary initiatives who oversees all agreements and works closely with the academic dean 
and CTLs to provide oversight of credit-bearing courses in high school and technical centers. 
Articulation agreements with all Vermont technical centers are updated and renewed each year 
and include information on the opportunities for students to earn college credit while in high 
school. Agreements also include updated courses available for concurrent enrollment and any 
curricular changes or technology improvements for the year. All faculty for CCV courses in 
secondary institutions or for credit bearing courses offsite must meet faculty hiring criteria as 
reflected in the Faculty Hiring Criteria and Conditions for Employment Policy. In addition, 
faculty are required to attend Great Beginnings (GB), //±Ωǎ ƻǊƛŜƴǘŀǘƛƻƴ ŦƻǊ ƴŜǿ ŦŀŎǳƭǘȅΣ and 
Introduction to Online TŜŀŎƘƛƴƎ όLh¢ύ ƛŦ ǘŜŀŎƘƛƴƎ ŀƴȅ ǇƻǊǘƛƻƴ ƻŦ ǘƘŜƛǊ ŎƻǳǊǎŜ ƻƴƭƛƴŜΦ  //±Ωǎ 
memorandum of understanding with secondary institutions also requires that faculty use 
Canvas course shells to post an introduction and syllabus, record grades, and provide mid-term 
and final evaluations through the CCV evaluation system. 

There are several ways for students at CCV to acquire college credit for prior learning through 
the independent VSCS Office of Prior Learning Assessment (PLA), including portfolio 
assessment, course challenge, and credit by examination. The PLA office also offers Education 
and Training Evaluation Service (ETES) to evaluate credit awards for community-based 
workplace training. As part of the course challenge process, faculty evaluate student learning 
against CCV course essential objectives to ensure consistency in content and evaluation for 
credit earned. Course challenge credit is recorded on the VSCS transcript. Students earning 
credit through the Office of Prior Learning Assessment portfolio assessments receive an official 
transcript outlining credit equivalencies. In AY2020, CCV faculty made up 50 percent or more of 
the faculty involved in portfolio assessments with other VSCS faculty accounting for an 
additional 39-47 percent.   

Most students pursuing PLA do so through portfolio courses. There are two options for PLA 
through portfolio assessment: a one-credit Focused Portfolio Development course with a 
maximum credit award of 16 credits and a three-credit Assessment of Prior Learning course 
with no limit on the credits awarded. The focused portfolio course has a 12-credit average 
award with a successful credit request rate of 90 percent. The average award for the full 
portfolio course is 30 credits with a 75 percent success rate for credit requests. Average 
enrollment for PLA portfolio courses is 60 in the fall and spring semesters, with some outlying 
semesters approaching 100 students. Credits are most often awarded in the following 
disciplines: business/accounting, education, allied health, human services, informational 
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technology, and criminal justice. Students from all prior learning assessment programs make up 
4 to 10 ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ƎǊŀŘǳŀǘƛƴƎ Ŏƭŀǎǎ ŜŀŎƘ ȅŜŀǊΦ /ǊŜŘƛǘǎ ŜŀǊƴŜŘ ǘƘǊƻǳƎƘ t[! ŀƭǎƻ ŜȄǘŜƴŘ 
ōŜȅƻƴŘ ŀ ǎǘǳŘŜƴǘΩǎ //± ǇǊƻƎǊam and are valuable for baccalaureate degree completion. 

The number of students participating in the course challenge process has remained relatively 
stable in the past five years, increasing from 23 in 2016 to 33 in 2020. Success rates for the 
same period range from 82 to 96 percent. The majority of those who were unsuccessful 
withdrew or failed to complete work rather than turning in work that failed to meet the 
standard.  

Appraisal 

9ŦŦƻǊǘǎ ǘƻ ƳŜŜǘ //±Ωǎ Ƴƛǎǎƛƻƴ ƻŦ ǇǊƻǾƛŘƛƴƎ ŀŎŎŜǎǎ ǘƻ ŜŘǳŎŀǘƛƻƴ ŦƻǊ ŀƭƭ ǘƘose who may benefit 
begins with ensuring that the institution offers programs and credentials of high value to 
Vermonters and delivering courses in formats and frequencies that align with student needs. 

Between fall 2012 and fall 2021, CCV archived ten associate degree programs, added two 
programs, and transitioned four others resulting in a net change from 20 programs in 2012 to 
12 programs in 2021. This shift was a purposeful effort to incorporate research and best 
practices for student success using a meta-major model. Between 2015 and 2016, AC members 
spent time reading and discussing the Guided Pathways concept and how it might be 
implemented at CCV. An important goal was to facilitate programmatic exploration and degree 
completion. As a result, the College began developing degree programs that were focused on 
career-clusters and provided students with both structure and choice. The first program to 
incorporate the meta-major approach was introduced in 2017. The design & media studies 
degree merged graphic design, media communications, and visual arts into a single meta-major. 
The degree has since grown to accommodate digital media production coursework. In 2018, the 
information technology degree combined aspects of computer systems management and 
networking into a meta-major.  

In 2019 human services and criminal justice were combined into the behavioral science meta-
major. This shift was implemented following discussions with both Academic Council and the 
program advisory board, and the direction was further confirmed by 2019 graduate surveys 
indicating employment in a range of occupations under the broader behavioral science 
umbrella. The advising and program planning materials for this degree program include sample 
degree plans and recommended courses for students interested in pursuing human services, 
criminal justice, psychology, and substance use disorders. The degree program is also the 
foundation for ten distinct 2+2 pathways to baccalaureate programs.  

The flexibility of this and other meta-major degrees also meets the demands of career paths 
within Vermont, which often require generalization rather than specialization due to the rural 
ƴŀǘǳǊŜ ƻŦ ǘƘŜ ǎǘŀǘŜΦ aŜƳōŜǊǎ ƻŦ //±Ωǎ ǇǊƻƎǊŀƳ ŀŘǾƛǎƻǊȅ ōƻŀǊŘǎ ƘŀǾŜ ŦǊŜǉǳŜƴǘƭȅ ŎƻƴŦƛǊƳŜŘ ǘƘŜ 
need for students to be educated broadly. In particular, the advisory board for the arts, 
communication and humanities committee has emphasized the need for flexibility and 
versatility so that students can successfully navigate the changing field of creative media and 
the arts in Vermont.  
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The trend to consolidate the number of associate degree programs offered into meta-majors 
has been accompanied by the creation of short-term certificate programs to meet immediate 
ǿƻǊƪŦƻǊŎŜ ƴŜŜŘǎΦ /ƻƴƴŜŎǘŜŘ ǘƻ ƛǘǎ ŜŦŦƻǊǘǎ ǘƻ άŎǊŜŀǘŜ ŎƭŜŀǊŜǊΣ ƳƻǊe educationally coherent 
pathways to credentials that in turn prepare students for success in the workforce and further 
ŜŘǳŎŀǘƛƻƴ ƛƴ ŦƛŜƭŘǎ ƻŦ ŜŎƻƴƻƳƛŎ ƛƳǇƻǊǘŀƴŎŜ ǘƻ ǘƘŜƛǊ ǊŜƎƛƻƴǎέτas recommended by Thomas 
Bailey, Shanna Smith Jaggers, and Davis Jenkins in their book, wŜŘŜǎƛƎƴƛƴƎ !ƳŜǊƛŎŀΩǎ 
Community Collegesτthe College has also created a number of stackable certificate programs, 
such as afterschool and youth work, clinical medical assisting, cybersecurity fundamentals, 
funeral director, graphic design, and pharmacy technician. Since 2016, CCV has added 16 
certificate programs. The percentage of CCV certificate students as a proportion of all degree-
seeking students increased from 9.8 percent in 2015 to 15.5 percent in 2020. 

The development of new certificate programs is often linked directly to advisory board or 
community identified needs. For example, the funeral director certificate was created in 2019 
in partnership with the Vermont State Office of Professional Regulation and the Vermont 
Funeral Directors Association as part of an alternate pathway to licensure within the state. The 
pharmacy technician certificate is an outgrowth of CCV workforce education efforts with 
employers in Vermont and the Vermont Department of Labor. Both certificates can be nested 
into existing degree programs, the former in professional studies and the latter in health 
science, and demonstrate progress made on priorities one and two of the CƻƭƭŜƎŜΩǎ strategic 
plan. 

The strategic plan also includes a goal to increase embedded industry-recognized credentials 
(IRCs) in the curriculum. While many CCV courses and programs prepare students to obtain 
industry-recognized credentials, it is challenging to effectively gather this information after 
students leave CCV so the College has had to rely on self-reporting from students. In addition, 
the cost of attainment and a lack of awareness about the value of credentials in the workplace 
are barriers, thus the strategic plan places a priority on the embedding of industry-recognized 
credentials in the curriculum. Initial efforts to embed and support credential attainment have 

focused on business, technology, and healthcare, including IRCs in customer service, 
bookkeeping, medical assisting, and manufacturing. Between 2017 and 2020, IRC attainment 
has ranged from a high of 697 in 2018 to a low of 152 in 2020.  IRCs earned in grant-supported 
manufacturing coursework peaked in 2018, comprising 64 percent of total IRCs that year. In 
2018, there were 12 distinct credentials, while in 2020 there were 14 distinct credentials 
reflecting the expansion of embedded credentials in curriculum.  

Access to programming relies on course formats that meet student needs both in scheduling 
and in learning preferences. Additionally, alternative course formats provide an avenue for 
sustainably offering new or smaller programs, decreasing course cancellation, and mitigating 
the need for independent studies or small group instruction. Pre-pandemic trends toward 
online learning have greatly accelerated over the past eighteen months and have been 
accompanied by new synchronous delivery over Zoom, which addresses student desire for real-
time interaction while eliminating geographical barriers. Additionally, the introduction of the 
Flex format in spring 2020 coincided with the onset of the pandemic. For some, this format 
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provided additional flexibility to deal with even greater uncertainty; for others, unexpected 
events complicated their ability to stay on track and finish successfully in a self-paced format.  

Ongoing improvement efforts for alternate formats include increased student supports and 
faculty professional development. For example, a student success module has been added to 
Flex courses which provides tips and research related to learning strategies and effective time 
management. The completion of this module and an accompanying quiz that requires students 
to create a plan for successful completion is required before beginning the class. Throughout 
2020, the academic deans also worked with staff in the marketing & communications and 
workforce offices to better articulate and distinguish course formats on the public website. An 
outgrowth of this work was a redesign of the credential information on the website. The 
College now has a section of the public website devoted to credential and training information 
including the digital credentials available through Flex learning. 

From an institutional perspective, the almost exclusive focus on online formats during the 
pandemic led to a significant decrease in course cancellations, likely the result of offering fewer 
but more accessible overall sections. The College target for AY2020 was a cancellation rate of 
15 percent down from a three-term average of 17- and 18 percent for fall and spring, 
respectively. Cancellation rates decreased to 14 percent in fall 2019 and 15 percent in spring 
2020. The cancellation rate for fall 2020 was ten percent. The return to centers and center-
based classes may pose a challenge for CCV in balancing access to in-person instruction with the 
efficiency gained by formats that pool students from multiple locations through online or 
Zoom-based instruction. As the College moves beyond the pandemic, CCV will need to focus on 
course success rates by format to ensure they are contributing positively to student 
momentum. 

5ǳŀƭ ŀƴŘ ŎƻƴŎǳǊǊŜƴǘ ŜƴǊƻƭƭƳŜƴǘ ƛǎ ŀƴƻǘƘŜǊ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƛƴƛǘƛŀǘƛǾŜǎ ǘƻ ƛƴŎǊŜŀǎŜ ōƻǘƘ ŀŎŎŜǎǎ 
and success of students. Each academic year, the College offers over 100 concurrent enrollment 
ŎƻǳǊǎŜǎ ƛƴ ±ŜǊƳƻƴǘΩǎ ǘŜŎƘƴƛŎŀƭ ŎŜƴǘŜǊǎ ŀƴŘ ƘƛƎƘ ǎŎƘƻƻƭǎΦ Lƴ !¸нлмсΣ ǘƘŜ ǘƻǘŀƭ ƴǳƳōŜǊ ǿŀǎ морΣ 
while the following four years ranged from 114 to 125 annually. The pandemic negatively 
impacted delivery in AY2021, reducing the number of courses to 93. High quality opportunities 
such as these increase access and affordability. In AY2021, dual and concurrent enrollment 
opportunities saved Vermont students and their families over $900,000 in total.  

From fall 2016 through summer 2019, nearly 4,000 students participated in Dual Enrollment at 
CCV, either through concurrent coursework at their high school/technical center or by taking 
courses while still enrolled in secondary education. Fifty-six percent of technical center students 
participating in concurrent enrollment during this period were first-generation college students. 
Furthermore, early engagement demonstrates clear dividends. Data from AY2017 indicate that 
73 percent of technical center students were enrolled in a post-secondary degree program 
within 16 months of high school graduationτevidence of a strong program developed over 
more than a decade of commitment by both CCV and partner secondary institutions and 
facilitated by State legislation through Act 77.  
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In addition to the pathways to CCV created for high school students, the College has invested 
considerable energy in collaborating with four-year colleges across Vermont and New England 
to develop 2+2 transfer pathways that identify for students the specific courses they should 
ǘŀƪŜ ŀǘ //± ŀƴŘ ǇŀǊǘƴŜǊ ǎŎƘƻƻƭǎ ǘƻ ŎƻƳǇƭŜǘŜ ǘƘŜƛǊ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜǎ ŀǎ ŜŦŦƛŎƛŜƴǘƭȅ ŀƴŘ 
affordably as possible. Currently the College has 56 direct admissions 2+2 pathways within the 
VSCS and another 59 pathways with other colleges and universities within Vermont, including 
the University of Vermont (UVM). The College also maintains articulation agreements with 6 
additional baccalaureate institutions, both within and outside Vermont. Of these pathways, 78 
make use of flexible degree programs such as liberal studies, STEM studies, behavioral science, 
design & media studies, information technology, and health science. More structured degrees 
such as accounting, environmental science, early childhood education and business account for 
37 of these pathways. 

Despite the numerous direct admissions pathways that exist within the VSCS, few students are 
enrolled within them; as of March 2021, there are only 19 students in the VSCS direct 
admissions program, and 16 of these students are following a pathway to Castleton University 
(CU), which may be a result of the strong regional relationship between CCV-Rutland and CU 
that predates the direct admissions program. Maintenance of transfer pathways and timely 
publication of updated pathways continues to be a challenge for our partnerships within the 
VSCS, which has experienced major organizational changes over the past five years. In some 
cases, such as with Castleton University (CU), an annual review and update process has been 
implemented but publication of current pathways on the CU website lags. Once CU, Northern 
Vermont University, and Vermont Technical College have completed their consolidation with a 
single set of programs, it will be important for the new institution and CCV to focus on direct 
admissions programs through marketing and administrative efforts to ensure that students are 
fully aware of options that exist within the system.  

//±Ωǎ ǇŀǘƘǿŀȅ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ±ŜǊƳƻƴǘ ό¦±aύ Ƙŀǎ ŘŜǾŜƭƻǇŜŘ ƻǾŜǊ ǘƘe past 
two years to include regular institutional check-ins. This partnership is still in its early stages, yet 
the UVM pathway program attracted over 40 inquiries in the first year. Enthusiasm for transfer 
pathways to UVM is encouraging given the evidence for successful CCV to UVM transfer. A 2019 
study found that between 9-12 percent of UVM transfer students from 2015-2019 had prior 
CCV credits. Of those students, the mean GPA after two semesters was above a 3.0 and 1-year 
retention rates were at or over 75 percent. Furthermore, 70 percent of students who entered 
UVM fall 2015 were able to complete their degree within two years. Articulated 2+2 pathways 
should increase that percentage even further in the future. 

One successful example of transfer within the VSCS is the CCV to Vermont Technical College 
(VTC) nursing bridge. On average, across nearly a decade (fall 2011 to fall 2019), students with 
substantial nursing preparation coursework taken at CCV (students earning the allied health 
preparation certificate or taking all four nursing prerequisite courses) make up over half of 
±¢/Ωǎ ǇǊŀŎǘƛŎŀƭ ƴǳǊǎƛƴƎ όtbύ ǎǘǳŘŜƴǘǎΤ ƛƴ ǎƻƳŜ ȅŜŀǊǎΣ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎ ƳŀƪŜ ǳǇ см ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ 
PN class. Students with supplementary nursing preparation coursework taken at CCV (one, two, 
or three prerequisite courses) constitute on average a third of the PN class. Taken together, the 
CCV-VTC bridge supports educational opportunity for an average of 88 percent of the PN class. 



   

 

 

50 

 

 

A recent study of the success rates of CCV students after transfer to VTC indicated that course 
ǎǳŎŎŜǎǎ ǊŀǘŜǎ ƛƴ ±¢/Ωǎ ǇǊŀŎǘƛŎŀƭ ƴǳǊǎƛƴƎ ŦƛǊǎǘ ǘŜǊƳ ŎƻǊŜ ŎƻǳǊǎŜ όb¦w-1111) were above 90 
percent for both CCV and non-CCV students. The first term average GPA for all populations in 
the study was above 3.0, demonstrating success for CCV students in the VTC nursing program 
comparable to their PN student peers. 

The CCV to VTC nursing bridge also illustrates student patterns of movement within the system 
ǘƘŀǘ ƛƳǇŀŎǘ //±Ωǎ ƻǾŜǊŀƭƭ ǊŜǘŜƴǘƛƻƴ ŀƴŘ ƎǊŀŘǳŀǘƛƻƴ ǊŀǘŜǎΦ ¢ƘǊƻǳƎƘ ƻƴŜ lens, the students using 
this bridge are successful in attaining their desired goal; however, through the narrow lens of 
retention and credential completion at CCV, many of these students would be considered 
unsuccessful for failing to attain a CCV credential. Student success at UVM and VTC provides 
valuable evidence of CCV educational effectiveness in helping students achieve their goals.   

Lƴ ŀƭƛƎƴƳŜƴǘ ǿƛǘƘ ǇǊƛƻǊƛǘƛŜǎ ƛŘŜƴǘƛŦƛŜŘ ƛƴ //±Ωǎ strategic plan, the College has implemented 
several strategies under all four of /ƻƳǇƭŜǘŜ /ƻƭƭŜƎŜ !ƳŜǊƛŎŀΩǎ tƛƭƭŀǊǎ ƻŦ {ǳŎŎŜǎǎ. The meta-
major, as discussed previously, is one of the strategies under the Structure pillar to assure 
success through degree design. Another is the requirement of a first-year seminar to foster 
academic and career goals. The Dimensions of Self and Society course (formerly Dimensions of 
Learning) has been a mainstay of a CCV education for over 35 years. The course became a 

graduation requirement in 2008 but was not consistently taken by students in the first year 
despite evidence that students who took the course early had increased retention rates. Data 
from AY2015 shows that 46 percent of new students who enrolled in Dimensions that fall had 
persisted to the following fall semester, compared to 31 percent of students who did not take 
ǘƘŜ ŎƻǳǊǎŜΦ ¢ƘŜ ǇƘŜƴƻƳŜƴƻƴ ǿŀǎ ǊŜŦŜǊǊŜŘ ǘƻ ǿƛǘƘƛƴ //± ŀǎ ǘƘŜ ά5ƛƳŜƴǎƛƻƴǎ 9ŦŦŜŎǘέ ŀƴŘ 
precipitated a college-wide initiative with coordinators to enroll students in their first year. 
Since that time, data has continued to support increased retention for students who take 
Dimensions in their first semester (see chart X).  

Chart X. Dimensions Retention Data 
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While the College has made progress in its efforts to enroll first-time full-time students in 
Dimensions during their first year, it has not done so among first-time part-time students.  In 
2019, 86 percent of first-time full-time students enrolled in Dimensions during their first year, 
compared to 74 percent in 2015.  However, only 66 percent of first-time part-time students in 
2019 were enrolled in the course during their first year, compared to 68 percent in 2015. The 
College will need to redouble its communication efforts with advisors around the benefits of 
the course to achieve its persistence goals for part-time students.  

¢ƘŜ ǎŜŎƻƴŘ ƻŦ //!Ωǎ ǇƛƭƭŀǊǎ ƻŦ ǎǳŎŎŜǎǎ ƛǎ Momentum. In 2019 curriculum committees began 
providing semester maps modeled on a 15-credit semester for each degree and certificate 
program to increase student awareness about the most effective path for completion of a 
program. Semester maps were made available on the CCV website in April 2020 with the 
release of the AY2021 catalog. In the year that followed (April 1-March 31), these maps were 
viewed over 9000 times.  

In addition to semester maps, course schedules are planned in two-year cycles to ensure 
availability of necessary courses.  However, the part-time status of most CCV students 
complicates their following a uniform pathΦ wŜǘŜƴǘƛƻƴ ŦƻǊ //±Ωǎ ƻǾŜǊǿƘŜƭƳƛƴƎƭȅ ǇŀǊǘ-time 
population lags significantly behind that of full-time students. The three-year average fall-to-fall 
retention rate for new degree-seeking students from 2017-2019 was 36 percent for first-time 
part-time students versus 54 percent for first-time full-time students. The disparity between 
full-time and part-time transfer students in the cohort was slightly less with 36 percent for part-
time and 41 percent retention for full-time transfer students. The use of accelerated and non-
traditional formats is seen as one possible strategy to maintain momentum through focused 
engagement with coursework for those who struggle with family and job commitments as well 
as transportation. However, coordinators of student advising (CSAs) have expressed concern 
over increasing momentuƳ ŦƻǊ //±Ωǎ ƭŀǊƎŜƭȅ ǇŀǊǘ-time population. These concerns have 
underscored the need for further communication on the benefits of credit momentum for 
students.  

At CCV increasing student success also relies on a robust process of outcome assessment and 
continuous improvement. The VSCS PReCIP program reports are produced every five years and 
reviewed by multiple entities including the academic dean, the CCV president, the VSCS chief 
academic officer, and the VSCS Board of Trustees. Feedback on program reviews is provided by 
the above entities as well as third-ǇŀǊǘȅ ǊŜǾƛŜǿŜǊǎ ŜƴƎŀƎŜŘ ōȅ ǘƘŜ ŎƘŀƴŎŜƭƭƻǊΩǎ ƻŦŦƛŎŜΦ Lƴ 
AY2020, the VSCS engaged Dr. Mamta Saxena, director of academic assessment at 
bƻǊǘƘŜŀǎǘŜǊƴ ¦ƴƛǾŜǊǎƛǘȅΣ ŀǎ ǇŀǊǘ ƻŦ ƛǘǎ ŜŦŦƻǊǘǎ ǘƻ ŘŜǾŜƭƻǇ ŀ άtReCIP 2.0έ ǇǊƻŎŜǎǎ ŦƻǊ ǘƘŜ ǎȅǎǘŜƳΦ 
The revised process includes clear guidelines for what should be included in the review. System-
wide PReCIP reports are archived in a VSCS portal repository. Highlights from the reports are 
often shared at Academic Council and among curriculum committees. However, given the 
distributed nature of CCV academic centers and 100 percent part-time faculty, the College also 
began making the PReCIP reports available through the Teach@CCV website. 

//±Ωǎ ǇǊƻƎǊŜǎǎ ƻƴ ǇǊƻƎǊŀƳ ƻǳǘŎƻƳŜ ŀǎǎŜǎǎƳŜƴǘ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ Ƙŀǎ ǎǘŜŀŘƛƭȅ ƛƴŎǊŜŀǎŜŘ ƻǾŜǊ 
the past five years. Curriculum committees designed curricular maps for all programs, 
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demonstrating the relationship between program-level outcomes and learning objectives in 
specific courses to ensure students attain a smooth progression of skills. Currently committees 
create and deploy assessment techniques for program outcomes through common 
assignments/rubrics, standardized tests, certifications, or supervisor evaluations of internships. 
Every curriculum committee has piloted assessment for at least one learning outcome in each 
program. For example, the Business and Math committee has included a common assignment 
in the capstone business course.  Students develop a written strategic plan for starting a new 
business. Each of the thirteen sections of the assignment have been mapped to degree program 
outcomes and, when combined, they evaluate five of the seven business program outcomes. 
The assignment is available to instructors through a module in Canvas Commons with all the 
necessary pages, assignments, rubric, and files. In the AY2021 engagement survey, 73 percent 
of faculty respondents indicated that they consider the results of outcome assessments when 
they plan for teaching their classes. To further increase awareness of program outcome 
assessment, curriculum co-chairs collaborated to create a video Program Outcome Assessment 
101 that was featured in a professional development webinar in June 2020. 

Career exploration and academic and career alignment are both a strategy for success under 
//!Ωǎ Purpose ǇƛƭƭŀǊΣ ŀƴŘ ŀ ǇǊƛƻǊƛǘȅ ǳƴŘŜǊ //±Ωǎ ǎǘǊŀǘŜƎƛŎ ǇƭŀƴΦ Lƴ нлму !ŎŀŘŜƳƛŎ /ƻǳƴŎƛƭ ōŜƎŀƴ 
collaborating on the assessment of a career exploration outcome that was common to all 
programs. The three-tiered approach includes an exploratory assignment in the first semester 
seminar, targeted interviewing and shadowing activities in discipline-specific introductory 
courses, and a completed resume in the capstone course.  

The exploratory assignment was first piloted in the Dimensions course in spring 2019.  Students 
use Focus2, a web-based self-assessment program, to identify potential careers within their 
concentration or major. Once a career has been chosen, the student reflects on how the skills, 
values, and conditions required in the field match their personality and strengths. The 
assignment culminates in the creation of career and educational goals. The assignment was 
promoted through a faculty panel discussion webinar in June 2020 and is available for 
download from Canvas Commons. Although the assignment has been downloaded over 50 
times, it is still unclear how thoroughly it has been implemented into first-years courses. In fall 
2020, 11 out of 40 instructors agreed to use it, but only 5 submitted completed rubrics. In 
spring 2021, only 6 out of 25 faculty said they would include it in their class. Additional work is 
needed to ensure its adoption.  

Introductory courses in degree programs also contain a learning objective related to career 
exploration, often focusing on job shadowing or informational interviewing. To support these 
learning objectives, CCV career services staff maintain MOUs with over 40 organizations around 
Vermont. The agreements range from priority job interviews to offers for internships, job 
shadows, mock interviews, and informational interviews among other student-centered 
services.  

The third tier of the strategy is to provide students with the supports necessary to have a 
professional resume upon graduation. To that end CCV Career Services staff have created a 
resume workshop that is used by work-based learning classes and is open to any student. The 
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workshop was launched in spring 2019 and transitioned to Canvas in fall 2019. Since that time, 
319 students have enrolled in the workshop. Most enrollments come through work-based 
learning classes. However, only 43 of the resumes have progressed through the entire feedback 
process and been approved by career services staff. A pilot project to connect the resume 
workshop to the capstone SEI class was conducted in spring 2020 with only limited success. 
Some SEI faculty expressed concerns that the required resume workshop overwhelmed 
students who were focused on other writing and information literacy components of the class.  

Another direct measure for the shared career outcome consists of supervisor feedback from 
the Professional Field Experience (PFE) course. Even students who request a PFE waiver must 
include current supervisory feedback utilizing the course rubric.  As a result, supervisor 
feedback for those students in the course or waived from it between 2016 and 2020 indicate 
that 98 percent of students are meeting or exceeding expectations regarding ethical conduct, 
legal responsibilities, communication skills, and presentation and professional conduct. Indirect 
assessment measures for the shared career outcome include alumni surveys conducted as part 
of the PReCIP process. In a recent survey of liberal studies graduates from 2015 to 2019, over 
90 percent of respondents felt CCV had provided them with good or excellent preparation for 
continuing their studies while 87 percent said they had good or excellent preparation for their 
current job.  

CCV degree programs also share a common learning outcome that encompasses the VSCS 
graduation standards in writing, information literacy, oral communication, and quantitative 
reasoning. While these standards are identified in the VSCS General Education policy, they are 
systematically assessed at the institutional level. At CCV three of the four standards consist of 
specific activities embedded in general education courses, while the quantitative reasoning 
graduation standard is met through an external assessment. The writing and information 
literacy standards are assessed through the completion of a research paper in the capstone 
course, Seminar in Educational Inquiry, which is required of all students seeking an associate 
degree. Assessment takes place every three years, during which a random sample of 
anonymous papers are reviewed by faculty using a standardized rubric. Results from these 
sessions inform changes to curriculum and faculty development opportunities. For example, a 
recent review identified skill deficiencies in research techniques and writing styles. The Arts, 
Communication, and Humanities committee collaborated with Hartness librarians to enhance 
resources for both students and faculty in the Online Writing Center. Additionally, committee 
members have transformed the common rubric into a format that is Canvas-friendly and easily 
integrated into the Canvas gradebook.  

The oral communication graduation standard is met through successful completion of an oral 
presentation assignment embedded in all communication courses and graded using a 
standardized rubric. Out of the 269 rubrics collected from summer 2018 through fall 2019, over 
80 percent of students scored good or excellent in each of the rubric categories (see Figure X.).  

Figure X. Summary Data from CCV Oral Communication Rubric Summer 2018-Fall 2019 
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Future efforts will focus on ensuring widespread use of the CCV oral communication rubric and 
increasing submission rates of rubric data from faculty. From fall 2018 through spring 2020, 
rubric data was collected for only 14 percent of students enrolled in communication courses. 
The rubric has been created as a Canvas Commons element and the structure within Canvas for 
linking rubrics to outcomes may facilitate this work in the future. In addition, the committee 
plans to collect a sample of student presentation artifacts from fall 2021 through summer 2022 
to assess independently. 

The fourth VSCS graduation standard, quantitative reasoning, is met through a WorkKeys© 
ŀǇǇƭƛŜŘ ƳŀǘƘ ŀǎǎŜǎǎƳŜƴǘ ǘƘŀǘ ƛǎ ŜƳōŜŘŘŜŘ ƛƴ //±Ωǎ Ƴƻǎǘ ǇƻǇǳƭŀǊ ƳŀǘƘ ŎƻǳǊǎŜ ƻǊ ǘŀƪŜƴ 
separately by students choosing alternate math courses. Proficiency rates from fall 2018 to fall 
2019 ranged from a low of 70 percent to a high of 91 percent with an average pass rate of 78 
percent (see Table X). 

Table X QRA Proficiency by student type and course mode: Fall 2018-Fall 2019 

Degree/MAT-1030 Mode   Pass #     No Pass #         Pass %      No Pass %                Total  

Degree w/QRA score  482  135  78%  22%  617  

      OnGround 402  125  76%  24%  527  

      Online  80  10  89%  11%  90  
NonDegree w/QRA score  160  51  76%  24%  211  
      OnGround  108  46  70%  30%  154  

      Online  52  5  91%  9%  57  

Total  642  186  78%  22%  828 

The College has made significant progress in its efforts toward program assessment, including 
the assessment of shared outcomes on career exploration and graduation standards, but it has 
required considerable energy on the part of curriculum committees. The College as well as the 
VSC system will need to consider how best to utilize its infrastructure to adequately enable the 
regular collection and storage of student artifacts, particularly for those measures that use 
common assignments and rubrics. The relatively recent move to Canvas (fall 2019) may allow 
for the development of a more efficient system to address these issues, especially if the College 
is able to make use of Canvas architecture to embed common assignments and rubrics.    
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Ensuring student awareness of program outcomes and effectively communicating consistent 
programmatic information is also an area for improvement. The College has explored using the 
Canvas learning management system to provide a platform for programmatic messaging to 
current students. The creation of program-focused Canvas course shells in which students 
access information, announcements, and resources specific to their desired career field will 
serve to standardize program-related communication and create greater opportunities for 
students to develop relationships with one another based on programmatic affiliation across 
academic centers. This could be particularly powerful for students from small academic centers. 
Additionally, a redesign of the portal system, which is currently in process, will aid the visibility 
of program outcomes. 

Projections 

Action Responsibility Timeline 

Develop greater program affiliation and engagement of 
students through the creation of program-related Canvas 
course shells 

Academic Dean  2021-22 

Concentrate outcome assessment efforts on career 
exploration and the development of the new general 
education program 

Academic Dean  2022-24 

Collaborate with the new VSCS consolidated institution to 
review the direct admissions program, simplify the process, 
and update pathways 

Academic Dean  2023-24 

Integrate additional training and support for coordinators of 
student advising (CSA) on promising initiatives  

Dean of 
Students and 
Strategic 
Initiatives 

2023-24 
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Standard Five: Students 

The Community College of Vermont (CCV) is the second largest institution of higher education 
in Vermont, serving approximately 10,000 students each year. Geography features prominently 
ƛƴ //±Ωǎ ŜƴǊƻƭƭƳŜƴǘΦ !ǎ ǘƘŜ ƻƴƭȅ ƻǇŜƴ-admissions institution in the state, the College offers 
student services and classes at 12 academic centers throughout the state and online.  
!ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ /ƻƭƭŜƎŜ Ƙŀǎ ǿƻǊƪŜŘ ǘƻ ŦƻǊƎŜ ǎǘǊŀǘŜƎƛŎ ǇŀǊǘƴŜǊǎƘƛǇǎ ǿƛǘƘ ±ŜǊƳƻƴǘΩǎ ƘƛƎƘ 
schools, technical centers, community organizations, and employers to meet students where 
ǘƘŜȅ ŀǊŜ ƛƴ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘƛŜǎΣ ŜȄǇŀƴŘƛƴƎ ŀŎŎŜǎǎ ǘƻ //±Ωǎ ǎŜǊǾƛŎŜǎ ŀƴŘ ŜŘǳŎŀǘƛƻƴŀƭ ƻŦŦŜǊƛƴƎǎΦ hƴ 
average, 96 ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ǎǘǳŘŜƴǘǎ ŀǊŜ ǊŜǎƛŘŜƴǘǎ ƻŦ ±ŜǊƳƻƴǘΣ тл ǇŜǊŎŜƴǘ ŀǊŜ ŦŜƳŀƭŜΣ ŀƴŘ рр 
percent are first-generation college-students. In fall 2020, the average age of a CCV student was 
нсΣ ǘƘǊŜŜ ȅŜŀǊǎ ȅƻǳƴƎŜǊ ǘƘŀƴ ƛƴ Ŧŀƭƭ нлмоΦ Wǳǎǘ ƻǾŜǊ ƘŀƭŦ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǳŘŜƴǘǎ ŀǊŜ ŘŜƎǊŜŜ 
seeking, a percentage that has decreased as more students are dually enrolled, nondegree high 
school students. The percentage of students self-identified as members of minority racial or 
ethnic groups has been increasing over time, from 10 percent in fall 2011 to 13 percent in fall 
2020. As the only ŎƻƳƳǳƴƛǘȅ ŎƻƭƭŜƎŜ ƛƴ ŀ ǎǘŀǘŜ ǿƘŜǊŜ фо҈ ƻŦ ǘƘŜ ǇƻǇǳƭŀǘƛƻƴ ƛǎ ǿƘƛǘŜΣ //±Ωǎ 
enrollment reflects its surrounding communities.  

Vermont has the highest poverty rate in New England among young adults 18-34 years old. This 
economic ǊŜŀƭƛǘȅ ƛƴŦƭǳŜƴŎŜǎ //±Ωǎ уу ǇŜǊŎŜƴǘ ǇŀǊǘ-time enrollment. On the 2021 CCSSE, 66 
percent of the survey respondents enrolled part-time reported the reason they are not full-time 
is due to home, family, and job responsibilities. CCV offers the lowest tuition in Vermont, and 
сф ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǳŘŜƴǘǎ ƎǊŀŘǳŀǘŜ ǿƛǘƘ ȊŜǊƻ ŘŜōǘΦ IƻǿŜǾŜǊΣ ŜǾŜƴ ŀǎ ǘƘŜ Ƴƻǎt 
affordable college in the state, students rely on financial aid. In fall 2020, 45 percent of degree-
seeking students received Pell grants.   

CCV is a comprehensive organization, well-positioned to serve its students of all ages and 
backgrounds. The College offers a range of academic degree programs, certificates, credentials, 
and trainings. Additionally, flexible options including multiple course delivery formats, 
apprenticeships, competency-based learning pathways, and prior learning assessment (PLA) 
help students access their education in the manner that best fits with their lives and meets 
their needs. The College provides a range of student services in its academic centers, remotely, 
and online, helping students meet their educational goals. 

Admissions 

Description 

//±Ωǎ admissions process ƛǎ ŎƻƴǎƛǎǘŜƴǘ ǿƛǘƘ ƛǘǎ Ƴƛǎǎƛƻƴ ǘƻ ǎǳǇǇƻǊǘ ŀƴŘ ŎƘŀƭƭŜƴƎŜ άŀƭƭ ǎǘǳŘŜƴǘǎ ƛƴ 
meeting their educational goals through an abiding commitment to access, affordability, and 
ǎǘǳŘŜƴǘ ǎǳŎŎŜǎǎΦέ By design, the admissions process is streamlined and simple, aiming to 
ƻƴōƻŀǊŘ ǎǘǳŘŜƴǘǎ ǿƘƻ Ŏŀƴ ōŜƴŜŦƛǘ ŦǊƻƳ //±Ωǎ ŜŘǳŎŀǘƛƻƴŀƭ ƻŦŦŜǊƛƴƎǎΦ {!¢ ƻǊ !/¢ ǎŎƻǊŜǎ ŀǊŜ ƴƻǘ 
required, nor are essays or letters of reference. There is no application cost, and admissions is 
rolling.  Prospective students can apply at any time during the academic year and have the 
ƻǇǘƛƻƴ ǘƻ ŜƴǊƻƭƭ ŀǘ ƳǳƭǘƛǇƭŜ ŜƴǘǊȅ Ǉƻƛƴǘǎ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǎŜƳŜǎǘŜǊΦ  //±Ωǎ application features 
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prominently on the public website, with links to access the application and contact an advisor 
on nearly every webpage.  

Applicants who inquire at CCV are invited to a New Student Advising Appointment, during 
which they learn about the application process, financial aid, required skills assessments, and 
the College services available to support student success. Once the application is submitted, 
prospective students complete Next Gen Accuplacer skills assessments for reading, writing, and 
math. Applicants may request to waive the required assessments by providing SAT/ACT scores 
or college transcripts. Prospective students then meet with a coordinator of student advising 
(CSA) to participate in a Directed Self Placement (DSP) conversation.  

Initiated in November 2013, DSP engages students in self-reflection about their college 
readiness and provides them with the necessary information to determine the best starting 
point in their academic courses. Students work with an advisor to review their Accuplacer 
assessment scores and explore course expectations. Additionally, students complete the Course 
Selection Survey, assessing their attitudes, behaviors, and commitments that impact academic 
success. After considering these multiple measures, the advisor recommends reading, writing, 
and math courses to the student. DSP, however, empowers students with the agency to 
incorporate information about their own goals and skills with guidance from their advisors to 
make informed choices about their courses. 

In the fall of 2020, CCV began using Slate, a customer relationship management (CRM) tool, to 
administer the full admissions process. Slate increases simplicity for students and staff, uses 
data analysis to improve relationships with prospective students, and supports personalized 
recruitment possibilities. Further, Slate supports automation, provides robust tracking of 
ŀǇǇƭƛŎŀƴǘ ƛƴǘŜǊŀŎǘƛƻƴǎΣ ŀƴŘ ŀƭƭƻǿǎ ǎǘǊŀǘŜƎƛŎ ŀǎǎƛƎƴƳŜƴǘ ƻŦ ǊŜŎǊǳƛǘƳŜƴǘ ǘŀǎƪǎΦ //±Ωǎ ƻǇǘƛƳƛȊŀǘƛƻƴ 
of Slate has allowed the College to streamline administrative tasks, creating efficiencies. The 
College also utilizes Slate to manage the flow and review of Early College applications and 
maintain high school guidance counselor directories.  

Like its neighbors in the northeast, Vermont is on the edge of a demographic cliff and has felt 
the impact of a shrinking high school population. Pre-pandemic, working age Vermonters were 
largely in the workforce, as the state was boasting record unemployment lows. These 
ŘŜƳƻƎǊŀǇƘƛŎ ŦƻǊŎŜǎ ŀǊŜ ǊŜŦƭŜŎǘŜŘ ƛƴ //±Ωǎ ŜƴǊƻƭƭƳŜƴǘ ǘǊŜƴŘǎΦ //±Ωǎ ŜƴǊƻƭƭƳŜƴǘ Ƙŀǎ ŘŜŎƭƛƴŜŘ ǎƛȄ 
percent in three years, from a headcount (duplicated) of 13,449 students in AY2019 to 12,636 
in AY2021. CCV course placements saw a similar trajectory, a 7 percent decline, from 24,929 to 
23,303 in the same three-year time frame. (A course placement is defined as one enrollment in 
one three-credit-hour course.) 

Appraisal 

CCV developed the AY2021 Enrollment Management Plan (EMP), integrating the operational 
goals and strategies for admissions, financial aid, marketing and communications, and 
secondary education initiatives into a cohesive approach. Admissions goals focused largely on 
implementation of the new CRM tool and the continued refinement of admissions processes. 
As described above, Slate creates efficiencies, as evidenced by the increase in staff who 
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reported they have the tools and resources to do their jobs well (89%), a nine-percentage point 
increase from 2018 to 2020. Additionally, this integrated plan challenged the marketing and 
communications team to increase outreach to populations as identified through institutional 
data, create ǎǘǊŀǘŜƎƛŎ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ǘƘŀǘ ŘŜŜǇŜƴ ŜƴƎŀƎŜƳŜƴǘ ŀƴŘ ŎƻƴƴŜŎǘƛƻƴ ǿƛǘƘ //±Ωǎ 
audiences, and adopt a data-ŘǊƛǾŜƴ ŀǇǇǊƻŀŎƘ ǘƻ ƳŀǊƪŜǘƛƴƎΦ bƻǘŀōƭȅΣ //±Ωǎ ŜƴǊƻƭƭƳŜƴǘ ȅƛŜƭŘ ŘƛŘ 
increase seven percentage points from 2018 to 2021, even as applications declined. 

 

CCVΩǎ ŜƴǊƻƭƭƳŜƴǘΣ ŀǎ ƳŜŀǎǳǊŜŘ ōȅ ōƻǘƘ ƘŜŀŘŎƻǳƴǘ ŀƴŘ ŎƻǳǊǎŜ ǇƭŀŎŜƳŜƴǘǎ ό/tǎύΣ Ƙŀǎ ōŜŜƴ 
gradually declining since its enrollment peak in 2010. However, CCV is cautiously optimistic that 
the rate of deceleration is beginning to slow. Further, preliminary numbers show growth for fall 
2021, with enrollment numbers exceeding both fall 2020 and fall 2019. The College attributes 
the flattening of the enrollment trendline to a confluence of both external and internal factors, 
the enacted strategies described throughout this self-study chiefly among them.  

 

The number of high school graduates in the Northeast started to decline in 2010 and is 
projected to decline by an additional 6 percent over the next decade. In Vermont, the number 
of high school graduates is projected to decline even more, by 9 percent over the next decade. 
±ŜǊƳƻƴǘΩǎ ƭƻǿ ŎƻƭƭŜƎŜ ŜƴǊƻƭƭƳŜƴǘ ǊŀǘŜ ŎƻƳǇƻǳƴŘǎ ǘƘŜ ŘŜƳƻƎǊŀǇƘƛŎ ŜŦŦŜŎǘΦ !ŎŎƻǊŘƛƴƎ ǘƻ 
b/I9a{Σ ƛƴ нлмуΣ рр ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ƘƛƎƘ ǎŎƘƻƻƭ ƎǊŀŘǳŀǘŜǎ ŜƴǊƻƭƭŜŘ ƛƴ ŎƻƭƭŜƎŜΣ ƴƛƴŜ 
percentage points lowŜǊ ǘƘŀƴ ǘƘŜ ƴŀǘƛƻƴŀƭ ŀǾŜǊŀƎŜΦ Lƴ ǊŜǎǇƻƴǎŜ ǘƻ ±ŜǊƳƻƴǘΩǎ ƭƻǿ ŘŜƎǊŜŜ 
attainment rate, in 2013, the legislature passed Act 77. This legislation allows high school 
students to enroll in college courses, tuition-free, while still in high school. This funding from 
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the state, coupled with strategic relationship-building with high schools, has resulted in a 
Ǌƻōǳǎǘ ƘƛƎƘ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴ ŀǘ ǘƘŜ /ƻƭƭŜƎŜΦ .ȅ ǎǇǊƛƴƎ нлнмΣ //±Ωǎ Řǳŀƭƭȅ ŜƴǊƻƭƭŜŘ ό59ύ 
and Early College (EC) high school population (1,341 students) had increased 14 percent from 
1,172 students in fall 2018. Data show that CCV DE and EC students are more likely to continue 
on to postsecondary education within sixteen months at a rate consistently higher than the 
state average of 60 percent. 

 

Vermont has established a postsecondary attainment goal to grow the number of working-age 
Vermonters with a credential of value to 70 percent by 2025. To the meet the goal, 65,000 
more Vermont residents must possess a credential in the next six years. In April 2019, CCV 
formed an Adult Student Task Force to identify strategies to recruit and enroll the working-age 
Vermonters eligible to earn a postsecondary credential. The task ŦƻǊŎŜ ŀǎǎŜǎǎŜŘ ǘƘŜ /ƻƭƭŜƎŜΩǎ 
work with adult students, scanned the landscape for best practices, and developed a plan 
outlining an approach to recruit and support adult students in credential attainment. 
Enrollment for adults aged 23 and over stabilized in AY2021 and slightly increased from fall 
2020 to spring 2021. The task force will continue assessing its efforts to attract and retain adult 
students. 

 

Consistent with its mission of access, the College began working in close partnership with the 
Vermont Department of Corrections (DoC) to offer courses to incarcerated Vermonters. Since 
нлмтΣ //±Ωǎ wŜ{Ŝǘ tǊƻƎǊŀƳ Ƙŀǎ ǇǊƻǾƛŘŜŘ мн ƛƴ-person classes serving 100 students at the 
Northern State Correctional Facility. Students also received academic coaching and career 
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preparation advising. The courses were funded by the McClure Foundation and state grants. 
This project allowed CCV and DoC to begin addressing the barriers to offering college classes in 
±ŜǊƳƻƴǘΩǎ ŎƻǊǊŜŎǘƛƻƴŀƭ ŦŀŎƛƭƛǘƛŜǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ǊƻǳǘƛƴŜ ƳƻǾŜƳŜƴǘ ƻŦ ǘƘŜ ŎƻǊǊŜŎǘƛƻƴǎ ǇƻǇǳƭŀǘƛƻn 
ŀƳƻƴƎ ŦŀŎƛƭƛǘƛŜǎΣ ǊŜǎǘǊƛŎǘƛƻƴǎ ƻƴ ƛƴǘŜǊƴŜǘ ŀŎŎŜǎǎΣ ŀƴŘ ǎǇŀŎŜ ƭƛƳƛǘŀǘƛƻƴǎ ŦƻǊ ŎƭŀǎǎǊƻƻƳ ǳǎŜΦ //±Ωǎ 
primary goals were to learn what it would take to overcome these barriers and expand access 
to CCV programs to additional Vermont correctional facilities. In 2020, CCV was designated as a 
Second Chance Pell school by the U.S. Department of Education; however, the pandemic has 
prevented the launch of its new status as a Second Chance college.   

²ƘŜƴ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ 5{t tǊƻŎŜǎǎΣ ǘƘŜ /ƻƭƭŜƎŜΩǎ Ǝƻŀƭ ǿŀǎ ǘƻ ǳǘƛƭƛȊŜ multiple measures, both 
ǉǳŀƴǘƛǘŀǘƛǾŜ ŀƴŘ ǉǳŀƭƛǘŀǘƛǾŜΣ ǘƻ ŀǎǎŜǎǎ ŀ ǎǘǳŘŜƴǘΩǎ ǊŜŀŘƛƴŜǎǎ ǘƻ ǘŀƪŜ ŎƻƭƭŜƎŜ-level math, reading, 
and writing courses. Additionally, DSP engages students in meaningful self-reflection and 
decision making about their education at the outset of their academic journey. Data analyzed in 
нлмр ǎƘƻǿŜŘ ǘƘŀǘ ǘƘŜ 5{t ǇǊƻŎŜǎǎ ŜƴŀŎǘŜŘ ƛƴ нлмо ǿŀǎ ŎŀǳǎƛƴƎ άƴƻ ƘŀǊƳΦέ Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ 
successful course completion rates (earned grade of C- or better) for gateway math and English 
courses were not impacted by DSP. A follow-up analysis in 2020 reinforces the 2015 findings. In 
fall 2019, math courses had a 79 percent successful completion rate, seven percentage points 
higher than in 2013, before DSP. Eighty-two percent of students successfully completed their 
English courses in fall 2019, also a seven percent increase from 2013.  

Student Services and Co-Curricular Activities 

Description 

From orientation through graduation, students have access to personalized services designed 
to help them identify career aspirations, align career and academic plans, and achieve academic 
goals. As the College continues to evolve and address the changing needs of the student 
population, CCV has restructured and identified centralized tools and standardized processes to 
bring consistency to the quality of the student experience. Relationships have always been, and 
continue to be, central to advising and student services, as each student is assigned a financial 
counselor and academic advisor early in their first semester at CCV. 

//±Ωǎ financial aid office exists to ensure cost is not a barrier to CCV students, supporting the 
/ƻƭƭŜƎŜΩǎ Ƴƛǎǎƛƻƴ ƻŦ ŀŎŎŜǎǎΣ ǎǳŎŎŜǎǎΣ ŀƴŘ ŀŦŦƻǊŘŀōƛƭƛǘȅΦ CƛƴŀƴŎƛŀƭ ŀƛŘ ŎƻǳƴǎŜƭƻǊǎ όC!/ǎύ ǎǘǊƛǾŜ ǘƻ 
provide exceptional customer service through effective grant and loan counseling. CCV does 
not auto-package loans. Rather, students work with FACs to determine the amount a student 
needs to cover tuition, fees, books, and other qualified expenses. FACs support students 
through the application process and offer personalized and detailed loan counseling.  
Additionally, FACs conduct outreach to all students who withdraw to provide additional exit 
counseling. 

The College has adequate systems in place to ensure aid is awarded consistently, accurately, 
ŀƴŘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ŦŜŘŜǊŀƭ ŀƴŘ ǎǘŀǘŜ ǊŜƎǳƭŀǘƛƻƴǎΦ //±Ωǎ Financial Aid Policy is readily 
accessible on the public website and in the Student Handbook. Additionally, CCV provides 
access to a tuition calculator and a net price calculator on its tuition and fees webpage. 
Required student financial assistance disclosures are published on the Consumer Information 
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webpage. All CCV financial aid scholarships are awarded in agreement with both the spirit and 
letter of these policies, and the financial aid team distributes aid equitably for the benefit of all 
students. 

Every CCV student works with an assigned coordinator of student advising (CSA). Prior to the 
2019 strategic reorganization described in Standard Three, coordinators of academic services 
advised students. After registration ended and classes were underway, coordinators of 
academic services had to shift gears to focus on course planning and faculty evaluation. The 
CSA role emerged from the staff role redesign, creating a specialized student advising position 
focused wholly on helping students meet their academic goals and by extension, improving 
student outcomes. CSAs are full-ǘƛƳŜΣ ƳŀǎǘŜǊΩǎ ƭŜǾŜƭ ǇǊƻŦŜǎǎƛƻƴŀƭǎΦ /ǳǊǊŜƴǘƭȅΣ //±Ωǎ нп /{!ǎ 
advise an average of 220 degree and non-degree students. CSAs also work in the broader 
community with student-related partners, including high schools, technical centers, agencies, 
and other organizations. 

CCV provides specialized programming for first-generation and low-income students, veteran 
and military connected students, and high school students. These programs recognize the 
unique barriers that require special consideration for these student populations, ensuring more 
equal opportunity for success. CƻǊ ƛƴǎǘŀƴŎŜΣ //±Ωǎ ŦŜŘŜǊŀƭƭȅ ŦǳƴŘŜŘ ¢wLh tǊƻƎǊŀƳ ǎŜǊǾŜǎ ннр 
first-generation and low-ƛƴŎƻƳŜ ǎǘǳŘŜƴǘǎ ƛƴ ŦƛǾŜ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊǎΦ  //±Ωǎ ¢wLh ǎǘǳŘŜƴǘǎ ǊŜŎŜƛǾŜ 
tutoring, academic advising, intensive success coaching, and enhanced career and financial aid 
ŎƻǳƴǎŜƭƛƴƎΦ //±Ωǎ ±ŜǘŜǊŀƴ ŀƴŘ aƛƭƛǘŀǊȅ {ŜǊǾƛŎŜǎ όa/{ύ tǊƻƎǊŀƳ ǎŜǊǾŜǎ ŀǇproximately 200 
students each semester. MCS helps with the administrative processes necessary to receive 
educational benefits, arranges academic support, connects students to career counseling, and 
provides assistive technology to those students who need it. In summer 2021, the College held 
its first induction ceremony for SALUTE, a national honor society for veteran scholars. In spring 
нлнмΣ рн ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ vŜǘŜǊŀƴ ǎǘǳŘŜƴǘǎ ƳŜǘ {![¦¢9Ωǎ оΦл Dt! ǊŜǉǳƛǊŜƳŜƴǘΦ  

!ǎ ŘŜǎŎǊƛōŜŘ ŀōƻǾŜΣ ƘƛƎƘ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎ ǊŜǇǊŜǎŜƴǘ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ǇƻǊǘƛƻƴ ƻŦ //±Ωǎ ǎǘǳŘŜƴǘ 
population. Dually enrolled (DE) and Early College (EC) students have access to the same 
resources as all CCV students. For most high school students, enrolling in CCV classes brings 
high stakes, as success in their CCV coursework likely impacts their high school completion. In 
recognition of the critical nature of the DE and EC student experience, the College automatically 
ŜƴǊƻƭƭǎ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎ ƛƴ //±Ωǎ ƛƴǘŜǊŀŎǘƛǾŜ IƛƎƘ {ŎƘƻƻƭ !ŘǾƛǎƛƴƎ DǳƛŘŜΦ 5ŜŘƛŎŀǘŜŘ ǎǘŀŦŦ 
members monitor and respond to student questions, provide support if needed, and direct 
students to helpful resources. CSAs have access to the Guide so they can see any questions 
their advisees raise. Additionally, CSAs partner with high school guidance counselors to provide 
critical wrap-around services, supporting the success of DE and EC students enrolled at CCV.  

At least one CSA in each region is designated as an accessibility coordinator, providing coaching 
and accessibility services to students with disability-related barriers. CCV has an established 
interactive process for students with disabilities to request academic accommodations. 
Accessibility coordinatƻǊǎ ǇŀǊǘƴŜǊ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ǘƻ ŎƻƴǎƛŘŜǊ ǎǘǳŘŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎΣ ŎƘŀƭƭŜƴƎŜǎΣ 
documentation, course requirements, and the reasonability of requests. This information is the 
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basis of an accommodation plan that students may then share with their faculty. In a typical 
semester, approximately 175 students receive accommodations.  

In spring 2020, CCV launched Aviso, a powerful tool intended to empower advisors, engage 
students, and boost retention. Aviso consolidates and streamlines information systems, 
facilitates student communication and record-keeping, and utilizes CCV data to provide real-
time risk analysis. Aviso is shared across the VSCS and provides a robust alert system, issuing 
automated academic alerts based on data in Canvas Gradebook. Also, faculty can quickly and 
easily issue alerts when there are academic or other concerns impacting students, enabling 
advisors to provide just-in-time supports. In fall 2020, 131 faculty issued 1,001 alerts to flag 
concerns about a student in their class. Thirty-three percent of the issued alerts related to 
attendance, 30 percent to lack of participation, and 23 percent to missing assignments.  
!ŎŀŘŜƳƛŎ /ƻǳƴŎƛƭΩǎ !ŘǾƛǎƛƴƎ ŀƴŘ ¢ŜŀŎƘƛƴƎ 9ȄŎŜƭƭŜƴŎŜ /ƻƳƳƛǘǘŜŜ (ATE) works to identify and 
ǎǳǇǇƻǊǘ //±Ωǎ Ǝƻŀƭǎ ǘƻ ƻǇǘƛƳƛȊŜ ǘƘŜ !Ǿƛǎƻ ǘool. In 2022 ATE will continue work to increase the 
number of faculty submitting Aviso alerts and decrease the average duration of open alerts. 

CCV provides tutoring and academic mentoring to support learning and to help students 
develop into more confident and independent learners. Students can access online learning 
services 24/7 through Tutor.com, and drop-in academic mentoring ƛǎ ŀǾŀƛƭŀōƭŜ ŀǘ //±Ωǎ ǘƘǊŜŜ 
largest academic centers.  In addition, students can request tutoring-by-appointment at centers 
where drop-in services are not available.  Learning support services are promoted on the public 
ǿŜōǎƛǘŜΣ ƛƴ ƴŜǿ ǎǘǳŘŜƴǘ ƻǊƛŜƴǘŀǘƛƻƴΣ ƻƴ ŜǾŜǊȅ ŎƭŀǎǎΩǎ /ŀƴǾŀǎ ǎƛǘŜΣ ŀƴŘ ǘƘǊƻǳƎƘ ŜƳŀƛƭ 
communication with students each semester.  

CCV actively seeks student voice in its most important discussions, providing opportunities to 
participate in College and Vermont State College System (VSCS) governance. Students serving 
as representatives on Academic Council and the VSCS Board of Trustees have full voting rights.  
Further, //±Ωǎ 5ƛǾŜǊǎƛǘȅΣ 9ǉǳƛǘȅΣ ŀƴŘ LƴŎƭǳǎƛƻƴ /ƻƳƳƛǘǘŜŜ ƘƻƭŘǎ five student seats. As discussed 
in Standard Three, the Student Advisory and Leadership Council (SALC) serves as a forum for 
the discussion of student-related issues and initiatives. SALC is open to all students in the 
College, and every effort is made to have representation from all academic centers. 
!ŘŘƛǘƛƻƴŀƭƭȅΣ //±Ωǎ tƘƛ ¢ƘŜǘŀ YŀǇǇŀ ŎƘŀǇǘŜǊ ƻŦŦŜǊǎ ǎǘǳŘŜƴǘǎ ŀŘŘƛǘƛƻƴŀƭ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŜƴƎŀƎŜ 
ǿƛǘƘ ǇŜŜǊǎ ŀƴŘ ŎǳƭǘƛǾŀǘŜ ƭŜŀŘŜǊǎƘƛǇ ǎƪƛƭƭǎΦ //±Ωǎ ŎƘŀǇǘŜǊ of this national honor society maintains 
nearly 270 active members. All CCV student leaders are encouraged to satisfy the requirements 
and apply to earn a CCV leadership credential. To earn the leadership credential, students must 
demonstrate 80 hours of participation in leadership activities and submit a reflective portfolio 
that addresses identified learning outcomes. As of spring 2021, 11 students have earned a 
leadership credential since its 2016implementation.  

The student affairs office oversees reports related to concerning or disruptive behavior, 
harassment, and CCV policy violations. Additionally, the associate dean of students serves as 
ǘƘŜ /ƻƭƭŜƎŜΩǎ ¢ƛǘƭŜ L· /ƻƻǊŘƛƴŀǘƻǊ ŀƴŘ ǘƘŜ !5! /ƻƳǇƭƛŀƴŎŜ hŦŦƛŎŜǊκрлп /ƻƻǊŘƛƴŀǘƻǊΦ  !ƴȅ 
community member may report a concern via the public website. Additionally, a link to the 
reporting forms resides at the top of the faculty portal. Information about how to report a 
concern is also emailed to faculty and students each semester. 
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In 2017, the College formed a College Intervention Team (CIT).  The purpose of the group is to 
identify and coordinate services for students, faculty, or staff exhibiting any troubling 
behaviors, including pronounced mental illness, repeated incidents of substance abuse, and 
serious disruptive conduct. The team seeks to intervene when there are lesser but still troubling 
behaviors to prevent a downward spiral that could result in a self-destructive act or harm to 
others. The team created a CIT Challenging Situation Rubric to serve as a guide when someone 
ŜƴŎƻǳƴǘŜǊǎ ƻǊ ǿƛǘƴŜǎǎŜǎ ŎƘŀƭƭŜƴƎƛƴƎ ōŜƘŀǾƛƻǊΦ ¢ƘŜ ǊǳōǊƛŎ ƛǎ ǇǳōƭƛǎƘŜŘ ƻƴ //±Ωǎ ǎŀŦŜǘȅ ŀƴŘ 
security webpages. The core CIT meets monthly to review any situations in process and to 
assess identified students of concern. In AY2021, the team conducted two threat assessments 
using a protocol that is an ANSI-Approved National Standard and recommended by the  
American Association of State Colleges and Universities, NASPA: Student Affairs Administrators 
in Higher Education, and numerous state task forces on campus safety.  

CCV recognizes that wellness and access to basic needs are critical for students to learn and 
thrive. CCV has a long-ǎǘŀƴŘƛƴƎ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ ¦ƴƛǘŜŘ ²ŀȅΩǎ ²ƻǊƪƛƴƎ .ǊƛŘƎŜǎ ǇǊƻƎǊŀƳ ǘƻ 
provide students free, confidential consultation and referral to community resources. Two CCV 
Working Bridges Coordinators connect students to services addressing food scarcity, housing 
insecurity, transportation, mental health, and other critical life issues students face. To support 
wellness, in spring 2019, CCV began offering students the Campus Well digital magazine, a 
weekly wellness magazine featuring articles on physical and mental health, nutrition, 
relationships, finances, equity, and sexual culture. From spring 2019 through spring 20нмΣ //±Ωǎ 
Campus Well articles accumulated 8,700 views. In 2020, CCV received a grant from The Hope 
Center to administer the Real College Survey. CCV administered the survey to better 
ǳƴŘŜǊǎǘŀƴŘ ǎǘǳŘŜƴǘǎΩ ŀŎŎŜǎǎ ǘƻ ōŀǎƛŎ ƴŜŜŘǎ ŀƴŘ ǳǘƛƭƛȊŀǘƛƻƴ ƻŦ public and College support 
services. Survey invitations were sent by email to 4,401 students and 997 participated, a 23 
percent response rate.  

CCV complies with state and federal notification requirements. CCV maintains a Policies 
webpage, and federal notifications are clearly stated and easily accessible on the Consumer 
Information webpage housed on the public website. The Consumer Information webpage 
ƻǊƎŀƴƛȊŜǎ //±Ωǎ ǇƻƭƛŎƛŜǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ōȅ ŎŀǘŜƎƻǊȅΥ ŀŎŀŘŜƳƛŎ ƛƴŦƻǊƳŀǘƛƻƴΣ ŀŘƳƛǎǎƛƻƴǎΣ 
financial aid, general institutional information, health and safety, and Title IX. Additionally, 
ǇƻƭƛŎŜǎ ǊŜƭŀǘŜŘ ǘƻ ǎǘǳŘŜƴǘǎΩ ǊƛƎƘǘǎ ŀƴŘ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎΣ ǎǘǳŘŜƴǘ ŎƻƴŘǳŎǘΣ ƎǊƛŜǾŀƴŎŜ ǇǊƻŎŜŘǳǊŜǎΣ 
FERPA, financial and other related policies are readily available in the Student Handbook which 
is also accessible on the public website. EŀŎƘ ǎŜƳŜǎǘŜǊ //±Ωǎ {ǘǳŘŜƴǘ !ŦŦŀƛǊǎ hŦŦƛŎŜ ǎŜƴŘǎ ŀ 
message to students, faculty, and staff containing links to the Student Handbook, the Consumer 
Information page, and the Policies webpage.  

Appraisal 

//±Ωǎ Řŀǘŀ ǎƘƻǿ ǘƘŀǘ ƴŜǿ ǎǘǳŘŜƴǘ ƻǊƛŜƴǘŀǘƛƻƴǎ όb{hǎύ Ǉƻǎƛǘƛƻƴ ǎǘǳŘŜƴǘǎ ŦƻǊ ǎǳŎŎŜǎǎ ŀǘ ǘƘŜ 
/ƻƭƭŜƎŜΦ Lƴ Ŧŀƭƭ нлмтΣ рн ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ƴŜǿ ǎǘǳŘŜƴǘǎ ŀǘǘŜƴŘŜŘ ŜƛǘƘŜǊ ŀƴ ƻƴ-ground or online 
orientation. Students who attended the orientation were retained at a rate 11 percentage 
points higher than their peers in the new degree cohort.  Student participation in center NSOs, 
however, steadily declined from peak attendance in 2015 when NSO attendance was highest.  
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In response, in 2019, the College contracted with an instructional designer to revamp the online 
orientation, using Quality Matters to inform design. Effective fall 2020, all new students are 
automatically enrolled in the redesigned online NSO. This self-paced program orients students 
to college preparation, academic success strategies, CCV resources and policies, and student life 
activities. The orientation is extended, allowing students the opportunity to access information 
as needed throughout their first semester. {ƛƴŎŜ ǘƘŜ b{h ŎƻǾŜǊǎ άǘƘŜ ƴǳǘǎ ŀƴŘ ōƻƭǘǎέ ŦƻǊ ƴŜǿ 
students, academic centers provide local orientations focused on building social connections 
and program affinity. In 2020 and 2021, centers collaborated to offer virtual NSOs using Zoom.  
Attendance was so strong that centers will likely continue to offer NSOs in this format. CCV will 
assess the impact of its revamped NSO approach in 2023-24. 

Career learning at CCV is holistic and multifaceted, designed to help students explore careers 
and identify goals. //±Ωǎ career services team provides students and alumni an array of career 
development resources and services, including career exploration, job fairs, resume review, and 
job search preparation. The career services team, comprised of a director and 1.5 FTE career 
coordinators, utilizes technology to serve students across the state.  In AY2020-21, the team 
served 730 students, including assessing resumes using a custom developed rubric for 375 
students. wŜǎŜŀǊŎƘ ƛǎ ŎƭŜŀǊ ǘƘŀǘ άǎǘǳŘŜƴǘǎ ŘƻƴΩǘ Řƻ ƻǇǘƛƻƴŀƭέ ŀƴŘ ŦŜǿ ǎǘǳŘŜƴǘǎ ǇǊƻŀŎǘƛǾŜƭȅ ǎeek 
ŀǎǎƛǎǘŀƴŎŜ ǿƛǘƘ ŎŀǊŜŜǊ ǇƭŀƴƴƛƴƎΦ ¢ƘŜ /ƻƭƭŜƎŜΩǎ ǊŜǎǇƻƴǎŜ ƛǎ ǘƻ ƛƴǘŜƎǊŀǘŜ ŎŀǊŜŜǊ ƭŜŀǊƴƛƴƎ ƛƴǘƻ ǘƘŜ 
student experience. For instance, in fall 2020, a career coordinator was embedded in 14 classes 
and worked with students on career learning assignments such as informational interviews and 
career exploration. Furthermore, Career Services builds capacity for career learning by hosting 
an extensive resource library. As of June 2021, career services developed 18 resources 
developed to help faculty weave career focused activities into curriculum. Faculty have 
downloaded the materials from Canvas Commons nearly 125 times.  

There is more work to be done, however. A range of research stresses the importance of 
enabling new students to engage in activities helping them choose a program of study. On the 
2021 CCSSE survey, the mean scores for survey respondents indicating the College contributed 
to developing clear career goals and learning about career opportunities lagged behind the 
comparison group. In fall 20201, the College 2021 website launched a redesign which organizes 
credentials, certificates, and degrees into broad fields of interest, facilitating exploration of 
opportunities within career fields. In 2022, CCV will begin to focus on increasing the number of 
students who complete academic plans with their advisors. In addition, a new grant supported 
career learning manager will work to create program-aligned events fostering out-of-class 
career learning and networking. 

Following the reorganization, CCV partnered with InsideTrack to help shape the new CSA role. 
//±Ωǎ two-year partnership with InsideTrack included robust group training, individualized 
quality development, and change management consultation. Additionally, in 2020, the College 
invested in certifying five CCV staff as trainers to support the long-term sustainability of the 
/ƻƭƭŜƎŜΩǎ ƴŜǿ ŎƻŀŎƘƛƴƎ ǇǊƻƎǊŀƳΦ  

CSAs find that taking a holistic approach feels appropriate for providing the best student 
support. Almost all participants have expressed appreciation for the coaching method and a 
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desire to incorporate the techniques into their student interactions. When asked how the 
training and support impacted their work, 100 percent of CSA respondents indicated the 
training had either a somewhat positive (56%) or very positive (44%) impact on their work. 
//±Ωǎ ŎŜǊǘƛŦƛŜŘ ŎƻŀŎƘ ǘǊŀƛƴŜǊǎ ŜƴǎǳǊŜ ǘƘŜ /{! ǘŜŀƳ ǿƛƭƭ ƘŀǾŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ Ƴŀƛƴǘŀƛƴ 
momentum of learning. ¢ƘŜ ŎƻŀŎƘ ǘǊŀƛƴƛƴƎ ǘŜŀƳ ǳǎŜŘ LƴǎƛŘŜ¢ǊŀŎƪΩǎ ŜǾŀƭǳŀǘƛǾŜ ŦŜŜŘōŀŎƪ ǘƻ 
develop the 2021-22 CSA Professional Development Plan. 

In 2019, CCV transitioned from eTutoring to Tutor.com to provide 24/7 online tutoring services 
to its students. Tutor.com tutors are trained professionals vetted through a rigorous screening 
process with subject exams, mock tutoring sessions, mentor review, and third-party 
background checks. Tutoring sessions are regularly observed and transcripts are reviewed to 
assess quality of service. Utilization of the service averages at 11 percent of the overall student 
population.  

CCV students who use Tutor.com are more likely to be degree-seeking, female, older, BIPOC or 
international, and have a higher GPA than students who do not use Tutor.com. In fact, for every 
population segment, average GPA is higher among Tutor.com users than non-users. 
Additionally, success rates are notably higher in key courses among Tutor.com users, as 
compared to non-ǳǎŜǊǎΦ CǳǊǘƘŜǊƳƻǊŜΣ //±Ωǎ ¢ǳǘƻǊΦŎƻƳ ǳǎŜǊǎ ǊŜǇƻǊǘ ƘƛƎƘ ǎŀǘƛǎŦŀŎǘƛƻƴ ǿƛǘƘ 
service. In fall 2020, 98 percent indicated they were happy CCV offers the service, and 95 
percent reported Tutor.com is helping them improve their grades.  

¢ƘŜ Řŀǘŀ ƛƴŘƛŎŀǘŜ ǘƘŀǘ ƻƴƭȅ ŦƻǳǊ ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ŀƎŜŘ мт ŀƴŘ ǳƴŘŜǊ ƘƛƎƘ ǎŎƘƻƻƭ ǇƻǇǳƭŀǘƛƻƴ 
utilizes Tutor.com. However, as described above, the College provides this segment intensive 
services to support successful course completion. As discussed in Standard Eight, high school 
students successfully complete their classes at a rate that consistently exceeds the average for 
all CCV courses. For instance, in 2020, 93 percent of high school students successfully 
completed their CCV courses, 17 percentage points higher than the overall successful course 
completion rate for the College.   

Priority nine of the strategic pƭŀƴ ŎƘŀƭƭŜƴƎŜǎ //± ǘƻ ŜƴǎǳǊŜ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǇǊƻŎŜǎǎŜǎ ƳŜŜǘ ǘƘŜ 
ŜǾƻƭǾƛƴƎ ƴŜŜŘǎ ƻŦ ǎǘǳŘŜƴǘǎΦ //±Ωǎ financial aid office (FAO) instituted several procedural 
changes in support of this priority. In AY2019, the FAO simplified the enrollment process by 
eliminating its institutional application, as nearly every data field is collected from the student 
on other forms. This change has reduced the average processing time of financial aid applicants 
by three weeks, awarded nearly twice as many students a Pell Grant by August 1 than in 
previous years, and eliminated more than 3,000 sheets of paper a year. Additionally, in 2019, 
the Satisfactory Academic Progress (SAP) Policy was revised. The deadline for appeal 
applications was removed so that students had a longer window to complete the application, 
including the reflective activity asking students to identify strengths that have supported their 
academic success and to identify habits that students would like to foster. Following the 
removal of the deadline, appeal applications increased to 132 in 2019 and 137 in 2020. In 2023 
FAO will assess completion rates for students who re-enroll after an approved SAP appeal.  
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//±Ωǎ financial aid office has achieved significant results in mitigating debt for students. The 
default rate for the 2016 cohort was 16.2 percent, hovering slightly above the national two-
year public borrow default rate of 15.9 percent. Notably, the percentage of students who 
graduate with debt has decreased from 41 percent in 2016 to 31 percent in 2020. In 2020, only 
но ǇŜǊŎŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ŘŜōǘ ǿŀǎ ŀŎǉǳƛǊŜŘ ŀǘ //±Φ In this same time period, FACs increased 
their focus on providing personalized counseling, and the amount of aid disbursed through 
microgrants increased from $139,112 in FY2016 to $210,797 in FY2020.  CCSSE data illustrates 
student satisfaction with financial aid services has grown, increasing from 83 percent in 2013 to 
90 percent in 2017. The FAO attributes the gains in student satisfaction to the increased focus 
on personalized FA counseling, changes in SAP and FA procedures, and increased distribution of 
microgrants, including Life Gap grants.    

In fall 2020, CCV administered the Real College Survey for the first time. The results confirmed 
ǘƘŜ ŜƴƻǊƳƛǘȅ ƻŦ ǎǘǳŘŜƴǘ ƴŜŜŘΦ ¢ƘŜ Řŀǘŀ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƭƛŦŜΩǎ ǳƴŜȄǇŜŎǘŜŘ ǘǿƛǎǘǎ ς a sick child, an 
empty pantry, a broken-down car ς derail students from their academic progress. According to 
the survey, 61 percent of respondents had experienced some form of basic needs insecurity 
within thirty days of completing the survey. In 2020, the Life Gap grants awarded to recipients 
averaged $270, with 47 percent of the awards supporting student technology needs for taking 
online courses and 35 percent supporting housing, food, childcare, and healthcare needs. 
5ŜǎǇƛǘŜ //±Ωǎ ōŜǎǘ ŜŦŦƻǊǘǎ ǘƻ ŜƴǎǳǊŜ ǎǘǳŘŜƴǘǎ ŀǊŜ ŀǿŀǊŜ ƻŦ ŀǾŀƛƭŀōƭŜ ǎǳǇǇƻǊǘǎΣ рм ǇŜǊŎŜƴǘ ŘƛŘ 
not apply for aid because they did not know how. The data reveals the imperative of raising 
student awareness and connection to available financial supports. In 2021 and 2022, CCV will 
partner with Vermont Foodbank to build a small team of student ambassadors to provide peer-
to-peer advocacy and outreach, to reduce stigma, and to encourage students to access 
available help.  

A small cross-functional team meets annually to review the ways in which the College 
communicates its ethical standards and policies relating to student rights and responsibilities, 
including federal notification requirements. Additionally, the dean of strategic initiatives and 
student affairs and the associate dean of students regularly review policies related to student 
ǎŀŦŜǘȅΣ ǊƛƎƘǘǎΣ ŀƴŘ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎΦ bƻǘŀōƭȅΣ ƛƴ нлмфΣ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŀǇǇǊƻǾŜŘ ŀ ƴŜǿ 
Student Code of Conduct Policy, effectively retiring the previous policy that had addressed 
behavioral issues. Visibility of the reporting forms, clarity provided by the Student Code of 
Conduct Policy, and familiarity with conduct case management have contributed to the gradual 
increase of reports submitted since 2018. 



   

 

 

67 

 

 

 

In 2017, the student affairs office published a guide to support faculty and staff in addressing a 
variety of student issues. A 2021 faculty survey indicates that, overall, faculty are satisfied with 
the level of support provided for student conduct, with only 3% of respondents indicating that 
ǘƘŜȅ ƘŀǾŜ ƴƻǘ ŦƻǳƴŘ //± ǘƻ ōŜ ǊŜǎǇƻƴǎƛǾŜ ǿƘŜƴ ǘƘŜȅΩǾŜ ŀǎƪŜŘ ŦƻǊ ǎǳǇǇƻǊǘ ǿƛǘƘ ǎǘǳŘŜƴǘ 
behavioral issues. On the same survey, 20 percent of faculty indicated they would like training 
on classroom management, indicating professional development on how to manage student 
behavior in the classroom would be appreciated. 

The student affairs office uses a variety of evidence to establish programmatic objectives, 
create plans and assess progress. To ensure the work of the office ŀŘǾŀƴŎŜǎ ǘƘŜ /ƻƭƭŜƎŜΩǎ 
mission and strategic outlook, initiatives are linked to the strategic plan and institutional goals. 
Student programs such as TRIO, Career Services, and Veteran and Military Services are funded 
with grant dollars, requiring the submission of annual outcome assessment reports.  
Additionally, the student affairs team regularly and systematically evaluates the student 
services, tools, and programs for which it has oversight.  

Service/Initiative Calendar and Evidence 

Advising Services 

Biannual review of advising caseload distribution; review of training 
assessments; biannual review of retention/persistence by center; 
review of KPIs, TBD 

Tutor.com 
Monthly review of usage & satisfaction reports; annual review of 
impact on academic achievement 

Learning Centers  
Biannual review of budget, usage, and ROI 

Aviso 
Biannual review of progress toward objectives, faculty use, CSA 
response 

Wellness/CIT 
Quarterly review of Working Bridges reports; biannual review of 
Campus Well engagement; monthly assessment of students of concern 

Conduct Office 
Biannual review of types and volume of reports; annual review of 
related policies and processes 
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In 2019 the student affairs team developed a student affairs program review process. The 
pandemic interrupted the reviews scheduled in 2020 and 2021, and the cyclical process will 
begin in earnest in AY2023. Additionally, in 2022, a new director of student advising will work 
with the dean of strategic initiatives and student affairs, regional directors, and CSA team to 
identify key performance indicators to assess advising services and their impact on student 
outcomes.  

Projections 

Action Responsibility Timeline 

Identify key performance indicators and metrics to assess 
advising services and the impact on student outcomes 

Student Affairs, RDs, 
CSAs 

2022-23 

Explore establishing the ReSET program as a NECHE pilot 
project 

Student Affairs 2022-23 

Create program-aligned events fostering out-of-class 
career learning and networking 

Career Learning 
Manager, CTLs, CSAs 

2022-24 

Assess the impact of the redesigned NSOs Student Affairs 2023-24 

Increase the number of students who complete academic 

plans 

Student Affairs, RDs, 

CSAs 
2023-24 
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Standard Six: Teaching, Learning and Scholarship  

Description 

Throughout its history, CCV has relied on 100 percent part-time faculty to support students in 
meeting their educational goals. In the beginning, by bringing higher education opportunities 
directly into communities across the state, CCV was able to connect a rural population of first-
generation students with talented professionals from the same geographic area. Small 
interactive classes further reinforced those connections. Today, with an assortment of course 
formats available, faculty and students can connect well beyond their local communities. 
However, the CCV experienceτone that emphasizes active learning and collaborationτ
remains largely the same. To maximize interaction among students and faculty, CCV classes are 
capped at 20, and the class size average remains small (14).  

Faculty and Academic Staff 

The Vermont State Colleges System (VSCS) oversees and informs policies and procedures 
related to hiring, qualifications, and employment for all CCV staff and faculty (VSC Personnel 
Policies, Staff Hiring Practices, Faculty Hiring Criteria and Conditions of Employment Policy). CCV 
employees are provided with a contract that states the nature and terms of their appointment. 
New staff and faculty are also assigned required employee trainings by the human resources 
office.  Over the last five years, CCV has employed an average of 712 faculty each year. From 
2017-2020, the number of faculty declined by 17.8 percent, primarily the result of decreased 
enrollment. Through restructuring, retirements and reappointments, the number of academic 
staff also declined 19 percent between 2018 and 2020. 

Lƴ нлмтΣ //±Ωǎ ŦŀŎǳƭǘȅ ǾƻǘŜŘ ƛƴ ŦŀǾƻǊ ƻŦ ǳƴƛƻƴƛȊƛƴƎ ŦƻǊ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ōȅ ǘƘŜ !ƳŜǊƛŎŀƴ 
Federation of Teachers (AFT) and CCV United Faculty (UF). The College entered into its first 
collective bargaining agreement in 2018. The hiring criteria and conditions of employment are 
outlined in policy as well as the CCV UF Agreement, which includes provisions on academic 
freedom, discipline, grievances, working conditions, assignments, and evaluations. The 
agreement also establishes three distinct pay grades based on credit hours taught. In AY2020 
faculty compensation ranged from $1,359 to $1,405 per creditτor $4,077 to $4,215 for a 
standard three-credit course. According to the AAUP annual faculty compensation study 
ǊŜƭŜŀǎŜŘ ŜǾŜǊȅ ǎǇǊƛƴƎΣ ǘƘŜ ŀǾŜǊŀƎŜ ǇŀǊǘ ǘƛƳŜ ŦŀŎǳƭǘȅ ƳŜƳōŜǊΩǎ Ǉŀȅ ŦƻǊ ŀ ǘƘǊŜŜ-credit course at 
associate degree level institutions (without ranks) is $2611. By comparison, //±Ωǎ ŦŀŎǳƭǘȅ 
compensation is 56 to 61 percent higher.  

//± ŦŀŎǳƭǘȅ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ƘƻƭŘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƻǊ ƘƛƎƘŜǊ ƛƴ ǘƘŜ ŦƛŜƭŘǎ ǘƘŜȅ ǘŜŀŎƘΦ .ŜŎŀǳǎŜ 
the College also recognizes the experience and expertise that professionalsτparticularly those 
in emerging fieldsτcan bring to the classroom, faculty without graduate degrees may receive 
approval from the ŀŎŀŘŜƳƛŎ ŘŜŀƴ ǿƘƻ ǊŜǾƛŜǿǎ ŎŀƴŘƛŘŀǘŜǎΩ ŀƭǘŜǊƴŀǘƛǾŜ ŎǊŜŘŜƴǘƛŀƭǎ ŀƴŘκƻr 
ǇǊƻŦŜǎǎƛƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜǎΦ Lƴ !¸ нлнлΣ фн ǇŜǊŎŜƴǘ ƻŦ //± ŦŀŎǳƭǘȅ ƘŜƭŘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƻǊ 
higher. In addition, the majority of faculty have institutional longevity. In fall 2019, 78 percent 
of CCV faculty had five or more years of experience teaching at the College, and more than a 
quarter of faculty (29%) had taught at CCV for 15 or more years. 
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New faculty must complete Great Beginnings: An Orientation to Teaching and Learning. Among 
ƻǘƘŜǊ ǘƘƛƴƎǎΣ //±Ωǎ ƭƻƴƎ-standing orientation introduces faculty to its Principles of Good 
¢ŜŀŎƘƛƴƎ ŀƴŘ [ŜŀǊƴƛƴƎΣ ǿƘƛŎƘ ŀǊŜ ŘǊŀǿƴ ŦǊƻƳ /ƘƛŎƪŜǊƛƴƎ ŀƴŘ DŀƳǎƻƴΩǎ Seven Principles for 
Good Practice in Undergraduate Education and provide the framework by which all faculty are 
evaluated. Other critical information is avŀƛƭŀōƭŜ ǘƘǊƻǳƎƘ //±Ωǎ ǇƻǊǘŀƭ ǿƘŜǊŜ ŦŀŎǳƭǘȅ ŀŎŎŜǎǎ 
policies and procedures, build their course description/syllabus, order textbooks, access their 
Canvas courses, complete their evaluations of students, view course feedback, and link to 
Teach@CCV, an interactive community and resource site that includes information on potential 
curriculum changes, professional development opportunities, guidelines for handling student 
concerns, and much more. According to the 2021 Faculty Survey of College and Academic 
Center Services (Faculty Survey), 94 percent of faculty reported that they understood their 
contractual obligations upon hire. 

CCVΩǎ Academic Freedom Policy supports the free exchange of ideas in the classroom and a 
respectful environment for all. To that end, the College expects faculty to uphold norms of civil 
discourse and standards of scholarly integrity. The policy further states that in oral or written 
statements made outside the scope of their employment, faculty have the same rights to 
freedom of expression as other citizens, but they may not claim to represent CCV or the VSCS 
without clear authorization to do so. To ensure curricular consistency across academic centers, 
the College has defined standard learning objectives for every course, and in some casesτsuch 
as capstone coursesτhas identified standard assessments to evaluate learning at the 
programmatic level. Faculty agree to teach the objectives of the course and to abide by all 
policy and procedures, but are free to determine the specific approach, methods, and content, 
including texts and other resource materials, to do so. With the exception of course 
descriptions and syllabi, considered by CCV to be in the public domain, course materials are 
assumed to be the intellectual property of the faculty members who developed them. VSCS 
policy outlines faculty rights and responsibilities under copyright law. 

For a 30-day period every January and July, the College opens its Teaching Availability form so 
faculty can indicate their preferences for fall and spring/summer course assignments. In 
addition to identifying specific courses, time/location, and format, faculty may include updated 
information on their professional experience, trainings, and credentials. Faculty are assigned 
courses by semester based on the criteria established in the CCV UF Agreement including 
qualifications, teaching experience, work performance, availability, seniority, and diversity 
considerations. Faculty in the bargaining unit with more than 60 credit hours are guaranteed at 
least one course offer each spring and fall semester. CCV staff may also submit a teaching 
availability form for consideration of an assignment; however, before offering any course 
assignment to a staff member, coordinators of teaching and learning (CTLs) must obtain 
ŀǇǇǊƻǾŀƭ ŦǊƻƳ ǘƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜ ǇŜǊ policy. In fall 2020, 53 staff members were 
approved to teach a course, which represented 4 percent of the sections offered.  

To be considered for an online or synchronous course assignment, faculty are required to 
complete Introduction to Online Teaching (IOT), a six-week asynchronous class taught by 
experienced online faculty. The training introduces theories of online learning and effective 
methods for instruction. Faculty learn how to design courses that deepen student learning and 
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engagement while building a collaborative online community. Since 2004, 813 faculty have 
successfully completed IOT. Of that total, 213 faculty have completed it since May of 2020 
when, in response to the pandemic, the College greatly increased both its online course 
offerings and its trainings. In 2020 and 2021 CCV also designed and offered trainings for faculty 
teaching synchronous courses, which are offered through a combination of online and regularly 
scheduled Zoom sessions. 

In addition to teaching, CCV faculty serve on a variety of governance, advising, diversity, and 
curriculum committees, including a Faculty Advisory Committee on Technology (FACT) with 
representation from across academic centers. In AY2021 the College also developed a Diversity, 
Equity, and Inclusion (DEI) Task Force that has since become a standing committee. The DEI 
committee has a faculty co-chair and includes students, faculty, and staff as members. The 
College invests considerable funds on an annual basis to support its committee work, providing 
stipends to faculty and staff chairs as well as all student and faculty members. For AY2022 a 
total of $105,000 was budgeted for this purpose. The College also budgets an additional 
$15,000 a year to support faculty webinars, trainings, and other events developed and 
facilitated by committees. 

!ŎŀŘŜƳƛŎ /ƻǳƴŎƛƭ ό!/ύ ƛǎ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƎƻǾŜǊƴƛƴƎ ōƻŘȅ ŎƘŀǊƎŜŘ ǿƛǘƘ ŜƴǎǳǊƛƴƎ ǘƘŜ ǉǳŀƭƛǘȅ ŀƴŘ 
effectiveness of its academic programs. Under the umbrella of AC, five curriculum committees 
develop, revise, and evaluate programs to ensure their effectiveness in achieving desired 
student learning outcomes. The Advising and Teaching Excellence (ATE) committee promotes 
advising and teaching practices within advising and classroom contexts that improve student 
outcomes. These six academic committees are led by faculty and staff co-chairs and are 
comprised of faculty and staff members. In AY2022, 21 staff and 34 faculty serve on one of 
these committees. For more than a decade, the College has included faculty as co-chairs and 
members of its academic committees; however, the selection of faculty members is now 
determined by the union, which organizes an election when an open committee position is 
contested. Additionally, the union agreement codifies faculty-majority representation on 
academic committees.  

Academic committee co-chairs also serve on Academic Council, which is chaired by the dean of 
academic affairs and includes, among others, a student representative, the dean of student 
affairs and strategic initiatives, the director of online teaching and learning, and a faculty 
representative on policy matters. Council members approve changes to curriculum, including 
the development of new programs; oversee the integrity of programs and the degree-granting 
ǇǊƻŎŜǎǎΤ ŀƴŘ ǊŜŎƻƳƳŜƴŘ ŀŎŀŘŜƳƛŎ ǇƻƭƛŎƛŜǎ ǘƻ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ όt/ύ ŦƻǊ ŀǇǇǊƻǾŀƭΦ The 
president is empowered to approve all College policies in consultation with PC and in 
accordance with the CCV Policy on Policy. Final approval of all curricular changes resides with 
the dean of academic affairs per the CCV Curriculum Development Policy.  

 

For more than 20 years, the Hartness Library has served the students, faculty, and staff of CCV 
and Vermont Technical College (VTC). Library resources include a robust website and an 
extensive physical and online collection that includes over 42,000 volumes, over 200,000 
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eBooks, and over 100 ǊŜǎŜŀǊŎƘ ŘŀǘŀōŀǎŜǎΦ Cǳƭƭȅ фл ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ƭƛōǊŀǊȅΩǎ ƛƴŦƻǊƳŀǘƛƻƴ ǎƻǳǊŎŜǎ 
are available to students wherever they have access to the internet. The website includes easy 
to use single search functions, interactive tutorials, research guidance, and subject specific 
resources for students and faculty. CCV librarians serve as academic program liaisons to assist 
faculty with their needs. In 2006 the Library developed the Embedded Librarian program, which 
allows faculty to request the embedding of a librarian in an online discussion forum of their 
courses. Through this program, CCV librarians provide course specific assistance to students 
seeking help with research projects. To manage demand for this popular program, the Hartness 
Library also created resource guides that can be integrated into every Canvas course shell. This 
has helped librarians focus their most intensive support on research-based courses. In 2020, 
four CCV librarians were embedded in 55 classes and, with support from their VTC colleagues, 
answered 2,349 questions. Librarians also provide real-time help through email and live chat, 
which is available 40+ hours per week during the semester. In the 2021 Faculty Survey, 93 
percent of respondents reported that they were able to access Hartness Library materials and 
assistance when needed. 

 As described in Standard Three, the Board of Trustees endorsed a plan in 2021 to combine the 
VSCS residential colleges into a single entity and to retain CCV as a singly accredited institution. 
Under the leadership of a new system chancellor, cross-institution working groups and leaders 
are enacting a Transformation Plan. As part of its goals, the VSCS has begun work to create a 
single virtual library services program that will more effectively and efficiently serve students, 
faculty, and staff across the entire system. A new director of VSCS Libraries was hired in July 
2021, and a VSCS libraries transformation sub-team was created in summer 2021 to support the 
next steps in the transformation process.  

//±Ωǎ ŦŀŎǳƭǘȅ Řevelopment program emphasizes effective teaching, including topics related to 
instructional design, academic technology, student engagement, critical skill building, and 
assessment and evaluation. The College provides faculty and staff with opportunities to create 
active, reflective, and responsive learning environments, as described in the Faculty 
Development and Staff Professional Development policies. In the last two years, CCV has 
shifted away from in-person development and training events that require some degree of 
travel in favor of short virtual offerings. Overall between March and December 2020, 47 
webinars were offered and recorded with a total of 1313 participants. Many of these events 
were led by CCV faculty and academic staff.  From March 2020 to May 2021, 46 faculty were 
involved in developing and presenting 57 different webinars. Most webinars are recorded and 
available online for later viewing at Teach@CCV. CCV also makes it possible for faculty to attend 
ŀ ŎƻƭƭŜŀƎǳŜΩǎ course for the purpose of personal and professional development.  

The College provides funding to support faculty attendance at regional or national conferences, 
workshops, and courses. As detailed in the CCV UF Agreement, the College sets aside $120 per 
bargaining unit faculty for this purpose. Individual faculty members may apply for funding to 
reimburse travel or other expenses relevant to professional development, including attendance 
at conferences, tuition for courses or workshops, and other events that enhance their ability to 
support student success, construct engaging course content, and strengthen the overall 
learning experience for students. Faculty apply for the funds directly to the dean of academic 
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affairs, who shares a detailed monthly spreadsheet of requests, approvals, and denials with 
Academic Council. The College also recognizes teaching excellence among its faculty on an 
annual basis when it solicits nominations each spring from students, faculty, and staff. Most 
nominations (95-98%) are submitted by students. In 2020, the College received 125 
nominations representing over 75 different faculty. Each year Academic Council selects one to 
three final recipients who are featured in CCV Now and receive a $250 honorarium. In addition, 
the dean of academic affairs sends a letter of recognition to any faculty who has been 
nominated for the award. 

CCV utilizes a broad range of evaluative tools to improve teaching and instructional 
effectiveness. In addition to the resources and trainings described above, the College utilizes a 
process that integrates course feedback from students and classroom observation by CTLs. 
Faculty are encouraged to write a self-reflection along with professional development goals and 
may also respond to their evaluation with written comments. In 2018 policy changes made in 
connection with the first CCV UF Agreement further outlined expectations for faculty 
evaluation. New faculty are observed and evaluated in their first year in the course(s) they 
teach, and bargaining unit faculty are evaluated every four years. Faculty are evaluated on the 
Principles of Good Teaching and Learning as well as expectations related to professionalism and 
the academic and administrative responsibilities outlined in the workload article of the CCV UF 
Agreement.  

New academic staff are evaluated within six months of hire and on a regular basis thereafter by 
their direct supervisor. Staff are evaluated on 14 performance criteria including work quality, 
organization and planning, analysis and judgment, communication, interpersonal skills, 
adaptability, teamwork, and adaptability. As part of the evaluative process, staff submit a self-
evaluation and work with their supervisor to develop goals that will support their own 
professional development and the overall mission of the College.  

Teaching and Learning 

CCV is responsive to the changing needs of Vermonters and the communities where they 
reside. The College maintains an extensive course catalog. The process for developing, 
submitting, evaluating, and adopting new courses involves input from faculty, staff, curriculum 
committees, Academic Council, VSCS partners, and other members of the CCV community. New 
courses on current topƛŎǎ Ƴŀȅ ōŜ ŀǇǇǊƻǾŜŘ ŀǎ άǎǇŜŎƛŀƭ ǘƻǇƛŎǎέ ōȅ ǘƘŜ ŘŜŀƴ ƻŦ ŀŎŀŘŜƳƛŎ ŀŦŦŀƛǊǎΦ  
If the special topics course proves to be a valuable addition to a program and curriculum, it can 
be approved by Academic Council as a part of its annual review and curriculum change process.  

CCV prioritizes the continuous improvement of its programs. As discussed in Standards Four 
and Eight, the VSCS requires a periodic review of all degree programs, cycling through 
curriculum areas each year. Curriculum committees also facilitate regular program outcome 
assessment work to inform curricular and program effectiveness. The work of curriculum 
committees includes the annual review and development of course descriptions and learning 
objectives so that course content is current and consistent across the College. Librarians liaise 
with curriculum committees to ensure that library resources and services are developed to 
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support student learning needs. Program curriculum is informed by regular program outcome 
assessment and an advisory board of professionals by discipline across the state. Advisory 
boards meet annually with committees to provide feedback on curriculum and programs and 
discuss current trends in specific industries and employer needs. 

CCV utilizes student feedback to enhance the overall quality of teaching and learning. To collect 
feedback, the College solicits end of semester course evaluations from students through 
Explorance Blue, an online platform adopted by the VSCS in 2015. Students are asked to 
provide feedback on the extent to which their instructors provided clear expectations, were 
knowledgeable and enthusiastic about the subject, created diverse and challenging 
assignments, provided timely and relevant feedback, encouraged meaningful interaction 
between students, and used classroom technology and texts in an effective manner. Faculty can 
include additional questions to help them assess their own efforts to experiment with and 
improve instruction. In fall 2019, 29 percent of students completed an end-of-semester course 
evaluation. The evaluations are compiled and shared with faculty after the semester has ended 
and grades have been submitted. Feedback data includes a comparison to other sections of the 
same course and within the broader discipline. This provides faculty with additional information 
by which to assess their own effectiveness. In the 2021 Faculty Survey, 78 percent of faculty 
reported that they are encouraged to collect information about their effectiveness and make 
changes as a result. 

The College has a long history of providing online learning and has leveraged that expertise in 
developing other innovative modalities. Throughout AY2021 CCV expanded its course delivery 
options to better meet the preferences and needs of students. In recent years more than a 
third of CCV course sections have been offered online. In fall of 2019, 36 percent of classes 
were offered online, and 47 percent of total enrollment came from those courses. Since March 
2020 the majority of course offerings have been offered online. To ensure that students have 
other options to support their needs, four additional modalities were offered in fall 2020 and 
spring 2021, including accelerated (4%), synchronous (7-10%), hybrid (3-5%), and flex (1-2%).  

The College has also been proactive in helping faculty learn and experiment with high impact 
teaching practices, especially the use of academic technology. In 2019 the College shifted its 
oversight of developmental English and math coursework from a stand-alone group to the 
relevant curricular committees and created the Advising and Teaching Excellence committee 
(ATE), one of the six academic committees within the framework of Academic Council. The ATE 
committee focuses on identifying and advancing evidence-based practices linked to improved 
student outcomes, such as successful course completion, persistence to credential, and positive 
ǇǊƻƎǊŀƳ ƻǳǘŎƻƳŜǎΦ ¢ƘŜ ŎƻƳƳƛǘǘŜŜ ǎŜǊǾŜǎ ŀǎ ǘƘŜ ōǊƛŘƎŜ ŦƻǊ //±Ωǎ ǎǳǇǇƻǊǘ ǎŜǊǾƛŎŜǎΣ ŎǳǊǊƛŎǳƭǳƳΣ 
and instructional practices as they relate to student achievement and completion.  For example, 
in AY2021 the ATE committee held monthly community building forums for staff and faculty on 
the use of Aviso, a tool to facilitate efficient communication between faculty, students, and 
advisors. Used throughout the VSCS, Aviso allows faculty to issue academic alerts, record 
classroom attendance, access student information, and communicate with student advisors. On 
the 2021 Faculty Survey, 86 percent of faculty respondents indicated they know how to use 
Aviso to share their concerns.  
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CCV is not a research institution; however, the College encourages faculty in their scholarly and 
creative pursuits and provides financial support through its faculty professional development 
fund. In AY2021, for example, faculty were awarded funds for graduate coursework in applied 
mythology, museum studies, and environmental public health. Other faculty were awarded 
funds to become certified in instructional design. Some faculty use the funds to attend and/or 
present at professional conferences and symposia. Faculty and students also have opportunities 
to share their work and accomplishments through academic center blogs, CCV Now, and 
collaborations with other institutions. For example, CCV has partnered with the UVM Center for 
Research on Vermont to support and showcase student journalism. Faculty can update CTLs on 
their achievements through the teaching availability form, which is used in the course 
assignment process, and can share their teaching philosophy and experiences with prospective 
students through the syllabus template, a tool that was recently revised for this purpose. When 
CCV faculty or scholars from other institutions want to do research that involves CCV students, 
faculty, or staff, the College has a policy and guidelines for requesting approval from Academic 
/ƻǳƴŎƛƭΣ ǿƘƛŎƘ ǎŜǊǾŜǎ ŀǎ //±Ωǎ Lƴǎǘƛǘǳǘƛƻƴŀƭ wŜǾƛŜǿ .ƻŀǊŘΦ ¢ƘŜ ǇǊƻŎŜǎǎ ǊŜǉǳƛǊŜǎ ŀŘǾŀƴŎŜ 
approval, written consent, and ethical research protocols.  

Appraisal 

In its strategic pƭŀƴΣ ǘƘŜ /ƻƭƭŜƎŜ Ƙŀǎ ƛŘŜƴǘƛŦƛŜŘ ŀ ǇǊƛƻǊƛǘȅ ǘƻ άǊŜŎǊǳƛǘΣ ƘƛǊŜ ŀƴŘ ǊŜǘŀƛƴ ŘƛǾŜǊǎŜ ŀƴŘ 
ŜȄŎŜǇǘƛƻƴŀƭ ǎǘŀŦŦ ŀƴŘ ŦŀŎǳƭǘȅΦέ //± ǎƛƎƴŜŘ ƻƴ ǘƻ ǘƘŜ ±ŜǊƳƻƴǘ Equal Pay compact which 
reaffirms its commitment to a diverse workforce and closing the gender wage gap. While there 
is still much work to be done, the College has made gains in recruiting staff applicants, 
interviewees, and new hires from underrepresented groups. Between 2018 and 2020, as 
outlined in Standard Seven, the percentage of new staff hires from racially and ethnically 
ŘƛǾŜǊǎŜ ƎǊƻǳǇǎ ŜȄŎŜŜŘŜŘ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ±ŜǊƳƻƴǘΩǎ ƳƛƴƻǊƛǘȅ ǇƻǇǳƭŀǘƛƻƴΦ  

¢ƘŜ /ƻƭƭŜƎŜΩǎ ǇǊƛƻǊƛǘƛŜǎ ǊŜƭŀǘŜŘ ǘƻ ŘƛǾŜǊǎƛǘȅ ŀǊŜ ŜǎǇŜŎƛŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ŀǎ ǘƘŜ //± ǎǘǳŘŜƴǘ ōƻŘȅ 
still reflects greater racial diversity than its faculty and staff. In fall 2020, 12.7 percent of CCV 
students were BIPOC (Black, Indigenous, People of Color) while only 4 percent of faculty and 
staff identified as such. However, the information on employees was largely incomplete. Until 
5ŜŎŜƳōŜǊ нлнлΣ ǘƘŜǊŜ ǿŀǎƴΩǘ ŀ way for employees to self-report information on their race and 
ethnicity in Ultipro, the VSCS online payroll and benefits administration platform, or a way for 
the College to view that information. In March 2021 all employees were encouraged to review 
and update their self-reported diversity information and sent directions for doing so.  

¢ƻ ŦǳǊǘƘŜǊ ǎǳǇǇƻǊǘ ǘƘŜ /ƻƭƭŜƎŜΩǎ diversity goals, President Judy announced the creation of the 
Diversity, Equity, and Inclusion (DEI) Task Force in 2020 and charged members to collaborate 
with other committees to identify equity initiatives within the College. Academic Council and its 
committees implemented changes to strengthen curriculum, worked with the VSCS general 
education group to develop a new system-wide framework that integrates DEI learning 
outcomes, and presented faculty development opportunities on discussing race in the 
ŎƭŀǎǎǊƻƻƳΣ ŘŜŎƻƭƻƴƛȊƛƴƎ ǎȅƭƭŀōƛΣ ŀƴŘ ƛƴŎƻǊǇƻǊŀǘƛƴƎ ǊŀŎƛŀƭ Ŝǉǳƛǘȅ ŀǎǎƛƎƴƳŜƴǘǎ ƛƴ //±Ωǎ ŦƛǊǎǘ year 
seminar. The Hartness Library Book Club ran a racial justice series throughout the year for 
ŦŀŎǳƭǘȅΣ ǎǘǳŘŜƴǘǎΣ ŀƴŘ ǎǘŀŦŦΦ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ƛƳǇƭŜƳŜƴǘŜŘ ŀ ŘƛǾŜǊǎƛǘȅΣ ŜǉǳƛǘȅΣ ŀƴŘ ƛƴŎƭǳǎƛƻƴ 
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review process for all policies and approved the creation of a new senior leadership position to 
oversee human reǎƻǳǊŎŜǎ ŀƴŘ ǎŜǊǾŜ ŀǎ //±Ωǎ ŎƘƛŜŦ ŘƛǾŜǊǎƛǘȅ ƻŦŦƛŎŜǊΦ The executive director for 
human resources and diversity, equity, and inclusion was hired in October 2021. 

The restructuring of the academic coordinator role has allowed for greater focus on faculty and 
student support, and there is some early evidence that these changes have had a positive 
impact. For example, in the 2020 Employee Engagement Survey, there was a significant 
ƛƴŎǊŜŀǎŜ ƛƴ ŀǊŜŀǎ ǊŜŦƭŜŎǘƛƴƎ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƛƴǾŜǎǘƳŜƴǘ ƛƴ ǎȅǎǘŜƳŀǘƛŎ ŀƴŘ ǎǘǊǳŎǘǳǊŀƭ change over 
the past two years, including a six percentage point increase in staff reporting that work 
ŜȄǇŜŎǘŀǘƛƻƴǎ ŀǊŜ άǊŜŀǎƻƴŀōƭŜέ ŀƴŘ ŀ ƴƛƴŜ ǇŜǊŎŜƴǘŀƎŜ Ǉƻƛƴǘ ƛƴŎǊŜŀǎŜ ƛƴ ǎǘŀŦŦ ǊŜǇƻǊǘƛƴƎ ǘƘŀǘ ǘƘŜȅ 
ƘŀǾŜ ǘƘŜ άǊƛƎƘǘ ǘƻƻƭǎ ŀƴŘ ǊŜǎƻǳǊŎŜǎέ ǘƻ Řƻ ǘƘŜ ƧƻōΦ CŀŎǳƭty feedback is less definitive. In the 
2021 Faculty Survey, 84 percent of faculty respondents indicated that they have a positive, 
respectful working relationship with their coordinator as compared to 85 percent in the 2019 
survey. Also, fewer faculty in the more recent survey (81%) reported that their concerns were 
heard and addressed by their coordinator or another staff member than in 2019 (85%). When 
asked specifically about the level of support they experience as a result of the reorganization, 
23 percent of faculty reported greater support and 13 percent reported less support. Most 
respondents (43%) reported no change. 

An important goal of the College reorganization was to increase the capacity of CTLs to conduct 
a timely and thoughtful evaluation of faculty. Faculty are formally evaluated once during their 
first four years as bargaining unit members and once every four years thereafter. Faculty enter 
the bargaining unit whenever they meet the conditions outlined in the CCV UF Agreement. In 
addition, some faculty teach intermittently. As a result, it can be challenging in any given 
semester to track where individual faculty are in the timeline. To simplify the process, the 
College has framed expectations for the total number of evaluations completed. CTLs are 
expected to complete 140 evaluations per year or 560 evaluations per four-year period. This 
breaks down annually to 10 evaluations per CTL.  

As illustrated in Table X, the College has steadily increased the number of evaluations 
completed after the fall 2019 reorganization. Spring 2020 evaluations were lower, but that can 
largely be attributed to the impact of the COVID-19 pandemic and the necessity for all CTLs to 
increase their support of faculty in transitioning to an online environment.  

Table X. Evaluations completed by semester from Fall 2018-Summer 2021 

Semester Completed Evaluations 

Fall 2018 35 

Spring 2019 19 

Summer 2019 8 

Total Period Fall 2018-Summer 2019                    62 
Fall 2019 63 

Spring 2020 5 

Summer 2020 29 

Total Period Fall 2019-Summer 2020                    97 

Fall 2020 54 
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Spring 2021 64 

Summer 2021 27 
         Total Period Fall 2020-Summer 2021                                                                                                                 

145 

Although steady progress has been made, the College will need to increase its efforts in 
AY2022. In fall 2021, there were 339 bargaining unit faculty teaching, 63 percent of whom had 
an evaluation that was completed in 2018 or after. The remaining 124 faculty (37%) must be 
evaluated by summer 2022 to meet the expectations outlined in policy. To support these 
ŜŦŦƻǊǘǎΣ ǘƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜ ƳƻƴƛǘƻǊǎ ǘƘŜ Ǉrocess on a semester basis and works directly 
with CTLs to track their progress. The College has also offered three CTL trainings on evaluation 
between fall 2019 and spring 2021. Going forward, it will be important, as outlined in Standard 
Three, to create a detailed training and development plan for CTLs that continues to address 
the critical responsibilities of this role. 

Cultivating teaching and learning excellence is a strategic priority for CCV that is achieved in 
part through a strong faculty professional development program. Given the challenges of 
supporting part-time faculty distributed throughout the state, the College has often utilized 
technology. Since 2001 the College has delivered its mandatory faculty orientation, Great 
Beginnings, both on-ground and online. Almost a decade ago, the College developed Friday 
Mornings at CCV, a program of weekly development and training webinars for staff and faculty. 
Over time, the College recognized that there were too many offerings to be constrained to once 
a week and broadened its approach.  

Lƴ ǎǇǊƛƴƎ нлнл ǿƘŜƴ //±Ωǎ ƻƴ-ground classes shifted to online in the middle of the semester, 
the College immediately developed technology resources, such as webinars for faculty to 
interact with and learn from each other, created a Canvas support task force made up of faculty 
and academic staff, and set up a series of drop-in Zoom and Canvas clinics. The College offered 
its first online course in 1996, and five years later began providing all faculty with an online 
course shell and training. Since 2018 CCV faculty have included essential materials, including 
their gradebook, in the learning management system for each course being taught in any 
format. Even before the pandemic, CCV faculty were among the strongest users of academic 
technology within the system. In fall 2019, in courses with 5 or more students enrolled, 87% of 
CCV faculty used the gradebook in Canvas compared to 61% of VSCS faculty. In the 2021 Faculty 
Survey, 55 percent of respondents reported that they attended a CCV webinar or drop-in 
session on technology in the past year. When asked to identify the technologies they use in 
their teaching, less than 1 percent of respondents reported that they do not use any 
technologies at all.  

In a 2020 Canvas Student Survey, 90 percent of CCV student respondents agreed that the 
majority of their courses were well-organized with a clear sequence of assignments. To support 
faculty in their efforts, the College has invested time and resources in instructional design. For 
example, all courses in the Flex format are co-built with instructional designers and faculty 
subject matter experts. In AY2021 a group of faculty and staff developed a Course Design Rubric 
and Checklist to be piloted as a self-assessment tool to improve online course structure and 
ŀŎŎŜǎǎƛōƛƭƛǘȅΦ ¢ƘŜ /ƻƭƭŜƎŜΩǎ ŎƻƴǘƛƴǳŜŘ ŜƳǇƘŀǎƛǎ ƻƴ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŘŜǎƛƎƴ ǿƛƭƭ ōŜǘǘŜǊ ǎǳǇǇƻǊǘ ƴŜǿ 
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online faculty and ensure a consistent student experience in Canvas for both online and on-
ground courses. 

In addition to the many resources, tools, and webinars available during the pandemic, the 
College worked to improve communication around professional development. The academic 
ŘŜŀƴΩǎ ƻŦŦƛŎŜ ƛƳǇƭŜƳŜƴǘŜŘ ƳƻƴǘƘƭȅ ƳŜǎǎŀƎŜǎ ǘƘŀǘ ƘƛƎƘƭƛƎƘǘŜŘ ŀƭƭ ǳǇŎƻƳƛƴƎ ŀŎŀŘŜƳƛŎ ǘǊŀƛƴƛƴƎs 
and other virtual events. This communication strategy has proven to be particularly effective. 
Ninety percent of the faculty responding to the 2021 Faculty Survey reported they were 
informed of training opportunities as compared to 75 percent in 2019. In addition, only 9 
percent of faculty in the 2021 Survey reported not participating in any professional 
development opportunities over the course of the year. To assess the quality and relevance of 
these opportunities, the College implemented a standard feedback and evaluation form in 
January 2021 for use in every webinar or training. Between January and September, 90 percent 
of the participants who completed the form indicated they were highly satisfied with the 
webinar/training they attended, and 81 percent reported that they were highly likely to use 
what they learned in their work.     

For more than a decade the College has provided an opportunity for faculty to request 
individual funding to attend national and regional conferences, workshops, and courses. 
However, only a small fraction of eligible faculty submit requests. Between September 2018 
and August 2019, the College received 35 requests to use $32,881 from a fund that contained 
almost twice that amount ($62,640). In the following year, there were 34 requests for a total of 
$27,590; one was withdrawn and two were denied. The abundance and variety of professional 
development opportunities available for faculty and academic staff within CCV and the VSCS 
may make external options less desirable. In addition, the CCV UF agreement limits professional 
development funds to individual requests by bargaining unit members.  

 

In service to its commitment to student access and success, the College has been proactive in 
the development of innovative course formats that meet student needs both in scheduling and 
in learning preferences. Additionally, as outlined in Standard Four, alternative course formats 
provide an avenue for sustainably offering new or smaller programs, decreasing course 
cancellation, and mitigating the need for independent studies or small group instruction. Even 
before the pandemic, more than a third of CCV courses were offered online each year. With the 
total shift to online courses in spring 2020, the College quickly ramped up its efforts to provide 
real-time interaction between students and faculty through synchronous delivery of courses 
over Zoom. The introduction of the Flex format also provided students with additional 
flexibility. 

To support faculty and student success with these formats, the College developed an array of 
resources and development opportunities. For example, faculty teaching a synchronous course 
ǿŜǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŎƻƳǇƭŜǘŜ LƴǘǊƻŘǳŎǘƛƻƴ ǘƻ hƴƭƛƴŜ ¢ŜŀŎƘƛƴƎΣ ƛŦ ǘƘŜȅ ƘŀŘƴΩǘ ŀƭǊŜŀŘȅ ŎƻƳǇƭŜǘŜŘ ƛǘΣ 
and in the weeks before the semester began, the College offered multiple trainings, drop-in 
sessions, and regular chat support. In a fall 2020 mid-semester survey of faculty and students in 
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synchronous courses, most indicated that they felt prepared for the experience. Additionally, 
86 percent of faculty indicated that they would teach again in the format. Students were less 
sure at the time; only 45 percent of students reported that they would take another 
synchronous course. The College has continued to offer synchronous courses and provide 
focused opportunities for faculty development. Even with on-ground options available for 
students in fall 2021, the College offered 66 synchronous courses and ran 55 with an average 
enrollment ƻŦ мпΦтΣ ƛƭƭǳǎǘǊŀǘƛƴƎ ǘƘŜ ŦƻǊƳŀǘΩǎ ŀǇǇŜŀƭ ŦƻǊ ǎƻƳŜ ǎǘǳŘŜƴǘǎΦ 

For almost a decade, the College has taken actions to reduce the cost of textbooks. In AY2013 
CCV highlighted pilot courses created by faculty to showcase the use of open educational 
resources (OER) and library-licensed materials. Curriculum committees included low-cost/no-
Ŏƻǎǘ ǘŜȄǘōƻƻƪ ƻǇǘƛƻƴǎ ƛƴ ǘƘŜƛǊ ǊŜŎƻƳƳŜƴŘŜŘ ǘŜȄǘǎ ƭƛǎǘǎ ŦƻǊ ŦŀŎǳƭǘȅΦ //±Ωǎ ōƻƻƪǎǘƻǊŜΣ Ŝ/ŀƳǇǳǎΣ 
made textbook prices more transparent for faculty at the time of adoption, and expanded the 
options for used and rental materials as well as some OER ǘŜȄǘōƻƻƪǎΦ ¢ƘŜ /ƻƭƭŜƎŜΩǎ ŜŦŦƻǊǘǎ ƻǾŜǊ 
time illustrate progress. For example, a review of CCV textbook adoptions in fall 2019 
confirmed that 42 percent of textbooks adopted through eCampus were less than $50 and 25 
ǇŜǊŎŜƴǘ ƻŦ ŦŀŎǳƭǘȅ ŎƘƻǎŜ άƴƻ ǘŜȄǘōƻƻƪ ǊŜǉǳƛǊŜŘΦέ Lƴ !¸нлнм ƛƴ ŀƭƛƎƴƳŜƴǘ ǿƛǘƘ ǘƘŜ strategic plan, 
the College hired a reference and teaching resources librarian to promote OER as an alternative 
to high-cost instructional materials. Over 300 students responded to a 2020 CCV Student 
Textbook Survey, 60 percent of whom reported that it was difficult to pay for required texts. In 
addition, 34 percent of students admitted difficulty completing assignments in the first weeks 
of the semester because they were unable to obtain their textbook(s) at all or in time. In 
response to these findings, Academic Council has focused on promoting First Day Readiness 
strategies for faculty, including activities that do not require textbooks, but will continue to 
broaden its efforts to support the use of no-cost/low-cost course materials since research 
shows that OER adoption has a profound impact on improving grades for all students but 
particularly for Pell recipient students, part-time students, and populations historically 
underserved by higher education.    

Projections 

Action Responsibility Timeline 

Expand upon current strategies to recruit, track, and 
assess faculty participation in training and 
development opportunities, particularly in CCV-
sponsored events, to increase utilization of existing 
opportunities 

Academic 
Dean 

 

2021-23 

 

Draft a Coordinator of Teaching and Learning (CTL) 
professional development plan focusing on pedagogy, 
supervision, evaluation, and crucial conversations 

RDs, Dean of 
Academic 
Centers, 
Academic 
Dean 

 

2022-23 
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Continue to develop faculty and CTL expertise in 
instructional design and implement the use of a 
course design rubric to promote teaching and learning 
excellence 

RDs, Academic 
Dean 

 

2022-23 

Strengthen efforts to reduce textbook costs and 
increase student success through support of open 
educational resources and no-cost/low-cost course 
materials 

AC, Academic 
Dean 

 

2023-24 
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Standard Seven: Institutional Resources 

Community College of Vermont (CCV) maintains high standards in its management of 
institutional resources ς human, financial, technological, physical, and informational - enabling 
the College to meet its mission of providing Vermonters affordable, accessible higher education 
and supporting students in achieving their educational goals. Despite historically low state 
funding, a shrinking high school population, and a rapidly evolving and increasingly competitive 
higher education landscape, CCV remains financially solvent. For CCV, the projected annual 
expenses of twelve physical locations, a thriving online learning program, 160 staff members, 
760 part-time faculty, and 10,000 students enrolled annually must come into balance with 
revenues from tuition, state appropriation, and various gifts and grants. CCV successfully 
balances the need to adequately fund the operating budget while strategically allocating funds 
ǘƻ ŀŘǾŀƴŎŜ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǊŀǘŜƎƛŎ ƛƴƛǘƛŀǘƛǾŜǎΦ  

Human Resources 

Description 

CCV holds at its core the belief that education has the power to transform lives and that all 
people are entitled to a high-quality, affordable postsecondary education.  To that end, CCV 
hires well qualified and appropriately credentialed employees to teach and work at the College. 
CCV posts detailed descriptions of positions, hiring standards, and information regarding job 
requirements on its ǇǳōƭƛŎ ǿŜōǎƛǘŜΦ  !ŘŘƛǘƛƻƴŀƭƭȅΣ //±Ωǎ ƘǳƳŀƴ ǊŜǎƻǳǊŎŜǎ ŘŜǇŀǊǘƳŜƴǘ ǇǊƻǾƛŘŜǎ 
a guide to ensure hiring managers consistently follow a recruitment and selection process that 
ǎǳǇǇƻǊǘǎ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ Ǝƻŀƭ ǘƻ ƛƴŎǊŜŀǎŜ ǘƘŜ ŘƛǾŜǊǎƛǘȅ ƻŦ ƛǘǎ ǿƻǊƪŦƻǊŎŜΦ Lƴ ǎummer 2021, CCV 
ǇƻǎǘŜŘ ŀ ƴŜǿ Ǉƻǎƛǘƛƻƴ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŘƛǾŜǊǎƛǘȅ ƎƻŀƭǎΦ Lƴ October 2021, the selected 
candidate began ǿƻǊƪ ŀǎ //±Ωǎ ŦƛǊǎǘ ŜȄŜŎǳǘƛǾŜ ŘƛǊŜŎǘƻǊ ƻŦ ƘǳƳŀƴ ǊŜǎƻǳǊŎŜǎΣ ŘƛǾŜǊǎƛǘȅΣ ŜǉǳƛǘȅΣ 
and inclusion.   

Staff are governed by the VSCS Non-Bargaining Unit Personnel Handbook. Lƴ нлмтΣ //±Ωǎ ŦŀŎǳƭǘȅ 
voted in favor of unionizing for representation by the American Federation of Teachers Union 
(AFT) and CCV United Faculty (UF). In 2018, the College entered into its first union agreement 
which governs //±Ωǎ ŦŀŎǳƭǘȅΦ In addition, the Vermont State Colleges System (VSCS) Board of 
Trustees maintains policies and procedures that extend to all system employees and students.  
All College and VSCS polices are available on the institutional public websites. CCVΩǎ Policy on 
Policy ensures that human resources policies are reviewed at least once every ten years and 
ǳǇŘŀǘŜŘΣ ŀǎ ƴŜŎŜǎǎŀǊȅΣ ŀƴŘ ǘƘŜ /ƻƭƭŜƎŜΩǎ Complaint Resolution Policy and the UF agreement 
detail the processes and procedures related to grievances and complaints regarding staff and 
faculty.   

Staff compensation and salary information is shared with applicants before the interview 
ǇǊƻŎŜǎǎΦ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŜǎǘŀōƭƛǎƘŜǎ ŀƴƴǳŀƭ Ǉŀȅ ƛƴŎǊŜŀǎŜǎ ǿƘƛŎƘ ŀǊŜ ŀǇǇƭƛŜŘ ŀǘ ǘƘŜ ǎǘŀǊǘ ƻŦ 
the new fiscal year.  Every spring each staff member receives a letter of reappointment 
ƛƴŘƛŎŀǘƛƴƎ ǘƘŜ ŜƳǇƭƻȅŜŜΩǎ Ǉƻǎƛǘƛƻƴ ŀƴŘ ŎƻƳǇŜƴǎŀǘƛƻƴΦ  ¢ƘŜ /ƻƭƭŜƎŜΩǎ ƛƴǘŜǊƴŀƭ ǿŜōǎƛǘŜǎ ƘƻǳǎŜ 
benefits information, policy and handbook links, job descriptions, and other related human 
resource documents. Each semester, teaching faculty are provided a contract which specifies 
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compensation and outlines workload expectations established in the collective bargaining 
agreement.  

Evaluations and professional development support //±Ωǎ commitment to continuous learning 
and improvement.  According to the Faculty Evaluation Policy, coordinators of teaching and 
learning formally evaluate new faculty during their first year of teaching and every four years 
ǘƘŜǊŜŀŦǘŜǊΦ ¢ƻ ǎǳǇǇƻǊǘ ŦŀŎǳƭǘȅΩǎ ƻngoing development, CCV offers trainings regularly.  For 
instance, the College presented more than 130 faculty trainings from 2019 to spring 2021.  The 
live or recorded trainings have been accessed more than 2,500 times.  In the same timeframe, 
the College offered more than 150 trainings for staff working in a range of roles including 
financial aid counselors, academic staff, administrative staff, and supervisors.  New staff 
members at the College undergo a six-month probationary period, after which they complete a 
self-evaluation, and their supervisors complete a formal evaluation. Following the probationary 
assessment, staff participate in the evaluation process regularly. 

Appraisal 

CCV hires appropriately credentialed staff and faculty to serve in their respective roles.  Most of 
ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎŜƴƛƻǊ ƭŜŀŘŜǊǎΣ ŘƛǊŜŎǘƻǊǎΣ ŎƻƻǊŘƛƴŀǘƻǊǎ ƻŦ ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŀƴŘ ŎƻƻǊŘƛƴŀǘƻǊǎ 
of student advising hold a ƳŀǎǘŜǊΩǎ degree or higher. Likewise, all CCV librarians possess a 
master of library of science degree.  FurǘƘŜǊΣ млл ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ŦƛƴŀƴŎƛŀƭ ŀƛŘ ŎƻǳƴǎŜƭƻǊǎ ƘƻƭŘ 
ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜǎΣ and one also holds a ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜΦ   

CCV provides its full-time employees a substantial benefits package, making job offers 
attractive in a labor market that has grown increasingly competitive. Employee compensation 
Ƙŀǎ ōŜŜƴ ŀ ǘƻǇ ǇǊƛƻǊƛǘȅ ƛƴ ǘƘŜ /ƻƭƭŜƎŜΩǎ ōǳŘƎŜǘ ǇƭŀƴƴƛƴƎ ŦƻǊ ǎŜǾŜǊŀƭ ȅŜŀǊǎΣ ŀǎ ǎŜƴƛƻǊ ƭŜŀŘŜǊǎƘƛǇ 
has worked to make salaries as equitable and competitive as possible. For example, for FY22, 
tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ ŀƎǊŜŜŘ that staff at the lower end of the salary scale would receive a 
minimum increase of $1,500, with all other staff receiving a 3 percent raise. The 2020 Employee 
Engagement Survey indicates the College has made steady progress with these efforts, as 49 
percent of staff reported their total salary compensation is fair when compared to their peers 
with similar experience and skills in Vermont ς an 11 percentage point increase from 2018 and 
a 21 percentage point increase from 2014. Additionally, the same survey shows that 89 percent 
of staff believe their talents and abilities are used well in their current positions, and 94 percent 
ǊŜǇƻǊǘ ǘƘŜȅ ŜƴƧƻȅ ǿƻǊƪƛƴƎ ƛƴ ǘƘŜƛǊ ǊƻƭŜǎΦ ¢Ƙƛǎ ƘƛƎƘ ǎǘŀŦŦ ƳƻǊŀƭŜ ƛǎ ǊŜŦƭŜŎǘŜŘ ƛƴ ǘƘŜ /ƻƭƭŜƎŜΩǎ фл 
percent (2018-2020 three-year-average) staff retention rate.   

[ƛƪŜ ǎǘŀŦŦΣ //±Ωǎ млл҈ ǇŀǊǘ-time faculty have a high retention rate, with approximately 78 
percent of the faculty teaching at the College for five-plus years and fifty percent having ten or 
ƳƻǊŜ ȅŜŀǊǎΩ ŜȄǇŜǊƛŜƴŎŜ teaching CCV courses. Faculty by and large have high morale, with 89 
percent of faculty reporting they are satisfied or very satisfied with their CCV experience, on the 
survey administered in spring 2021. However, the number of faculty reporting they are 
dissatisfied or very dissatisfied increased from three percent in 2019 to eight percent in 2021.    

Pillar IV ƻŦ //±Ωǎ нлму-2028 Strategic Plan challenges the College to carefully consider the 
ǉǳŜǎǘƛƻƴ ƻŦ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ ŎŀǇŀŎƛǘȅ ŀƴŘ ǎǳǎǘŀƛƴŀōƛƭƛǘȅΦ //±Ωǎ ƭŜadership responded to the 
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challenge by assessing the staffing model that had been in place for fifty years and initiating a 
staffing redesign that is described in Standard Three. The reorganization resulted in streamlined 
supervision and more equitable workload distribution among staff working in academic centers. 
¢ƘŜ /ƻƭƭŜƎŜΩǎ нп ŎƻƻǊŘƛƴŀǘƻǊǎ ƻŦ ǎǘǳŘŜƴǘ ŀŘǾƛǎƛƴƎ ό/{!ǎύ ƘŀǾŜ ŀƴ ŀǾŜǊŀƎŜ ǎǘǳŘŜƴǘ ŎŀǎŜƭƻŀŘ ƻŦ 
220 students, more than 200 fewer students than the National Academic Advising Association 
median of 441 students per advisor. The financial aid counselor (FAC) to student ratio is also 
strong at 2.3 FACs per 1,000 aid applicants, considerably better than the national 2-year college 
average ratio of 1.5 to 1,000 cited by the National Association of Student Financial Aid 
Administrators. On the 2020 Employee Engagement Survey, 78 percent of staff reported that 
the amount of work they are expected to do is reasonable, a six-percentage point increase from 
2018. Additionally, the survey shows gains to each question relating to supervision, illustrating 
the positive impact the reorganization had on supervisory relationships at the College. 

 

Following the reorganization, PC invested in professional development to position staff for 
success in their new roles. From 2018 to 2021, the College invested $126,000 in training and 
capacity building for CSAs.  When asked how the training and support impacted their work, 100 
percent of CSA respondents indicated the training had a somewhat positive or very positive 
impact on their work. From 2019 to 2020, CCV also invested an additional $18,000 into training 
for supervisors. Professional development for the new regional directors and director of 
financial aid involved a three-month training and one-to-one consultation with a leadership 
ŜȄǇŜǊǘΦ !ǎ ŀ ǊŜǎǳƭǘ ƻŦ ǘƘƛǎ ǎǳǇǇƻǊǘΣ ǎǳǇŜǊǾƛǎƻǊǎ ǊŜǇƻǊǘŜŘ άǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ǊƻƭŜ ƳƻǘƛǾŀǘƛƻƴ 
plays in supervision, awareness of how communication styles impact supervisory relationships, 
and possessing greater ability to initiate crucial conversatƛƻƴǎΦέ !ŘŘƛǘƛƻƴŀƭƭȅΣ ŜƛƎƘǘ ǎǘŀŦŦ ŀǘ ǘƘŜ 
director level were grouped as a learning cohort and participated in an eight-week leadership 
and supervisory course. As a result of the course, supervisors cultivated a range of skills, 
including  managing in a virtual environment, giving constructive feedback, and planning and 
conducting a difficult conversation.  

Per the Collective Bargaining Agreement, the budget for faculty training and development is 
determined by the number of bargaining unit faculty; the College allocates $120 for each 
bargaining unit (BU) member to the budget. In addition, as described in Standard Six, the 
College budgets an additional $15,000 annually to support CCV-sponsored activities such as in-
house trainings developed by curriculum committees and other events. Additionally, faculty 
professional development and training is an important outcome of participation on College 
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committees. In FY22 a total of $105,000 was budgeted to support committees, providing 
stipends to faculty and staff chairs as well as all student and faculty members.   

As mentioned above, the College presented more than 130 faculty trainings from 2019 to 
spring 2021. In January 2020, the College began asking all professional development 
participants to complete a standard feedback and evaluation form after each training. As of 
summer 2021, over 100 survey respondents had completed these evaluations, with 81 percent 
reporting they are highly likely to use what was learned in their work and 90 percent indicating 
they are highly satisfied with the training. Further, on the 2021 Faculty Survey of College and 
Academic Services (Faculty Survey), 90 percent of faculty reported they were aware of training 
opportunities, a fifteen percentage point increase from 2019.  

To support its goals related to diversity, equity, and inclusion (DEI), the College hosted an all-
staff, full-day training focused on Culturally Responsive Practices in Higher Education. After the 
fall 2019 training, nearly 60 percent of staff indicated they were likely or extremely likely to use 
what they had learned in their work. Staff respondents also suggested that CCV would benefit 
from additional assessment and goal setting related to DEI. To that end, in 2020, President Judy 
announced the formation of a CCV-wide Diversity, Equity, and Inclusion Task Force, specifying 
ǘƘŀǘ ǘƘŜ ǿƻǊƪ ƻŦ ǘƘŜ ŎƻƳƳƛǘǘŜŜ άƳǳǎǘ ōŜ ǎǳǎǘŀƛƴŀōƭŜΣ ŜŦŦŜŎǘƛǾŜΣ ŀƴŘ ƛƴŦƭǳŜƴǘƛŀƭ ŀǘ ŀƭƭ ƭŜǾŜƭǎ of 
ǘƘŜ ƛƴǎǘƛǘǳǘƛƻƴΦέ //± groups and committees were asked to identify at least one goal, 
strategy, or initiative to advance equity within the college, and the DEI Task Force was asked to 
coordinate and support these goals. Accomplishments included developing a framework to 
apply a DEI lens when creating and updating policies and creating a new senior leadership 
position to ƻǾŜǊǎŜŜ ƘǳƳŀƴ ǊŜǎƻǳǊŎŜǎ ŀƴŘ ǎŜǊǾŜ ŀǎ //±Ωǎ ŎƘƛŜŦ ŘƛǾŜǊǎƛǘȅ ƻŦŦƛŎŜǊΦ 

Vermont has long held the title of the second whitest state in the nation.  According to 2019 
census data, 9о ǇŜǊŎŜƴǘ ƻŦ ±ŜǊƳƻƴǘΩǎ ǇƻǇǳƭŀǘƛƻƴ ƛǎ ǿƘƛǘŜΣ ǿƛǘƘ ƻƴƭȅ 7 ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ 
ǇƻǇǳƭŀǘƛƻƴ ǊŜǇǊŜǎŜƴǘŜŘ ōȅ ŀ ǊŀŎƛŀƭ ƻǊ ŜǘƘƴƛŎ ƳƛƴƻǊƛǘȅ ǇƻǇǳƭŀǘƛƻƴΦ //±Ωǎ ǎǘŀŦŦΣ ǘƻƻΣ ƛǎ Ƴƻǎǘƭȅ 
comprised of people from non-minority groups. While there is still much work to be done so 
ǘƘŀǘ //±Ωǎ ǿƻǊƪŦƻǊŎŜ Ŏŀƴ ƳƻǊŜ ŀŎŎǳǊŀǘŜƭȅ ǊŜŦƭŜŎǘ ǘƘŜ ŎƻƳƳǳƴƛǘƛŜǎ ƛǘ ǎŜǊǾŜǎΣ ǇŀǊǘƛŎǳƭŀǊƭȅ ƛƴ ǘƘŜ 
northwest region of the state, the College has made gains in the number of staff applicants, 
interviewees, and new hires from ethnically and racially underrepresented groups. 
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*UG = Black, African American, Hispanic or Latino, Asian, Native American, Pacific Islander, or 
Two or More Races 

*Vermont nonwhite population = 7 percent  

ϝ//±Ωǎ ǎǘǳŘŜƴǘ ƻŦ ŎƻƭƻǊ ǇƻǇǳƭŀǘƛƻƴ Ґ мо ǇŜǊŎŜƴǘ 

In fiscal years 2018, 2019, and 2020, the percentage of nonwhite applicants for staff positions 
ŜȄŎŜŜŘŜŘ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ƴƻƴǿƘƛǘŜ ǇƻǇǳƭŀǘƛƻƴΦ ¢ƘŜ ǇŜǊŎŜƴtage of racial and 
ethnic minority applicants selected for interviews surpassed the percentage of minority 
applicants for each year. Additionally, in fiscal years 2018, 2019, and 2020, the percentage of 
new staff hires from racially and ethnically diverse groups (13%, 9%, and 17% respectively) 
ŜȄŎŜŜŘŜŘ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ±ŜǊƳƻƴǘΩǎ ƴƻƴǿƘƛǘŜ ǇƻǇǳƭŀǘƛƻƴ όт҈ύΦ  ¢ƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ƴƻƴǿƘƛǘŜ 
ǎǘŀŦŦ ƘƛǊŜǎ ŦƻǊ ǘǿƻ ƻŦ ǘƘŜ ǘƘǊŜŜ ȅŜŀǊǎ ŀƭǎƻ ƳŀǘŎƘŜǎ ƻǊ ŜȄŎŜŜŘǎ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǳŘŜƴǘ-of-color 
population of 13 percent. 

//±Ωǎ high staff retention and low staff turnover means that diversification of its workforce will 
likely be incremental and happen over time. However, the College is steadily progressing 
toward this critical goal. In 2021, the VSCS asked all employees to indicate their race and 
ŜǘƘƴƛŎƛǘȅ ƛƴ ¦ƭǘƛtǊƻΣ ǘƘŜ ǎȅǎǘŜƳΩǎ ƴŜǿ Iw ǘŜŎƘƴƻƭƻƎȅ ǇǊƻƎǊŀƳΦ //± ǿƛƭƭ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ŘƛǾŜǊǎƛǘȅ 
of its faculty once data collection is complete. 

Financial Resources 

Description 

//±Ωǎ ŦƛƴŀƴŎƛŀƭ ǊŜǎƻǳǊŎŜǎ ŀǊŜ ǎǳŦŦƛŎƛŜƴǘ ǘƻ ǎǳǎǘŀƛƴ ƛǘǎ educational objectives. Strategic planning 
and a conservative approach to budgeting have resulted in financial stability and the ability to 
ǇǳǊǎǳŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƘŀǘ ǎǳǇǇƻǊǘ ǘƘŜ ƛƴǎǘƛǘǳǘƛƻƴΩǎ ƭƻƴƎ- term sustainability. All Vermont State 
Colleges System (VS/{ύ ōǳǎƛƴŜǎǎ ŀƴŘ ŦƛƴŀƴŎƛŀƭ ǇƻƭƛŎƛŜǎΣ ǿƘƛŎƘ ƎƻǾŜǊƴ //±Ωǎ ōǳŘƎŜǘƛƴƎΣ 
contracts, grants, capital construction, fundraising, and other financial matters, are available on 
the VSCS public website. Financial policies of both the VSCS  and CCV are in place to ensure 
control and efficient use of limited resources. Financial statements, enrollment data, and 
related information about the VSCS and its member colleges can also be found online.   

¢ƘŜ /ƻƭƭŜƎŜΩǎ ǎƪƛƭƭŜŘΣ ŜȄǇŜǊƛŜƴŎŜŘ ǎǘŀŦŦ ƳŀƴŀƎŜ ōǳǎƛƴŜss and financial operations with integrity, 
and they are accustomed to working with systems, processes, and policies that control and 
protect College financial resources. CCV business office employees generally have formal 
education in accounting related programs and work experience in financial or higher education 
fields. Additionally, the business office staff, as well as staff across the College who deal with 
resource allocation, follow a series of internal procedures to maintain a high level of financial 
control, integrity, and responsiveness.  

//±Ωǎ ŀŎŎƻǳƴǘƛƴƎ ŀƴŘ ŦƛƴŀƴŎƛŀƭ ǊŜǇƻǊǘƛƴƎ ƛǎ ǇǊŜǇŀǊŜŘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ƎŜƴŜǊŀƭƭȅ ŀŎŎŜǇǘŜŘ 
accounting principles, as prescribed by the Governmental Accounting Standards Board (GASB).  
Additionally, CCV adopts and follows procedures consistent with federal and state regulations 
in the acquisition, management, and administration of funds that are received through grants 



   

 

 

86 

 

 

awarded to the organization. These principles are interpreted by senior management and 
translated into procedural action throughout the College by office personnel.   

VSCS Policy 403 Annual Operating Budget establishes that all state operating appropriations 
shall be divided among the VSCS institutions based on the allocation formula outlined in the 
policy, after deductions as required by law and additional amounts up to three percent at the 
discretion of the chancellor. Under the policy, CCV retains all student tuition and fees it 
generates, and during each year, student tuition and fees available to the College will be as 
actually generated, whether below or above budgeted levels. CCV assumes the responsibility 
for addressing the financial impacts from under-realized student enrollments. As the VSCS 
changes it structure as part of the VSCS transformation efforts described in Standard Three, 
Policy 403 will be modified; it is unclear whether the system transformation efforts will result in 
ŎƘŀƴƎŜǎ ǘƻ //±Ωǎ ǇƻǊǘƛƻƴ ƻŦ ǎǘŀǘŜ ŦǳƴŘƛƴƎΦ 

 

Tuition levels are set annually by the VSCS Board of Trustees (BOT) and are charged on a per 
credit basis for credit-bearing courses. CCV does not charge students multiple fees each 
semester. Rather, to provide a more transparent cost structure to students, the College rolls 
costs into its tuition. The exception is a nonrefundable $100 administrative fee charged to all 
students who register each semester, some course-specific fees, and special fees for 
independent study, field experiences, and graduation. Fee levels are set annually by the 
president of the College in accordance with VSCS guidelines. CCV reserves the right to establish 
all fees for noncredit training, special offerings, or contracted courses. 

!ƭǘƘƻǳƎƘ ǇƘƛƭŀƴǘƘǊƻǇƛŎ ƎƛŦǘǎ ǘƻ ǘƘŜ /ƻƭƭŜƎŜ ǊŜǇǊŜǎŜƴǘ ŀ ǎƳŀƭƭ ǇƻǊǘƛƻƴ ƻŦ ǘƻǘŀƭ ǊŜǾŜƴǳŜΣ //±Ωǎ 
development efforts ƘŀǾŜ ŎƻƴǘƛƴǳŜŘ ǘƻ ŜȄǇŀƴŘ ŀƴŘ ƳŀǘǳǊŜΦ !ǎ ŀ ƳŜƳōŜǊ ƻŦ ǘƘŜ ±{/{Σ //±Ωǎ 
gift solicitation, acceptance, recognition, stewardship, and investment activities function within 
the policies and procedures of the VSCS. //±Ωǎ ǎƳŀƭƭ ŘŜǾŜƭƻǇƳŜƴǘ ǘŜŀƳ ǎǘŜǿŀǊŘǎ ŀƴŘ ŎǳƭǘƛǾates 
relationships with donor-partners and runs two to three fundraising campaigns per year. The 
College gratefully accepts contributions that will advance its educational mission. Current 
fundraising priorities include gifts to support just-in-time grants for urgent student needs and 
scholarships to incentivize enrollment and student retention.   
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In 2019, in accordance with Pillar IV of the strategic plan, the dean of administration led efforts 
to implement a bottom-up budget planning process.  The budget building process commences 
in January, ǿƘŜƴ ǘƘŜ ŎƘŀƴŎŜƭƭƻǊΩǎ ƻŦŦƛŎŜ ǇǊƻǾƛŘŜǎ ƛƴƛǘƛŀƭ ŀǎǎǳƳǇǘƛƻƴǎ ƻƴ ǿƘƛŎƘ ǘƻ ōŀǎŜ ǘƘŜ 
/ƻƭƭŜƎŜΩǎ ŀƴƴǳŀƭ ōǳŘƎŜǘ, and culminates in late May, when the BOT approves the budget.  To 
ensure appropriate and representative input, deans and directors work with their teams to 
build budgets and prepare to bring expectations and requests from the areas they supervise to 
t/Φ !ǎ ƛǘ ŘŜƭƛōŜǊŀǘŜǎ ƻƴ ǘƘŜ ŀƴƴǳŀƭ ōǳŘƎŜǘΣ t/Ωǎ ŎƘŀƭƭŜƴƎŜ ƛǎ ǘƻ ƳŀƪŜ ǎǳǊŜ ǘƘŀǘ ŀƭƭ ǎǇŜƴŘƛƴƎ 
supports instructional excellence and quality services, maintains affordability for students, and 
ǊŜŦƭŜŎǘǎ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǘǊŀǘŜƎƛŎ ǇǊƛƻǊƛǘƛŜǎ. 

 

!ƭƭ ŜȄǇŜƴǎŜǎ ǎǳǇǇƻǊǘ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƳƛǎǎƛƻƴΣ ǇǊƛƳŀǊƛƭȅ ǘƘǊƻǳƎƘ ǘƘŜ ƳŀƧƻǊ ŜȄǇŜƴŘƛǘǳǊŜ ŎŀǘŜƎƻǊƛŜǎ 
of instruction, student financial support, institutional support, and academic support.  
Instruction, the largest expenditure for CCV, includes faculty salaries and instructional supplies 
and equipment. In line with most educational institutions, personnel expenses account for 
nearly 80 percent of overall operating expenses.   

CCV maintains a healthy fiscal condition, having met both the strategic reserve and contingency 
reserve required by the VSCS Board of Trustees. CCV employs reporting systems to keep the 
College community as well as the VSCS Office of the Chancellor (OC) and BOT informed and 
involved in budget monitoring. The College conducts monthly, quarterly, and annual financial 
reviews to verify the accuracy of financial information and to ensure that internal controls are 
in place. Additionally, CCV delivers monthly reports to deans, directors, and grant managers to 
monitor its budget activity.   

At year end, CCV ensures that the requirements of the reserves are met. Also, CCV has made 
provisions in a property reserve that positions the College to manage any unexpected capital 
expenses. This process adheres to guidelines set forth by the BOT Audit and Risk Management 
Committee.   
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Appraisal 

By statute, the Vermont State Colleges {ȅǎǘŜƳ ƛǎ ǘƻ ōŜ ǎǳǇǇƻǊǘŜŘ άƛƴ ǿƘƻƭŜ ƻǊ ǎǳōǎǘŀƴǘƛŀƭ ǇŀǊǘέ 
by the State of Vermont. In FY21, the appropriations provided by the Vermont General 
!ǎǎŜƳōƭȅ ŜǉǳŀǘŜŘ ǘƻ ŀǇǇǊƻȄƛƳŀǘŜƭȅ нн ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ƻǇŜǊŀǘƛƴƎ ōǳŘƎŜǘΦ [ƻōōȅƛƴƎ ŜŦŦƻǊǘǎ ōȅ 
the VSCS have resulted in a 23 percent increase in appropriations since 2017, yet even with this 
increased funding, Vermont ranks 49th out of 50 for state spending on higher education.   

 

DƛǾŜƴ ±ŜǊƳƻƴǘΩǎ ƭƻǿ ǎǘŀǘŜ ŦǳƴŘƛƴƎΣ //± ƛǎ ŀ ǘǳƛǘƛƻƴ-dependent institution. This dynamic makes 
//±Ωǎ Ƴƛǎǎƛƻƴ ǘƻ Ƴŀƛƴǘŀƛƴ ŀŦŦƻǊŘŀōƛƭƛǘȅ ŦƻǊ ǎǘǳŘŜƴǘǎ ŜǎǇŜŎƛŀƭƭȅ ŎƘŀƭƭŜƴƎƛƴƎΦ Large increases in 
tuition and additional student fees have not been utilized as a funding mechanism to cover 
operation costs. Lƴ C¸ннΣ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǘǳƛǘƛƻƴ ǊŀǘŜ ǊŜƳŀƛƴǎ ƭŜǾŜƭΣ ŀƴŘ ƛƴ ǇǊƛƻǊ ȅŜŀǊǎΣ //±Ωǎ 
tuition increase averaged around three percent. CCV offers the lowest tuition in Vermont, and 
69 percent of its students graduate with zero debt. CCV tuition rates are closely indexed with 
the financial aid eligibility of students with an Estimated Family Contribution of zero, such that 
those students receive full coverage of tuition and fees from Pell grants. Pressure to reduce or 
eliminate even modest tuition increases have certainly challenged the College to keep expenses 
in line with revenue. 

In addition to practicing strategic resource allocation and continually controlling costs, the 
/ƻƭƭŜƎŜ ƭŜǾŜǊŀƎŜǎ ǇƘƛƭŀƴǘƘǊƻǇƛŎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ǘƻ ǎǳǇǇƻǊǘ //±Ωǎ Ƴƛǎǎƛƻƴ ƻŦ ŀŦŦƻǊŘŀōƛƭƛǘȅΦ  CƻǊ 
instance, in FY20, CCV awarded 1,047 micro-ƎǊŀƴǘǎ ŦǊƻƳ ǘƘŜ /ƻƭƭŜƎŜΩǎ [ƛŦŜ [ƻŀƴ DŀǇ CǳƴŘ ǘƻ 
839 students.  The fund is supported entirely with donations. The College awarded $210,798 in 
FY20, with the average award totaling $201.  Most recently, a generous donor-partner agreed 
to pay the tuition for one CCV class for each Vermont 2020 high school graduate, as a way to 
counter the disappointments these young people endured as their last months of high school 
were overtaken by the pandemic. As a result, in fall 2020, CCV awarded $634,940 in 
scholarships to students who took advantage of this gift. The Vermont legislature replicated this 
initiative for 2021 high school graduates, expanding the program to include all four Vermont 
State Colleges. 

CCV fundraising is primarily focused on student scholarships, aid, and grants restricted to use 
on programs that directly impact students or enhance the CoƭƭŜƎŜΩǎ ǎǳǇǇƻǊǘ ǎŜǊǾƛŎŜǎΦ //± ƻƴƭȅ 
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ǇǳǊǎǳŜǎ ŦǳƴŘƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƘŀǘ ŀƭƛƎƴ ǿƛǘƘ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ Ƴƛǎǎƛƻƴ ŀƴŘ ǎǘǊŀǘŜƎƛŎ ǇǊƛƻǊƛǘƛŜǎΦ 
Major donations from private donors and foundations comprise, on average, 88 percent of 
//±Ωǎ ǇƘƛƭŀƴǘƘǊƻǇƛŎ ǎǳǇǇƻǊǘΦ DǊŀƴǘǎ ŦǊƻƳ ƳŀƧƻǊ ŘƻƴƻǊǎ ǎǳǇǇƻǊǘ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǿƻǊƪ ǿƛǘƘ ƘƛƎƘ 
school students, veterans, and first-generation college students. Additionally, philanthropic 
grants are strategically leveraged to develop and pilot innovative programs and student success 
reform efforts. A recent example includes gifts totaling $380,000 to develop, launch, and 
ǎǳǇǇƻǊǘ //±Ωǎ Flex program. Additionally, in spring 2021, CCV was awarded $300,000 ($100,000 
annually over three years) to operationalize career learning essential objectives and to weave 
guided pathways into an integrated student experience. 

//±Ωǎ ƳŀƧƻǊ ŘƻƴƻǊǎ ƘŀǾŜ ōŜŎƻƳŜ ǘǊǳŜ ǇŀǊǘƴŜǊǎ ƛƴ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǿƻǊƪ ǘƻ ƛƳǇǊƻǾŜ ǎǘǳŘŜƴǘ 
retention, credential attainment, and job readiness. The McClure Foundation alone has 
donated $2.924 million since its first collaboration with CCV in 2008. In 2020, CCV garnered 
major gifts totaling $259,799 in direct response to its 50th Anniversary campaign. In FY20, CCV 
increased donations in terms of both total dollar amount and new donors. A total of 232 donors 
contributed gifts to the College in FY20, an increase of 58 donors from the prior year.  
Impressively, CCV gained twelve new donors who made gifts exceeding $5,000 in FY20. 

//±Ωǎ ōǳŘƎŜǘ ƳŀƴŀƎŜƳŜƴǘ ǇǊƻŎŜǎǎŜǎ ǊŜŦƭŜŎǘ ƛǘǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǇƭŀƴƴƛƴƎ ŀƴŘ ŦƛǎŎŀƭ ŘƛǎŎƛǇƭƛƴŜΦ 
Managers conduct monthly reviews of their budgets and communicate with their supervisors 
and the dean of administration regarding variances. Monthly reviews allow managers to adjust 
spending if necessary to meet the year-end budget. The dean of administration reviews 
revenue projections and variances throughout the year and advises the president and PC if the 
College is not on pace to meet its budget targets. In the case of an identified shortfall, PC would 
either utilize carryforward funds to avoid any sharp corrections or, if needed, identify areas of 
savings within their budgetary areas to mitigate the shortfall. Quarterly budget-to-actual 
reports are provided to the president and subsequently to the VSCS BOT Finance Committee for 
review and to satisfy financial deadlines and policy requirements. 

The ability to exercise agility in its budget management has resulted in the organization 
strategically avoiding budget deficits for the past decade without compromising the tenets of 
ǘƘŜ /ƻƭƭŜƎŜΩǎ ƳƛǎǎƛƻƴΥ ŀŎŎŜǎǎΣ ǎǘǳŘŜƴǘ ǎǳŎŎŜǎǎΣ ŀƴŘ ŀŦŦƻǊŘŀōƛƭƛǘȅΦ CCV consistently meets its 
budget, and the College has met or exceeded positive financial reserve requirements. The VSCS 
BOT requires CCV to set aside 5 percent of the equivalent of its annual budget and encourages 
the organization to set aside an additional 2.5% to be held in reserve to help navigate an 
unexpected crisis. CCV has strategically planned for emergencies and unforeseen circumstances 
by building the reserve funds and maintaining a balance averaging nearly double the board 
required reserve. In FY 2021, that reserve is $1.435 million, $660,400 more than the $774,600 
required. CCV currently has two primary reserves, a plant fund, and a carry-forward fund, 
ŜŦŦŜŎǘƛǾŜƭȅ ƛƴǎǳǊƛƴƎ ǘƘŜ /ƻƭƭŜƎŜΩǎ ƭƻƴƎ-term financial security. CCV has not used any of its 
reserve balances to meet the bottom line of its budget; the College lives within its annual 
budget.  This approach ensures the organization maintains its reserves and operates annually to 
meet its mission. 
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Careful budget management has resulted in CCV consistently ending each fiscal year in the 
positive, with revenues exceeding expenses. When this happens, the College requests 
authorization from the VSCS BOT to use unrestricted net assets in excess of the required 
reserves. In recent years, CCV has funded one-time initiatives from carry-forward funds to 
advance the strategic plan (SP). For instance, priority seven in the SP challenges the College to 
ƛƴŎǊŜŀǎŜ //±Ωǎ Ǿƛǎƛōƛƭƛǘȅ ŀƴŘ ōǊŀƴŘ ǊŜŎƻƎƴƛǘƛƻƴ ǿƛǘƘ ŀ ŦƻŎǳǎ ƻƴ ŜȄǘŜǊƴŀƭ ƳŜǎǎŀƎƛƴƎΣ ƳŜŘƛŀΣ ŀƴŘ 
web presence. To support this effort, in 2021, CCV allocated carry-forward funds to invest in a 
website redesign, which launched in fall 2021. Strategic one-time investments have allowed the 
College to avoid applying pressure to the operations budget. 

The generally accepted measure of financial control and management is the audit process and 
ǘƘŜ ǊŜǇƻǊǘǎ ŀƴŘ ŦƛƴŘƛƴƎǎ ƎŜƴŜǊŀǘŜŘ ōȅ ŜȄǘŜǊƴŀƭ ŀǳŘƛǘƻǊǎΦ  //±Ωǎ ŦƛƴŀƴŎƛŀƭ ǎǘŀǘŜƳŜƴǘǎΣ ƭƛƪŜ ǘƘƻǎŜ 
of the other VSCS institutions, are audited and consolidated into the financial statements of the 
VSCS (see Appendices XX-X). As part of the annual audit, the VSCS conducts an audit of federal 
funds, in accordance with OMB circular A-133. The BOT Audit Committee meets regularly to 
review these audits, and it meets with auditors at least once a year to ensure that CCV is 
meeting financial management regulations. CCV has accumulated a lengthy track record of 
clean financial audits and strict adherence to financial regulations, consistently maintaining 
unqualified opinions with few findings (see Appendices XX-X). 

PC regularly evaluates enrollment, revenue, and expense trend analyses to form a long-term 
budget outlook. [ƛƪŜ Ƴƻǎǘ ǇǳōƭƛŎ ƛƴǎǘƛǘǳǘƛƻƴǎΣ //±Ωǎ ōǳŘƎŜǘ ǇƭŀƴƴƛƴƎ Ƙŀǎ ǊŜƭƛŜŘ ƻƴ ǘƘŜ ǎǘŀǘŜ 
budget development process. The State of Vermont does not, however, operate under a multi-
year budget, so state appropriations are determined on a year-to-year basis. The uncertainty of 
annual appropriations complicates multi-year financial planning, making the development of an 
accurate long-term budget plan difficult. 

CCV is financially solvent. The College has long history of consistently meeting its budget. Yet 
the College does not take its good financial health for granted, especially in a volatile landscape. 
CCV will continue to work assiduously to attain strong enrollment, improve student outcomes, 
and maintain its long-term history of holding balanced budgets and healthy reserves.  
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Information, Physical, and Technological Resources 

Description 

//±Ωǎ ǎǘǊƻƴƎ ŦƛǎŎŀƭ ƘŜŀƭǘƘ Ƙŀǎ ǇƻǎƛǘƛƻƴŜŘ ǘƘŜ /ƻƭƭŜƎŜ ǘƻ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ŦǳƴŘ ŀƴŘ ǎǳǇǇƻǊǘ ƛǘǎ 
information, physical, and technological resources. The organization works to promote 
resources to optimize the student experience and utilize technologies to increase efficiency and 
support student outcomes. 

//±Ωǎ ǇƘȅǎƛŎŀƭ ǎǘǊǳŎǘǳǊŜ ǊŜŦƭŜŎǘǎ ƛǘǎ Ƴƛǎǎƛƻƴ ǘƻ ǇǊƻǾƛŘŜ ±ŜǊƳƻƴǘŜǊǎΩ ŀŎŎŜǎǎ ǘƻ ƘƛƎƘŜǊ ŜŘǳŎŀǘƛƻƴΦ  
By design, the College has 12 academic centers statewide, situated within 25 miles of 95 
percent of Vermonters. CCV has no main campus; however, the centrally located Montpelier 
academic center houses many of the administrative functions of the College. CCV Winooski, 
located in the most populous county in the state, also houses a significant share of staff 
members with state-wide responsibilities. The academic centers are appropriately scaled to 
meet the needs of the communities they serve. For instance, the Winooski academic center is a 
66,000-square-foot, stand-alone building serving 2,000 students each semester, with more than 
25 academic staff members, 12 staff in state-wide roles, and 100 faculty. Fifty minutes down 
the road, CCV Middlebury occupies 4,000 square feet in a leased space, supporting 200 
students and housing three academic center staff and three staff with state-wide roles.   

Lƴ ǘƻǘŀƭΣ //±Ωǎ ǇƘȅǎƛŎŀƭ ƭƻŎŀǘƛƻƴǎ ƻŎŎǳǇȅ мфтΣтро ǎǉǳŀǊŜ ŦŜŜǘ ƻŦ ǎǇŀŎŜΦ ¢ƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ǘƘǊŜŜ 
owned spaces, Montpelier, Winooski, and Upper Valley, account for 102,000 square feet, 
ǊŜǇǊŜǎŜƴǘƛƴƎ рн ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ǎǉǳŀǊŜ ŦƻƻǘŀƎŜΦ //±Ωǎ ƻǿƴŜŘ ōǳƛƭŘƛƴƎǎ ŀǊŜ ƛƴ ƭƻŎŀǘƛƻƴǎ 
where multipurpose use is a potential option in the future. CCV is a tenant in nine locations, 
eight of which are leased spaces, totaling 95,753 square feet. The College currently operates 
without a lease in the Howard Dean Education Center in Springfield, the only center where CCV 
does not have a formal lease agreement. Rather, payments are made on a reimbursement of 
expense basis.  

CC±Ωǎ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊǎ ǾŀǊȅ ƛƴ ǎƛȊŜΣ ōǳǘ ǘƘŜȅ ǎƘŀǊŜ Ƴŀƴȅ ƎŜƴŜǊŀƭ ŦŜŀǘǳǊŜǎΦ !ƴ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊ 
typically includes general classrooms; classrooms configured for art, science, and computer 
applications instruction; staff offices; and work and lounge spaces for faculty and staff. 
!ŘŘƛǘƛƻƴŀƭƭȅΣ ŜŀŎƘ ƻŦ //±Ωǎ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊǎ ƻŦŦŜǊǎ ǎǘǳŘŜƴǘǎ ŀŎŎŜǎǎ ǘƻ ŎƻƳǇǳǘŜǊ ƭŀōǎ ŀƴŘ ǎǘǳŘȅ 
areas, providing open and friendly spaces for studying, one-on-one or group assistance, and 
study groups. Each center also houses a Learning Center, providing either drop-in or by-
appointment tutoring services. 

CCV recognized remote library access as the model to best serve students over twenty years 
ago. Since 2001, CCV has partnered with Vermont Technical College to offer Hartness Library. 
The Hartness Library houses a print collection of over 42,000 volumes, over 200,000 eBooks, 
and over 100 research databases providing access to thousands of academic journals, 
magazines, and newspapers. This successful collaboration with VTC, a sister institution to CCV 
within the VSCS, serves the students, faculty, and staff of the two colleges and allows both to 
Ǉƻƻƭ ǊŜǎƻǳǊŎŜǎΣ ǘǊŀƴǎƭŀǘƛƴƎ ǘƻ ǎƛƎƴƛŦƛŎŀƴǘ ǎŀǾƛƴƎǎΦ Cǳƭƭȅ фл ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ ƭƛōǊŀǊȅΩǎ ƛƴŦƻǊƳŀǘƛƻƴ 
sources are available to students wherever they have access to the internet. The budget 
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allocation to library represents 5 percent of instructional costs, including materials, salaries and 
benefits, and operational expenses. As part of the VSCS transformation efforts, plans are 
underway to combine and consolidate library services for the entire system.  

The College utilizes technology to store, distribute, and access administrative and educational 
content, training, and resources to its dispersed constituencies of students, faculty, and staff. 
//±Ωǎ ŎƻƳƳǳƴity relies on an enterprise portal to access most of the information relevant to 
ǘƘŜƛǊ ǊƻƭŜǎΦ ¢ƘŜ /ƻƭƭŜƎŜΩǎ public website primarily serves as an information resource for 
prospective students and the general public, and it also provides the CCV community with 
useful academic and administrative information. 

//±Ωǎ L¢ ǘŜŀƳ ό//±L¢ύ ƻŦ ǘŜƴ ƛǎ ŀŘŜǉǳŀǘŜƭȅ ǎǘŀŦŦŜŘ ŀƴŘ ǇƻǎƛǘƛƻƴŜŘ ǘƻ ƳŜŜǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ǘƘŜ 
organization during a typical operational cycle. However, the team has been particularly busy 
managing the additional computing needs imposed by the pandemic and the shift to remote 
working and learning. CCVIT is recognized as a leader within the VSCS, with its three team 
leaders chairing or participating on over 20 system-wide technology committees, work groups, 
or projects. CCVIT manages a robust and reliable network infrastructure and other technology 
to support the learning of students.   

//±Ωǎ ŎǳǊǊŜƴǘ ƴŜǘǿƻǊƪ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜ ǎǳǇǇƻǊǘǎ ƴŜŀǊƭȅ млл ǇŜǊŎŜƴǘ ²ƛ-Fi coverage at all CCV 
locations. Each academic center houses a computer lab as well as student workstations and 
printers for student use. Staff computing entails a mix of mobile laptops, fixed office 
workstations, and a Virtual Desktop Infrastructure (VDI) supporting both onsite and remote 
computers. The College currently works on a four-year replacement rotation for academic 
computers and budgets for this rotation annually. This cycle has enabled the budget to sustain 
a rotation covering more computers and laptops by changing machines in fewer locations each 
year. To support a longer life expectancy, College specifications include purchasing higher-end 
units that have more memory, greater processing speed, and larger drive space to operate 
effectively with annual software upgrades and major operating systems upgrades. 

¢ƘŜ ŎƭŀǎǎǊƻƻƳ ǘŜŎƘƴƻƭƻƎȅ ƛƴ //±Ωǎ ŎƭŀǎǎǊƻƻƳǎ ǾŀǊƛŜǎ ŘŜǇŜƴŘƛƴƎ ƻƴ ǘƘŜ ƴŜŜŘǎ ŀƴŘ ŘŀǘŜ ƻŦ 
installation. The most common classroom installation includes a fixed projector and room 
speakers along with a lectern containing a PC and audio and visual management. The newest 
installations feature large touchscreen LCD panels and lecterns. To support expanded access to 
academic programs, seven centers are equipped with telepresence classrooms, including three 
άǘŜƭŜǇǊŜǎŜƴŎŜ ƭƛǘŜέ ǎǇŀŎŜǎΦ hǘƘŜǊ ǘŜŎƘƴƻƭƻƎƛŜǎ ǎǳŎƘ ŀǎ VDI and Zoom support the reach of 
enabled classrooms and facilitate synchronous online course expansion.    

!ǎ ±ŜǊƳƻƴǘΩǎ ƭŀǊƎŜǎǘ ǇǊƻǾƛŘŜǊ ƻŦ ǳƴŘŜǊƎǊŀŘǳŀǘŜ ƻƴƭƛƴŜ ŎƻǳǊǎŜǎΣ //± ƴŜŜŘǎ ŀ ƭŜŀǊƴƛƴƎ 
management system to deliver high-quality courses and provide remote access to materials for 
all classes. In 2019, the VSCS transitioned from Moodle to Canvas based on its user-friendly 
interface and flexible learning tools that integrate a variety of communication and information 
resources. The ubiquitous usŜ ƻŦ ŘŜǾƛŎŜǎ ŜǎǘŀōƭƛǎƘŜǎ ǘƘŜƛǊ ƛƳǇƻǊǘŀƴŎŜ ƛƴ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎ ŦƻǊ 
communicating and accessing education and services. Consequently, Canvas, the public 
website, and other key student-facing applications are mobile-friendly. Additionally, the College 
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maintains a range of communication tools to keep students and faculty informed and to 
respond to questions and needs promptly. This array of tools includes a website chat service; 
Signal Vine, a texting platform; and Maxient, a Title IX and wellness reporting tool.  

Enabling a large number of users and variety of devices to access the network, along with the 
ƛƴŎǊŜŀǎƛƴƎ ǳǎŜ ƻŦ //±Ωǎ ǇǳōƭƛŎ ǿŜō ǊŜǎƻǳǊŎŜǎΣ ǊŜǉǳƛǊŜǎ ŀ ƘƛƎƘƭȅ ŦǳƴŎǘƛƻƴŀƭ ŀƴŘ ǊŜƭƛŀōƭŜ ƴŜǘǿƻǊƪ 
that is also protected from security threats. IT staff at all VSCS institutions and the Office of the 
Chancellor work in close concert to ensure the security and integrity of information systems.  
The VSCS Cybersecurity Team provides support to all system colleges, including CCV. IT leaders 
from the colleges and members of the VSCS IT Council meet regularly to make IT policy and 
procedure recommendations to the VSCS Council of Presidents and BOT. Other key 
responsibilities of this group are to develop standards for network security, data security, and 
computer hardware protection measures. VSCS institutions share the applications and the costs 
for network intrusion programs, network vulnerability testing services, and employee data 
ǎŜŎǳǊƛǘȅ ǘǊŀƛƴƛƴƎ ǇǊƻƎǊŀƳǎΦ //±Ωǎ 5ŀǘŀ {ŜŎǳǊƛǘȅ ¢ŜŀƳ ƛǎ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƛƴǾŜǎǘƛƎŀǘƛƴƎ ŀƴȅ 
incidents of actual or suspected security breach, and IT Council will provide support as needed, 
following prescribed VSCS reporting steps established in 2006. 

As a member of the VSCS, CCV is subject to VSCS Policy 502, Computing and 
Telecommunications Technology Conditions of Use, which defines and prohibits inappropriate 
and illegal use of College information technology resources. In compliance with requirements of 
the Higher Education Opportunity Act, CCV notifies students of the policy in the Student 
HŀƴŘōƻƻƪ ŀƴŘ ǘƘŜ /ƻƭƭŜƎŜΩǎ Public Disclosure webpage.  

Appraisal 

The collaborative Hartness Library serves CCV students well and is heavily utilized. The library 
website garnered 155,000 page views in 2020, plus 25,000 views of its Subject and Instruction 
Guides. Also, Canvas-integrated guides acquired over 37,000 views. The instructional design 
librarian creates instructional videos and maintains playlists for students and faculty in the 
ƭƛōǊŀǊȅΩǎ You Tube channel, which received over 92,000 views in 2020. Additionally, the videos 
are integrated into guides, Canvas pages, and the library website.   

CCV librarians provide high-quality research assistance to students through chat, email, text 
messaging, phone, and the Embedded Librarian program. In the 2020 Librarian Interaction 
Survey, 95 percent of respondents strongly agreed that the librarian helped them find what 
they were looking for, 75 percent said the librarian helped them improve their research skills, 
90 percent said they were more confident about using the library after communicating with the 
librarian, and 98 percent said they planned to contact a librarian again if they need help.  There 
ǿŜǊŜ ƴƻ άŘƛǎŀƎǊŜŜέ ǊŜǎǇƻƴǎŜǎΦ ¢ƘŜ ǊŜƳŀƛƴƛƴƎ ǊŜǎǇƻƴǎŜǎ ǿŜǊŜ άƴŜǳǘǊŀƭέ ƻǊ άƴƻǘ ŀǇǇƭƛŎŀōƭŜΣέ 
which may indicate interactions that were not about research assistance.  

The collaboration between CCV and VTC allows both colleges to have access to a much wider 
range of academic databases than either institution would be able to afford on its own. The 
combined FY2021 budget for Hartness Library totaled $843,700. The library benefits from 
community college pricing, making the databases much more accessible on a modest budget.  
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Librarians use database usage statistics and interlibrary loan statistics to make informed 
collection development decisions.   

¢ŜŎƘƴƻƭƻƎȅ ƛǎ ǘƘŜ ōŀŎƪōƻƴŜ ǎǳǇǇƻǊǘƛƴƎ //±Ωǎ ƳƻŘŜƭΦ Lƴ нлнмΣ ǘƘŜ ŎǳǊǊŜƴǘ ƴŜǘǿƻǊƪ 
infrastructure, shared by all CCV users, underwent an upgrade to provide a more robust and 
common core for all CCV operations. In recent years, the College invested $90,000 in classroom 
technology that supports expanded instructional access, having installed telepresence 
classrooms in three academic centers. In summer 2021, the Montpelier academic center 
received an additional telepresence installation, with installation costs totaling $35,000.  
Further, CCV recently invested $16,000 in microphone system upgrades for existing 
telepresence classrooms. These investments ensure the technology supports a high-quality 
classroom experience for all instructional delivery modalities. The rapid expansion of 
synchronous online course offerings raises equity issues of access for low-income students who 
ŎŀƴΩǘ ŀŦŦƻǊŘ ŘŜǾƛŎŜǎ ǿƛǘƘ ŎŀƳŜǊŀǎ ŀƴŘ ǊǳǊŀƭ ǎǘǳŘŜƴǘǎ ǿƛǘƘƻǳǘ ŀŎŎŜǎǎ ǘƻ ǊŜƭƛŀōƭŜ ƛƴǘŜǊƴŜǘ 
services. The College is exploring how to provide students the necessary equipment so they can 
access the Zoom class sessions. The College has also created a list of technology and internet 
resources for low-income students and provides a link to Vermont public Wi-Fi hotspots on its 
website. 

In 2019, CCV transitioned from a hosted phone serviced to a self-managed installation. The 
conversion required an upfront investment of $150,000; however, the College will save $4,700 
a month on its telephone costs. The accrued annual savings will pay for the upfront costs in just 
over two and half years and will save CCV over $100,000 by 2024.The conversion offers the 
additional advantage of bringing CCV onto the same phone service as the other VSCS 
institutions, effectively eliminating long-distance charges for calls made within the system and 
allowing for resource sharing among system IT teams. 

CCV relies on and effectively uses technology to plan, administer, and evaluate its programs and 
services. Integrated with the portal/LMS environment are applications that address specific 
needs of CCV constituencies. The College effectively uses Slate to streamline admissions and 
enrollment management processes. Web Services and Self Service, the web interface with the 
Colleague student information system, appears within the portal, providing secure access to a 
range of information and applications. For example, students use Self Service to register for 
classes, run degree audits, access student accounts, and view grades. Faculty use Web Services 
to sign contracts and enter grades. Applications developed by CCV allow faculty to create online 
syllabi and submit midterm and final evaluations of students.   

In 2019, CCV launched Aviso, a versatile student engagement and retention tool. A technology 
solution used throughout the VSCS, Aviso allows faculty to issue academic alerts, record 
classroom attendance, access student information, and communicate with student advisors. On 
the 2021 Faculty Survey, ǘǿƻ ȅŜŀǊǎ ŀŦǘŜǊ !ǾƛǎƻΩǎ ƭŀǳƴŎƘΣ ус ǇŜǊŎŜƴǘ ƻŦ ŦŀŎǳlty respondents 
indicated they are aware of Aviso, and 66 percent reported using Aviso to issue an academic 
alert. Sixty-nine percent of faculty indicated Aviso is easy to use, suggesting the College would 
benefit from additional faculty training on how to use this new tool. On the same survey, 
faculty were asked which technologies they use to teach their classes. The most frequently 
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cited resources include Canvas (93%), audio or video conferencing technology such as Zoom 
(66%), and Hartness Library embedded content (55%). Less than 1 percent of faculty (only one 
respondent) indicated they do not utilize any technology resources when teaching. 

The College does not have an updated formal disaster recovery plan in place. The VSCS 
institutions, including CCV, wƛƭƭ ǿƻǊƪ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ǿƛǘƘ ǘƘŜ ŎƘŀƴŎŜƭƭƻǊΩǎ ƻŦŦƛŎŜ L¢ ǎǘŀŦŦ ǘƻ 
create a comprehensive disaster recovery plan by the end of 2022. In the event of a technology 
related crisis, CCV would utilize the existing Incident Response Team to identify recovery 
effoǊǘǎΦ //±Ωǎ Řŀǘŀ ōŀŎƪǳǇ ŀƴŘ ǊŜŘǳƴŘŀƴǘ ǎȅǎǘŜƳǎ ŀǊŜ Ŏƻ-located with the VSCS. CCV Winooski 
plays a significant role in the VSCS plan by hosting a redundant set of VSCS servers and a second 
ISP connection to the Internet that can be used by member institutions if the primary center is 
ŘŀƳŀƎŜŘ ƻǊ ƻŦŦƭƛƴŜΦ //±Ωǎ Řŀǘŀ ǎǘƻǊŀƎŜ ǎȅǎǘŜƳ ǇǊƻǾƛŘŜǎ ŎƻƳǇƭŜǘŜƭȅ ŀǳǘƻƳŀǘŜŘ ōŀŎƪǳǇǎ ŦǊƻƳ 
ƛǘǎ мн ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊǎΣ ƻǾŜǊ 9ǘƘŜǊƴŜǘΣ ǘƻ //±Ωǎ ²ƛƴƻƻǎƪƛ ŀƴŘ aƻƴǘǇŜƭƛŜǊ Řŀǘŀ ŎŜƴǘŜǊǎ ŜŀŎƘ 
night. The data then replicate between those data centers, providing two physical locations for 
offsite storage.  

The VSCS remains vigilant about data security. The system regularly reviews its data security 
and operational policies, maintains data inventory questionnaires, and regularly provides 
required cybersecurity trainings to all employees. All new employees are required to complete 
data security training, and in 2019, the VSCS Cybersecurity Team released online training 
modules that all employees were required to complete. In the last two years, CCV had fewer 
than six cybersecurity incidents of interest. Only one incident required further action. The 
primary concern has been users responding to phishing attempts, resulting in account locks and 
password resets. To mitigate the risks posed by phishing scams, the system conducts monthly 
vulnerability scan reviews with VSCS Cybersecurity Team and CCVIT. Additionally, as part of its 
educational programming, the system provides regular phishing tests. This testing program 
entails the Cybersecurity Team creaǘƛƴƎ ŀƴŘ ǎŜƴŘƛƴƎ άŦŀƪŜέ ŦǊŀǳŘǳƭŜƴǘ ŜƳŀƛƭǎ ǘƻ ƘŜƭǇ ǘǊŀƛƴ 
employees to identify bad actors. Educational resources are provided to those employees who 
respond to any fraudulent messages. 

The VSCS has added additional measures to help protect the computing environment. Any VSCS 
email containing secure data is automatically detected and blocked, protecting against the 
transmission of sensitive data. If a message contains banking information, credit card 
information, or a social security number, the sender receives an automated message informing 
them the message was blocked because it contains sensitive information. Additionally, the 
Cybersecurity Team receives anomaly reports flagging suspicious emails such as those 
originating from accounts with multiple international access points.  

Protecting the safety and security of students, faculty, and staff is a high priority for the College. 
//±Ωǎ {ŀŦŜǘȅ /ƻƳƳƛǘǘŜŜ ƳŜŜǘǎ ǊŜƎǳƭŀǊƭȅ ŀƴŘ ƛǎ ǘŀǎƪŜŘ ǿƛǘƘ ǊŜŎƻƳƳŜƴŘƛƴƎ ŀƴŘ ǊŜǾƛŜǿƛƴƎ ǎŀŦŜǘȅ 
policies and procedures for all College locations. All CCV centers are required to perform 
emergency evacuation drills on a regular basis, and center staff have received training on 
appropriate response to emergency situations. Academic centers also conduct intruder alerts 
each semester, employing a system for notifying building occupants of an emergency. The 
system generates audio warnings that alert faculty and staff to take appropriate steps to 
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safeguard the community in the event of imminent danger. The College also uses Rave Alert, a 
mass notification system enabling CCV to reliably and quickly send text and email 
communications about emergencies, weather event procedures, and other appropriate 
messages. Additionally, CCV is investing in standardizing building security, upgrading security 
camera and storage systems and installing new entry card readers on its owned buildings. The 
Winooski, Montpelier, and St. Albans academic centers now share software for security 
cameras and door access, allowing those needing access to multiple locations to use a single 
electronic key card. Additionally, access can be monitored and managed from a single 
application. These upgrades represent a significant investment in safety, with the security 
systems costing nearly $100,000 per center. Once the work on its owned spaces is complete, 
the College plans to work with landlords to provide upgrades for its rented and leased 
properties.  

CCV has made progress in facility expense projections by purchasing or entering long-term 
shared leases. Recently, CCV moved its St. Albans academic center from an owned location to a 
newly constructed, rented facility. The new downtown site is more accessible to students, and 
ǘƘŜ ŎŜƴǘǊŀƭ ƭƻŎŀǘƛƻƴ ŜƭŜǾŀǘŜǎ //±Ωǎ Ǿƛǎƛōƛƭƛǘȅ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅΦ CǳǊǘƘŜǊƳƻǊŜΣ ǘƘŜ ǎǇŀŎŜ ƛǎ 
strategically shared with community partners, Northwest Medical Center and Vermont 
Technical College, and will host an eatery where students can gather to eat if they choose.   

The strategic plan challenges the College to assess and realign the utilization of space and 
services to achieve efficacy and optimization. A significant example is a 2018 evaluation of the 
Springfield academic center, loŎŀǘŜŘ ƛƴ ǊǳǊŀƭ ǎƻǳǘƘŜŀǎǘŜǊƴ ±ŜǊƳƻƴǘΦ {ŜƴƛƻǊ ƭŜŀŘŜǊǎƘƛǇΩǎ 
evaluation involved a review of Vermont demographic trends, revealing nearly 24 percent of 
{ǇǊƛƴƎŦƛŜƭŘΩǎ ǇƻǇǳƭŀǘƛƻƴ ƭƛǾŜǎ ōŜƭƻǿ ǘƘŜ ǇƻǾŜǊǘȅ ƭƛƴŜΣ ƘƛƎƘŜǊ ǘƘŀƴ ǘƘŜ ƴŀǘƛƻƴŀƭ ŀǾŜǊŀƎŜ ƻŦ мо 
percent. AdditƛƻƴŀƭƭȅΣ ǘƘŜ ǘƻǿƴΩǎ ǇƻǇǳƭŀǘƛƻƴ ŜȄǇŜǊƛŜƴŎŜŘ ǎǘŜŀŘȅ ŘŜŎƭƛƴŜ ŦƻǊ Ƴŀƴȅ ȅŜŀǊǎΦ //±Ωǎ 
enrollment data showed that in fall 2018, CCV-Springfield served 111 students who enrolled in 
214 course placements (CPs). Springfield students primarily enrolled in classes online and in 
neighboring centers. In total, the Springfield academic center hosted six on-ground sections and 
accounted for 46 CPs, or .4 percent of overall course placements that semester. The fall 2018 
class size average in Springfield was 7.6 students in each section.  

¢ƘŜ ŜƴǊƻƭƭƳŜƴǘ ŀƴŘ ŘŜƳƻƎǊŀǇƘƛŎ ŀƴŀƭȅǎƛǎ ƛƴŦƻǊƳŜŘ ƭŜŀŘŜǊǎƘƛǇΩǎ ŘŜŎƛǎƛƻƴ ǘƻ ǎǳǎǇŜƴŘ ƻŦŦŜǊƛƴƎ 
in-person classes in CCV Springfield, effective fall 2019. Leadership decided to rŜǘŀƛƴ //±Ωǎ 
physical footprint in this community, providing students critical access to technology and 
advising and financial aid services, both in the center and remotely. In fall 2020, enrollment at 
CCV-Springfield increased 18 percent with the center serving 131 students. CCV {ǇǊƛƴƎŦƛŜƭŘΩǎ 
ability to increase enrollment absent on-ground class offerings demonstrates that the concept 
of access, a core tenet ƻŦ //±Ωǎ ƳƛǎǎƛƻƴΣ Ƙŀǎ ŜǾƻƭǾŜŘΦ  

Prior to ǘƘŜ ǇŀƴŘŜƳƛŎΣ ƻǾŜǊ пл ǇŜǊŎŜƴǘ ƻŦ //±Ωǎ ŎƭŀǎǎŜǎ ǿŜǊŜ ŘŜƭƛǾŜǊed online. Enrollment in 
ǘƘŜ /ƻƭƭŜƎŜΩǎ ŀŎŀŘŜƳƛŎ ŎŜƴǘŜǊǎ ƘŀŘ ōŜƎǳƴ ǘƻ ǎƘƛŦǘ ŀǎ //± Ƙŀǎ ƻŦŦŜǊŜŘ ǎǘǳŘŜƴǘǎ ǾŀǊƛŜŘΣ ŦƭŜȄƛōƭŜΣ 
online course delivery options. It is not clear to what degree the pandemic accelerated the 
enrollment trends the College had begun to experience before COVID. In AY20ннΣ //±Ωǎ 
president will appoint a working group to draft a five-year plan proposing an organizational 
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physical design in alignment with its mission, strategies, programs, and delivery plans. The 
group will share its proposal with PC for consideration.  

The College will continue to explore what access to CCV means for Vermonters ς both today, 
tomorrow, and five years down the road. Additionally, the College will continue to evolve its 
physical, technological, and informationaƭ ǊŜǎƻǳǊŎŜǎ ǘƻ ƳŜŜǘ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ǎǳǇǇƻǊǘ ǘƘŜƳ 
in meeting their education and career goals. 

Projections 

Action Responsibility Timeline 

Create a plan to integrate practices that support 
diversity, equity, and inclusion across all roles and 
divisions within the College 

PC; Executive Director of 
Human Resources, 
Diversity, Equity, and 
Inclusion 

2021-23 

Create an updated and robust Disaster Recovery Plan CCVIT, OCIT, VSCS IT Teams 2021-22 

Draft a five-year plan proposing an organizational 
physical design in alignment with its mission, 
strategies, programs, and delivery plans 

Appointed Working Group, 
PC 

2021-22 

Establish a three-year IT plan to support all class 
offerings and classroom technology, including 
scheduled upgrade processes, projected technology 
and licensing needs, and total predicted costs 

Dean of Administration, 
CCVIT 

2022-23 
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Standard Eight: Educational Effectiveness  

Description 

The Community College of Vermont works diligently to ensure consistency and sufficiency of 
academic outcomes through assessing student learning across all modalities, locations, and 
student groups. The College is guided by its 2018-2028 Strategic Plan which has teaching and 
learning excellence as one of four central pillars. Across a fifty-ȅŜŀǊ ƘƛǎǘƻǊȅ ŀǎ ±ŜǊƳƻƴǘΩǎ ǎƛƴƎƭŜ 
ƻǇŜƴ ŀŘƳƛǎǎƛƻƴǎ ŎƻƭƭŜƎŜΣ //±Ωǎ Ƴƛǎǎƛƻƴ ŀƴŘ Ǿƛǎƛƻƴ Ƙŀve articulated a commitment to support 
and challenge all students in meeting their educational goals. Recent years have brought a 
sharpened focus on making data-informed appraisals of student success to address 
achievement gaps and increase organizational capacity and sustainability.  

CCV was a member of Achieving the Dream (ATD) from 2009 to 2013 and served as a Leader 
College from 2011 to 2013. Four years of participating in the ATD consortium underscored the 
value of building and sustaining a culture of evidence and using student success measures to 
ŜǾŀƭǳŀǘŜ ŜŘǳŎŀǘƛƻƴŀƭ ŜŦŦŜŎǘƛǾŜƴŜǎǎΦ Lƴ Ŧŀƭƭ нлнлΣ tǊŜǎƛŘŜƴǘΩǎ /ƻǳƴŎƛƭ όt/ύ ƛŘŜƴǘƛŦƛŜŘ ŦƻǳǊ ƘƛƎƘ-
level metrics to gauge progress toward the implementation of the strategic plan. Three of the 
metrics focus on part-time students because this is where the expected benefit is the greatest. 
More than 80 percent of CCV degree students attend part time and experience lower rates of 
credit momentum, retention, and credential completion.  

CCV works to ensure students achieve expected levels of proficiency in courses and in the 
ǇǊƻƎǊŀƳǎ ƛƴ ǿƘƛŎƘ ǘƘŜȅ ŀǊŜ ŜƴǊƻƭƭŜŘΦ ¢Ƙƛǎ ǿƻǊƪ ƛǎ ƻǾŜǊǎŜŜƴ ōȅ ǘƘŜ ŀŎŀŘŜƳƛŎ ŘŜŀƴΩǎ ƻŦŦƛŎŜ ŀƴŘ 
planned and monitored by five curriculum committees. Each committee oversees several 
degree and certificate programs. In AY2019, as outlined in the strategic plan and inspired by 
Guided Pathways principles, curriculum committees designed program maps that demonstrate 
the relationship between program level outcomes and essential learning objectives (EOs) in 
specific courses and enable students to attain a smooth progression of skills. All certificate and 
ŘŜƎǊŜŜ ǇǊƻƎǊŀƳ ƻǳǘŎƻƳŜǎ ŀǊŜ ǇƻǎǘŜŘ ƻƴ //±Ωǎ ǿŜōǎƛǘŜ ŀǎ ƛǎ //±Ωǎ conception of what it means 
to be an educated person, which is embodied in the purpose of general education.  

The VSCS Program Review and Continuous Improvement Process (PReCIP) discussed in 
Standards Two and Four provides a rotating five-year framework to assess student learning at 
the program and course levels as well as to inform programmatic decisions and adjustments for 
continuous improvement. The VSCS updated the PReCIP process in 2019, placing greater 
emphasis on program level student learning outcomes, assessments, and continuous 
improvement processes. Course-level assessments are key formative assessments of learning 
within program review and include common assignments/rubrics, standardized tests, 
ŎŜǊǘƛŦƛŎŀǘƛƻƴǎΣ ŀƴŘ ǎǳǇŜǊǾƛǎƻǊ ŜǾŀƭǳŀǘƛƻƴǎ ƻŦ ƛƴǘŜǊƴǎƘƛǇǎΦ //±Ωǎ ǇǊƻƎǊŜǎǎ ƻƴ ǇǊƻƎǊŀƳ ƻǳǘŎƻƳŜ 
assessment implementation has steadily increased over the past five years. In fall 2018, 
academic committees revamped the program assessment process, conducted an audit using a 
common tool, and created an assessment plan for each of the degrees and certificates 
associated with their respective committees.  
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Although CCV has experience with several direct assessments of learning outcomesτsuch as 
the external assessment of writing from core research and writing courses as well as the 
ŜȄǘŜǊƴŀƭ ǇŀƴŜƭ ǊŜǾƛŜǿ ƻŦ ǎǘǳŘŜƴǘǎΩ ǇƻǊǘŦƻƭƛƻǎ ǿƛǘƘƛƴ ǘƘŜ 5ŜǎƛƎƴ ŀƴŘ aŜŘƛŀ {ǘǳŘƛŜǎ ǇǊƻƎǊŀƳτ
curriculum committees are still working to implement direct measures of student learning into 
outcome assessment. As of spring 2021, modality variety has been incorporated into the 
student artifact selection process, but the collection and storage of student artifacts, 
particularly for common assignments and rubrics, requires additional consideration. These 
effortsτalong with the use of a shared assessment report template that was recently adopted 
by Academic Councilτsupport best practices promoted by the National Institute for Learning 
Outcomes Assessment (NILOA). 

Broad learning outcomes at the institutional level include the VCSC Graduation Standards in 
information literacy, college writing, oral communication, and quantitative reasoning. 
Competency in these areas provides assurance that VSCS graduates have essential skills for 
success in the workplace and in their personal lives. Proficiency at CCV is assessed through a 
blend of course assignments using a common rubric and a third-party Quantitative Reasoning 
exam. Because career exploration and academic and career alignment are both a strategy for 
ǎǳŎŎŜǎǎ ǳƴŘŜǊ /ƻƳǇƭŜǘŜ /ƻƭƭŜƎŜ !ƳŜǊƛŎŀΩǎ Purpose ǇƛƭƭŀǊ ŀƴŘ ŀ ǇǊƛƻǊƛǘȅ ǳƴŘŜǊ //±Ωǎ {ǘǊŀǘŜƎƛŎ 
tƭŀƴΣ ŀƭƭ ǇǊƻƎǊŀƳǎ ƛƴŎƭǳŘŜ ŀ ŎŀǊŜŜǊ ŜȄǇƭƻǊŀǘƛƻƴ ƻǳǘŎƻƳŜΦ //±Ωǎ ŀǇǇǊƻŀŎƘ ǘƻ ŎŀǊŜŜǊ ŜȄǇƭƻǊŀǘƛƻƴΣ 
as outlined in Standard Four, includes an exploratory assignment in the first-year seminar, 
interviewing and shadowing activities in introductory courses, and a completed resume in the 
capstone course. Another direct measure for the shared career outcome consists of supervisor 
feedback from the Professional Field Experience (PFE) course required in five degree and 
certificate programs. Even students who request a PFE waiver must include current supervisory 
feedback utilizing the course rubric.   

The College regularly seeks student and other stakeholder input. Student engagement and 
satisfaction is gauged through the Community College Survey of Student Engagement (CSCSSE) 
first administered in spring 2008 and on a three-year cycle thereafter. CCV surveys entering 
students on a recurrent basis, most recently in fall 2021. The College also administers focused 
student surveys that inform decisions and planning such as a textbook survey to gauge 
ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ƻǇŜƴ ŜŘǳŎŀǘƛƻƴŀƭ ǊŜǎƻǳǊŎŜǎΣ ŀƴ ŀŘǾƛǎƛƴƎ ǎǳǊǾŜȅ ŦƻǊ ǊŜŎŜƴǘƭȅ 
graduated high school students, and an alternative schedule survey that explored preferences 
about modalities and course length. Moreover, CCV participated in the 2019 #RealCollege 
survey to better understand and respond to the non-academic factors that interfere with 
educational participation and achievement. According to the survey, 61 percent of respondents 
had experienced some form of basic needs insecurity (food, housing, or homelessness) within 
the prior thirty days.    

Appraisal 

When CCV joined Achieving the Dream in 2009, the College began to track entering cohorts of 
degree-seeking students and focused on early supports, such as new student advising, 
orientation, and its first-year seminar. These changes brought promising pockets of 
improvements in leading indicators, including a bump up in first-year retention for participants. 
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While facets of practice were strengthenedτorientation attendance rates, for example, rose 
from 33 percent in fall 2013 to 59 percent in fall 2018, and enrollment in the first-year seminar 
increased from 59 percent of first-time fall 2010 cohort students to 72 percent of first-time fall 
2019 studentsτthese efforts failed to deliver significant positive retention results to scale. As a 
result, the College has continued to see overall first year to second year retention rates of +/- 
40 percent for entering degree students. While first-time full-time student retention rates are 
consistently over 50 percent, figure x illustrates the lagging rates for first-time part-time and 
transfer-in part tƛƳŜ ǎǘǳŘŜƴǘǎΣ ǘƘŜ ǘǿƻ ƭŀǊƎŜǎǘ ǎŜƎƳŜƴǘǎ ƻŦ //±Ωǎ ŜƴǘŜǊƛƴƎ ŘŜƎǊŜŜ ǎǘǳŘŜƴǘǎΦ CƻǊ 
this reason, PC has focused on retention of part-time degree students within its set of strategic 
implementation target measures. 

Figure x: Entering Part-Time Cohort Year 1 to Year 2 retention  

  

The College has also sought to learn more about the students in entering cohorts who do not 
return to CCV after their first year. CCV periodically conducts surveys of degree students who 
have not re-enrolled within four terms to learn why and to encourage a path to re-entry. Partly 
because the response rate for surveys is low, the College also ǎŜƴŘǎ άƳƛƭŜǎǘƻƴŜέ ƭŜǘǘŜǊǎ ǘƻ ƴƻƴ-
registered degree students one month before registration ends, affirming the progress they 
have made thus far and reminding them of the value in continuing. 

An analysis of National Student Clearinghouse records indicated that 12 percent of degree 
students who entered CCV in 2015 hadτone year laterτtransferred to another college, one 
percent had earned a credential at CCV or another college; and the largest segment of all, 45 
percent, had no record of postsecondary enrollment. A review of course success patterns 
among and between persisting (retained, transferred, or credentialed) and non-persisting (no 
postsecondary enrollment record) students revealed that the most significant factorτabove 
sex, age, economic disadvantage, oǊ άǳƴŘŜŎƭŀǊŜŘέ ǇǊƻƎǊŀƳ ǎǘŀǘǳǎτwas a high rate of 
unsuccessful course work in the first term, inclusive of D, F and W grades. Compared to 
students without D, F, or W grades in their first term, students with a single unsuccessful course 
experience were three times less likely to re-enroll the subsequent fall, and those with two or 
more unsuccessful course experiences were six times less likely to re-enroll.  

These results were reviewed at the time by AC, PC, and the Student Success and Retention 
committee. The findings pointed to the need for a greater capacity to monitor and respond in 
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real time to student needs. Buttressing this study, the Faculty Committee for Student Success 
recommended in 2016 a coordinated alert system to help address obstacles that might lead to 
ǎǘǳŘŜƴǘǎ άŘǊƛŦǘƛƴƎ ŀǿŀȅΦέ Together, these insights helped inform the CollegŜΩǎ ŎǳǊǊŜƴǘ strategic 
plan and its investment in a college-wide alert system. The focus on student success was further 
reinforced in 2019 through the redesign of CCV staff roles. 

Educational Effectiveness Measures 

Course Success 

CCV monitors and disaggregates course level completion and success for enrolled student 
populations, instructional modalities, and locations. Results are posted regularly in the staff and 
faculty intranet and reviewed by academic deans, curriculum committees, and the director of 
secondary programs. Chart x illustrates the high-level course success rates by major student 
groups.  

Chart x. Course Success by Major Student Segments 

Student Group  Course Group 2017-18  2018-19  2019-20  2020-21*  Average 

All Students  All Courses  80%  81%  79%  73%  78% 

  College Math  79%  79%  76%  72%  77% 

  College English  78%  78%  77%  76%  77% 

  Pre-College Math  72%  76%  67%  80%  74% 

  Pre-College English  47%  49%  71%  67%  59% 

       

Student Group Course Group 2017-18  2018-19  2019-20  2020-21*  Average 

Degree/  All Courses  80% 79% 76% 71% 77% 

Certificate  College Math  75% 76% 73% 65% 72% 

  College English  77% 76% 75% 71% 75% 

Nondegree  All Courses  81% 84% 83% 75% 81% 

  College Math  80% 79% 80% 81% 80% 

  College English  75% 79% 80% 70% 76% 

High School  All Courses  84% 85% 86% 82% 84% 

 College Math  85% 87% 81% 80% 83% 

  College English  81% 85% 85% 87% 85% 

Course success is defined as C- or higher in all courses or P grade in pre-college course 

High school students consistently outperform degree and nondegree students in overall course 
success rates. This may be the result of intensive efforts by both secondary schools and CCV to 
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prepare students for the transition. For example, CCV offers its Introduction to College and 
Careers course (ICC) free to all secondary students but focuses on 9th and 10th graders, 
particularly students with barriers to post-secondary education.  

Persistent low course success rates in developmental courses prompted a 2019 shift in 
oversight of pre-college math and English coursework from a stand-alone developmental skills 
group to the relevant curricular committees to maximize vertical curriculum alignment and 
assessment. Across this transition, pre-college English course success has increased roughly 20 
percentage points. Although the pre-college math results are less even, they remain within 7 
percentage points of the starting point. 

Another action informed in part by course success review was the 2019 adoption of Tutor.com, 
an online tutoring support service that complements the support provided in CCV Learning and 
Career Centers. On end-of session surveys, 95 percent of student users report that the service 
helps them to improve their grades and be more confident about their schoolwork. As 
described in Standard Five, Tutor.com use is positively associated with success rates in gateway 
courses. CCV has therefore taken steps to increase its visibility among students; the service is 
introduced in orientation, a single sign-on link is pre-loaded in every Canvas course shell, and 
faculty are encouraged to embed its usage in their assignments. Roughly ten percent of 
students utilize the service per term.  

Pathway Progression  

For students enrolled in degree or certificate programs, the College extends monitoring beyond 
ŎƻǳǊǎŜ ŎƻƳǇƭŜǘƛƻƴ ǘƻ ƛƴŎƭǳŘŜ άƳƛƭŜǎǘƻƴŜǎέ ǇƻǎƛǘƛǾŜƭȅ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ƭƻƴƎŜǊ ǘŜǊƳ ƳŜŀǎǳǊŜǎ ƻŦ 
educational success. Charts X, Y, Z depict the percentage of entering degree students who have 
successfully completed their college math, college English, and both college math and English 
ǊŜǉǳƛǊŜƳŜƴǘǎ ōȅ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜƛǊ ŦƛǊǎǘ ȅŜŀǊ ŀǘ //±Φ ό{ŜŜ {ǘŀƴŘŀǊŘ CƻǳǊ ŦƻǊ Řŀǘŀ ƻƴ //±Ωǎ ŦƛǊǎǘ-
year seminar and its impact on student persistence). While there is a small degree of 
fluctuation associated with sex, race and ethnicity, and Pell-status, the largest gap in achieving 
the three milestones is connected to enrollment status. 

Charts X and Y 
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For the individual gateway courses, full-time students reach the milestone at roughly twice the 
rate of part-time students. For the combined English and math course metric (chart Z), the 
differential is even largerτwith milestone achievement by full-time students roughly three 
times greater compared to part-time students.  

Chart Z 

  

Such stark differences in milestone course completion between full- and part-time students is 
concerning since it is also associated with timely degree completion. For this reason, PC 
included credit momentum within its set of strategic plan implementation target measures. 

Retention  

//±Ωǎ ǊŜǘŜƴǘƛƻƴ ǊŀǘŜǎ ƘŀǾŜ ǊŜƳŀƛƴŜŘ ǊŜƭŀǘƛǾŜƭȅ Ŧƭŀǘ ƻǾŜǊŀƭƭ ǿƛǘƘ ŀƴ ŀǾŜǊŀƎŜ му ǇŜǊŎŜƴǘŀƎŜ Ǉƻƛƴǘ 
gap between entering first-time full-time students and first-time part-time students, as seen in 
table x. Females are retained at an average of five percentage points higher than males, and 
Pell Grant recipients are retained at an average of seven percentage points higher than 
students who do not receive Pell Grant funds. The population of students who have 
experienced an increased retention rate over three years (2017-2019) are adult learners 25 
ȅŜŀǊǎ ƻŦ ŀƎŜ ŀƴŘ ǳǇΦ ¢Ƙƛǎ ǇƻǎƛǘƛǾŜ ǘǊŜƴŘ Ƴŀȅ ōŜ ǘƘŜ ǊŜǎǳƭǘ ƻŦ ǘƘŜ /ƻƭƭŜƎŜΩǎ ŦƻŎǳǎΣ ƻǳǘƭƛƴŜŘ ƛƴ 
other Standards, to consolidate degree programs into meta-majors, create short-term stackable 
certificate programs, and develop competency-based pathways. 

The stark gap in retention by GPAτan average of 30 percentage points difference between 
students with a GPA below 2.0 and those whose GPA is 2.0 or higherτechoes the earlier 


